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Abstract 

 

 Mixing theories, methods, and approaches used in teaching Strategic Communication 

can improve the success of student’s learning. This is the result of class room action research 

(CAR) which was done in Communication Department SMMTC UUM during the period of 

February until July 2012. There was no good method in teaching – learning process but the 

using of mixing theories, methods, and approaches could improve the success of student’s 

learning.  It can be seen from the result of the study. The writer took the initiative to teach 

how to act, communicate, and work to maximum in order to succeed as a qualified, fully 

alert, responsive, and workmanlike full with creativity and innovation. 

  

To determine the using of mixing theories, methods, and approaches in teaching – 

learning Strategic Communication was done because the lecturer saw the condition of the 

students who were passive and not enthusiastic in learning. They were not active, not 

creative, and always waiting for the instruction given. They tended to be individualism and 

no motivation at all. After applying some theories, methods, and approaches in the teaching – 

learning Strategic Communication, the students can become active, cooperative, creative, 

innovative and independent. This study used an experimental method to the design created 

with the needs of student-based learning, active students, administration tasks, habituation to 

actively communicate and cooperate. Qualitative methods were also used to collect data. The 

data were obtained through interviews, direct observation, and observation that were done 

from a list of questions posed to the students. Descriptive analysis and field notes were also 

used in this study. 

After going through the treatment in a study using mixing theories, methods, and 

approaches, a visible change of attitudes and habits of the students were more active and 

enthusiasm in learning. Students were smarter and smarter in the face of learning problems 

and answering questions. Class discussions could be run well with smooth and 

communicative. The students in the class were more spirit, creative, and professional. All 

tasks were collected on time and with a good answer which showed improved learning and 

reading.  Students were courage to speak up and becoming qualified. They were not selfish 

and apathetic anymore.  
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Introduction 

This was a result of a classroom action research which was done in Strategic Communication 

course in SMMTC UUM Malaysia this semester, held on February – July 2012. The purpose 

of doing this research was to know the result of the application of mixing theories, method as 

well as approaches in order to increase the success of the student’s learning. Strategic 

Communication is a subject that must be followed by the students of Communication 

SMMTC UUM, Malaysia.  

When I entered the first time in Strategic Communication class, I found and saw my students 

in a passive condition, not creative, all still waiting, just smiling and do not answer the 

question given. They sat in the less passionate position and not orderly. I said a greeting 

Assalamu’alaikum Warrohmatullahi Wabarokathu  to them, and they did not give response, I 

repeat to say once again Assalamu’alaikum Warrohmatullahi Wabarokathu, they were 

surprised and replied loudly. Because there were many students who were not Muslims, I also 

said good morning to greeting them, they also remained silent and just smiles. I gave them 

question: what is Strategic Communication, no one bothered to answer, all silent indifference. 

There were students who entered the class late (2 students), they put themselves sitting in the 

back seat while there were lot of seats in front still empty. When it comes to the first meeting 

there were 11 students. I asked: who is the leader of the class? They were too embarrassed 

silence and indifference, it could be said that my class was annoying. Students tend to be 

individualistic, indifference, and apathy. I put the question again: who had ever followed my 

class before this class, there were some students who raised their hands, and there began a 

rather enthusiastic response from students who attended the lecture that I gave before. 

Seeing the fact and the circumstances like that I immediately set and determine the method of 

teaching which I will apply in the Strategic Communication classroom, they are: teaching 

based on student needs, student-centered, active students, group learning activities, cultivate 

the right time in every way related to learning, giving students confidence as a leader (thus 

applying leadership skills). I immediately set a few rules to be followed and to be mutually 

agreed by them, they are: 

1) Distribute the syllabus and explain the lesson plan; 

2) Ask the students to go to class on time and should not be too late; 

3) Students must come at least 5 minutes before entering the classroom; 

4) Students are divided into small groups in pairs of 2 and big group of 4 up to 5 people; 

5) Students are asked to follow this subject seriously, actively and vibrant because they have  

    the points awarded, and everything is done based on the timeliness and discipline. If the  

    students cannot meet these rules it is better for them to go and to cancel their lecture; 

6) Students are given direct responsibility to discuss the topics in the syllabus; 

7) Choose and set the leader of the class, leader of the group and its representatives; 

8) To declare that the assessment used in the lecture is getting the points that must be met by  

     each student:     a) Attendance, Attitude, Tasks, Activities, Mid-Term Exam = 60% 

                               b) Last of Semester Examination and the final task = 40%  

9) Give students the opportunity to deal directly and actively with the lecturer in the teaching  

     and learning activities, I gave my phone number and I asked for their phone numbers. 



At the second meeting, students who attended Strategic Communication Course added by 2 

students, so there were 13 students. Two of them were from Brunei Darussalam. At that time 

they began to actively carry out all the rules we have agreed upon. Students already have 

their respective groups as well as learning partners. They already have the leader of each 

group and they already know what they should do. In my findings based on what I encounter 

in the classroom since the beginning of carrying out Strategic Communication class, I applied 

Students Centered Learning (SCL) by giving Task and in the form of study group that I think 

those are suitable and applicable to the circumstances of my class, pay attention to their needs 

by referring to SCL, active student learning, creative, innovative, communicative and sharing 

knowledge. Through my teaching experience over 25 years and face a wide range of students, 

I believe that this will contribute positively to the students that provide useful input to the 

process of maturity, leadership, loyalty herd, responsibility, honest, creative, innovative, 

daring to express their opinions, courteous and orderly manner for their future. 

 

 Theory, Method, Approach of Teaching Used and the Discussion 

In this part some theories, methods, and approaches will be discussed: 1) Student’s Centred 

Learning, 2) Active Learning, 3) Task-Based Learning, 4) Communication Method,               

5) Communicative Approach, 6) Discussion and Presentation, 7) Study Group, and                   

8) Qualitative Method. 

1.  Students–Centred Learning (SCL) 

Student-centered learning is an approach to education focusing on the needs of the students, 

rather than those of others involved in the educational process, such as teachers and 

administrators. This approach has many implications for the design of curriculum, course 

content, and interactivity of courses (Estes, Cheryl, 2004). 

Student-centered learning, that is, putting students first, is in contrast to teacher-centered 

learning. Student-centered learning is focused on the student's needs, abilities, interests, and 

learning styles with the teacher as a facilitator of learning. This classroom teaching method 

acknowledges student voice as central to the learning experience for every learner. Teacher-

centered learning has the teacher at its centre in an active role and students in a passive, 

receptive role. Student-centered learning requires students to be active, responsible 

participants in their own learning (Estes, Cheryl, 2004). 

I used SCL as a method as well as an approach in teaching Strategic Communication subject 

because I taught based on student’s needs, abilities, and interests. It is a learning style with 

the lecturer as a facilitator of learning. By applying SCL the goal of achieving the objective 

of study is achieved. Students can think and act more actively, actively participate and 

actively communicate well.  

 

2.  Active Learning 

Active learning is a process whereby students engage in activities, such as reading, writing, 

discussion, or problem solving that promote analysis, synthesis, and evaluation of class 

content. Cooperative learning, problem-based learning, and the use of case methods and 

http://en.wikipedia.org/wiki/Education
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http://en.wikipedia.org/wiki/Curriculum
http://en.wikipedia.org/wiki/Course_%28education%29
http://en.wikipedia.org/wiki/Traditional_education
http://en.wikipedia.org/wiki/Traditional_education
http://en.wikipedia.org/wiki/Student_voice


simulations are some approaches that promote active learning. This section provides links to 

bibliographies, research summaries, articles, and other resources about active learning 

(McKinney, K, 2010). 

Active learning is an umbrella term that refers to several models of instruction that focus the 

responsibility of learning, on learners. Bonwell and Eison (1991) popularized this approach to 

instruction. In their report they discuss a variety of methodologies for promoting active 

learning. Renkl, A., Atkinson, R. K., Maier, U. H., & Staley, R (2002) promoted an 

important principle: Guidance early and then practice later is suggested for the best results.  

Examples of “active learning" activities include: 

a. A class discussion may be held in person or in an online environment. Discussions can be 

conducted with any class size, although it is typically more effective in smaller group 

settings. This environment allows for instructor guidance of the learning experience. 

Discussion requires the learners to think critically on the subject matter and use logic to 

evaluate their and others positions. As learners are expected to discuss material 

constructively and intelligently, a discussion is a good follow-up activity given the unit 

has been sufficiently covered already (Bonwell & Eison, 1991). 

b. A think-pair-share activity is when learners take a minute to ponder the previous lesson, 

later to discuss it with one or more of their peers, finally to share it with the class as part of 

a formal discussion. It is during this formal discussion that the instructor should clarify 

misconceptions. However students need a background in the subject matter to converse in 

a meaningful way. Therefore a think-pair-share exercise is useful in situations where 

learners can identify and relate what they already know to others. So preparation is key 

(McKinney, Kathleen, 2010). 

c. Prepare learners with sound instruction A collaborative learning group is a successful 

way to learn different material for different classes. It is where you assign students in 

groups of 3-6 people and they are given an assignment or task to work on together. This 

assignment could be either to answer a question to present to the entire class or a project. 

Make sure that the students in the group choose a leader and a note-taker to keep them on 

track with the process. This is a good example of active learning because it causes the 

students to review the work that is being required at an earlier time to participate 

(McKinney, Kathleen, 2010).  

I applied active learning in the Strategic Communication classroom because I wanted all my 

students be active in learning, in speaking and communicating, in giving expression, in the 

discussions, in understanding the topic, in removing idea, in sharing ideas and knowledge, in 

asking and answering questions, in thinking, creative and innovative. To create a live 

classroom setting, I also give a class game such as bingo, crossword puzzles, and sometimes 

also play performance. A class game is also considered an energetic way to learn because it 

not only helps the students to review the course material before a big exam but it helps them 

to enjoy learning about a topic.  



3.   Task–Based Learning (TBL) 

Jane Willis (1996) said that Task-based learning (TBL) is typically based on three stages. The 

first of these is the pre-task stage, during which the teacher introduces and defines the topic 

and the learners engage in activities that either help them to recall words and phrases that will 

be useful during the performance of the main task or to learn new words and phrases that are 

essential to the task. This stage is followed by what Willis called the task cycle. Here the 

learners performed the task (typically a reading or listening exercise or a problem-solving 

exercise) in pairs or small groups. They then prepared a report for the whole class on how 

they did the task and what conclusions they reached. Finally, they presented their findings to 

the class in spoken or written form. The final stage was the language focus stage, during 

which specific language featured from the task, highlighted and worked on. Feedback on the 

learners’ performance at the reporting stage may also be appropriate at this point. The 

components of a Task were: 1) Goals and objectives; 2) Input; 3) Activities; 4) Teacher role;               

5) learner role; and 6) Settings. 

According to Rod Ellis (2007), a task has four main characteristics: 1) A task involves a 

primary focus on (pragmatic) meaning; 2) A task has some kind of gap; 3) The participants 

choose the linguistic resources needed to complete the task; and 4) A task has a clearly 

defined outcome. 

Task-based learning offers the student an opportunity to do exactly this. The primary focus of 

classroom activity is the task and language is the instrument which the students use to 

complete it. The task is an activity in which students use language to achieve a specific 

outcome. The activity reflects real life and learners focus on meaning; they are free to use any 

language they want. Playing a game, solving a problem or sharing information or 

experiences, can all be considered as relevant and authentic tasks (Rod Ellis, 2007). 

In teaching Strategic Communication subject I apply Task-Based Learning, I give the 

students Task in every lesson in order to get students to focus on the task. I follow the way of 

Jane Willis in giving the task: 

1) Pre-task. In the pre-task, I present what will be expected of the students in the task phase.            

I also present a model of task by doing something or by presenting picture, audio, or video 

demonstrating the task. I give suggestions and instructions to them and the students would 

be encouraged to use what they are comfortable with in order to complete the task. 

2)  In practice. The core of the lesson is, as the name suggests, the task.  

3) Task. During the task phase, the students perform the task, typically in small groups, 

although this is dependent on the type of activity. And unless the teacher plays a particular 

role in the task, then the teacher's role is typically limited to one of an observer or 

counselor—thus the reason for it being a more student-centered methodology. 

4) Planning. Having completed the task, the students prepare either a written or oral report to 

present to the class. The lecturer takes questions and otherwise simply monitors the 

students. 

5) Report. The students then present this information to the rest of the class. Here the lecturer 

may provide written or oral feedback, as appropriate, and the students observing may do 

the same. 

http://en.wikipedia.org/wiki/Rod_Ellis


6) Analysis. Here the focus returns to the lecturer who reviews what happened in the task, in 

regards to language. It may include language forms that the students were using, problems 

that students had, and perhaps forms that need to be covered more or were not used 

enough. 

7) Practice. The practice stage may be used to cover material mentioned by the teacher in 

the analysis stage. It is an opportunity for the lecturer to emphasize key language. 

 

4.  Communication Method 

 

Speaking about communication science in the academic realm, then inevitably we are 

struggling with what is referred to as the research methodology. Therefore, for each of us 

who study communication as a scientific knowledge in the academic study is a must to know, 

to understand, and are also able to apply different approaches in communication research 

methods. By applying the method of communication with the proper research it is expected 

that we can have better understanding the context of diverse phenomena in a more scientific 

communication. 

 

Considering the very diverse approaches, methods, paradigms, to the techniques of 

communication research, it is useful to try to identify the various variants. By identifying the 

various types of research we can determine what method or techniques which is suitable and 

possible to investigate a case and which one is presumably less precise. The Accuracy in 

selecting the method used in the future will affect how the quality of the research itself. 

 

In the teaching and learning activities of Strategic Communication subject, we cannot be 

separated from the activities of research and I have been doing research directly with 

observation and collaboration. Besides the appeal to make observations of the other class, 

because I teach 3 (three) subjects, and the same subject for two consecutive semesters. So 

finally I can obtain the valid data about the situation and condition of my students, their 

background, their learning needs, learning expectations and learning objectives. By knowing 

all of those then I can determine and decide on appropriate learning methods and in 

accordance with student needs and learning by focusing on the students themselves, it is also 

called SCL (students centered learning). 

 

By applying the appropriate teaching methods to students who attending Strategic 

Communication, then I can carry out the learning process well, with a cozy atmosphere, 

serious, and achieve goals / targets of learning. I can overcome difficulties and learning 

problems well, such as limited learning time, the number of students in a classroom, a 

classroom atmosphere that is less conducive, difficulty understanding the topic, different 

degrees of student intelligence, target of understanding, quality of topics discussed, and 

student success. 



5.  Communicative Approach 

The Communicative Approach (CA) was founded by Robert Langs. It was developed in the 

early 1970's. It is a new theory or paradigm of emotional life and psychoanalysis that is 

cantered on human adaptations to emotionally-charged events--with full appreciation that 

such adaptations take place both within awareness (consciously) and outside of awareness 

(unconsciously). The approach gives full credence to the unconscious side of emotional life 

and has rendered it highly sensible and incontrovertible by discovering a new, validated, and 

deeply meaningful way of decoding unconscious messages. This procedure-called trigger 

decoding--has brought forth new and highly illuminating revisions of our understanding of 

both emotional life and psychotherapy, and it calls for significant changes in presently 

accepted psychoanalytic thinking and practice (Northvale, NJ, 1983). The full name of the 

Communicative Approach (CA) is The Communicative-Adaptive approach. 

I used this approach with the aim that the students became communicatively competent. 

While this had been the stated goal of many of the other methods, in the Communicative 

Approach the notion of what it takes to be communicatively competent was much expanded. 

The Communicative Approach also pointed out that the ability to develop strategies that can 

ensure effective communication was an indispensable part of communicative competence. It 

can be concluded that the concept of communicative competence as defined by the 

Communicative Approach was very broad indeed. It embraced three fundamental 

dimensions: the ability to use linguistic means to realize a variety of language functions, the 

ability to use language appropriately with due consideration of the social context in which 

communication takes place and the ability to develop strategies to manage the negotiation of 

meaning. 

6.  Discussion and Presentation 

Students are accustomed to do discussion both within and outside the classroom in the form 

of small and large group learning, so inevitably they actively communicate each other, 

exchange ideas; sharing opinion and they can understand the topic of learning as maximum as 

possible. By doing the discussions among them the students learn to communicate, to 

socialize, patience, respect others and learn to dare to express their opinions. 

Students should make a report toward all of the result of their discussions then to present it in 

front of the class in turn.  

When they presented their paper in front, they got questions from their friends, and they tried 

to answer all the questions properly and appropriately. By doing this activity students’ effort 

in mastering the material of the discussion can be fostered, nurtured and accustomed in order 

to increase their ability in answering question and mastering the materials of the discussion as 

well. 

At the same time the lecturer gives judgment on all activities and all lines of activities, 

including student attitudes. Lecturer provides direct review, appraises and awards to the 

students’ activities. Students show their satisfaction in learning process and on the other way 

they are mastering the learning topics. 



7.  Study groups 

A study group is a small group of people who regularly meet to discuss shared fields of study. 

These groups can be found in high school and college settings and within companies. 

Professional advancement organizations also may encourage study groups (Wikipedia). Each 

group is unique and draws on the backgrounds and abilities of its members to determine the 

material that will be covered. Often, a leader who is not actively studying the material will 

direct group activities. Typical college level academic groups include 5-20 students and a 

leader to lead. Professional groups are often smaller. It provides the highest quality learning 

experiences and exceptional student outcomes. 

The number of students in my Strategic Communication class is 13 students that is divided 

into 3 groups that each group consisting of 4-5 students with a group leader, a deputy who 

also served as secretary of the group. Each group in every meeting has one of each discussion 

topic which is discussed together to get a common understanding, common assessments, 

sharing values, and learn to share idea in mind, as well as train the courage to express 

opinion, arguing courage, bravery and courage to speak in giving active argument. 

 How I make a successful study group is very important in deciding the success of teaching 

learning process. I know that an effective study group ideally has of 3-4 members (no more 

than 5 max), but in my class there were only 2 groups with 4 students and one group with 5 

students. 

 I asked the students to meet at least once a week outside the schedule given and they should 

decide how long they want to do the sessions to be. I asked them to prepare something 

important relate to the topic of discussion  before they come to the meeting to discuss the 

topic, and I said to my students: 

 1) All members of the group should make a serious commitment to show up and to do the 

required preparation prior to any group meeting. If you show up unprepared it will impact 

how effective that session is for the whole group, not to mention what you could get out of 

those sessions.  

 2) All members of the group should choose a group leader (this could be one person who 

could take turns). This person would be responsible for keeping the group on track and on 

task within each session so that no one gets frustrated with pace or with time being wasted 

on other things not relevant to mastering the course material. This person should also send 

out a reminder email on weekly time/location info, plus any session info that’s relevant.  

 3)  In preparing for sessions you need to decide as a group what you would like to cover in a 

session. This could be handled via email (initiated by the group facilitator) a few days 

before your next meeting or it could be discussed at the end of each meeting. If you are 

meeting weekly, you will probably be discussing and working on the preceding week’s 

material and homework (where relevant) in your next session. 

 4)  Preparing for sessions is easy to want to focus on homework problems, in other words, 

application type sessions, but you’ll be ignoring a key component involved in truly 

understanding your material–identifying and understanding the concepts underlying 

homework and/or exam questions. 



 5) The result of your discussion must be presented in front of the classroom in order you can 

share each other by giving and answering questions. The activities are given marking.         

So the more you active the better you get good mark with high score. This activity 

provides an opportunity for the students to compete with each other in answering the 

questions correctly, in the activity, in creativity, in active communication which is 

arranged, in manners and in the discipline.  

 6) Review is given directly to the students, so they know the result of their doing in their 

group. They know their capacity, ability, and performance directly, because I show them  ̶

all they get transparently. By doing this activity they can learn something benefit from 

their friends and from the activity happen. It can be called as learning by doing. The 

students learn from error they make. Their activities give something benefit and teach 

them how to become an active student with full of positive creativity and activity. It is also 

the way to motivate them to become an active, creative, innovative student. They learn to 

have a positive thinking, to be patient and more serious. 

 7) This method of teaching is also benefit for me in overcoming the problem of the limit time 

I face to check for subsequent review and to cover all the assigned homework problems, 

so it would be helpful to decide as a group how many and which of the homework 

problems I want to address. Each group member should then attempt to work through the 

problems on their own prior to my next group session. 

  

8.  Qualitative Method 
 

Qualitative methods are methods that do not involve measurement or statistics.  Qualitative 

methods have been in use in philosophy, sociology, and history for centuries, and many of the 

famous studies we refer to in psychology classes every day were actually qualitative             

(Dr. C. George Boeree, 2005). 
  

Qualitative researchers aim to gather an in-depth understanding of human behavior and the 

reasons that govern such behavior. The qualitative method investigates the why and how of 

decision making, not just what, where, when. Hence, smaller but focused samples are more 

often needed than large samples. In the conventional view, qualitative methods produce 

information only on the particular cases studied, and any more general conclusions are only 

propositions (informed assertions). 

 

In writing this paper I use qualitative method because qualitative descriptive analysis is used. 

The data are the result of questionnaire, field notes, interview and photographs. It follows the 

following steps: 1) comparing the data from each informant to make easy in classifying the 

same data, 2) classify the data in certain classification, 3) make the data in the table,  4) make 

an inductive conclusion, and 5) make a hypothesis using the classified data.  The result of the 

analysis is written in the form of description. This method focussed on describing my own 

thought, feelings, and perceptions.  For example, I would investigate my own experiences of 

an emotion such as anger, or cognitive processes like making a decision in the teaching–

learning process of Strategic Communication subject. 

http://en.wikipedia.org/wiki/Human_behavior
http://en.wikipedia.org/wiki/Reason
http://en.wikipedia.org/wiki/Decision_making
http://en.wikipedia.org/wiki/Sample_%28statistics%29
http://en.wikipedia.org/wiki/Sample


Conclusion 

Based on the above discussion it can be concluded that the using of those mixing theories, 

methods, and approaches used in the teaching–learning Strategic Communication Subject 

give good influences that make the students success and changing students’ characteristics. 

In a group environment, students are less likely to procrastinate. After all the treatments done 

in the classroom, it’s easy to put them on an assignment because they do the task together. 

The whole group of people counting on you, you’ll be more likely to do the task and 

understand the lesson. Group study also encourages students to explain things aloud. By 

speaking to and listening to others, students often improve on recall ability, or ability to 

remember information on test day. 

Students who study with others are also forced to become more organized. Once they learn to 

date and label their notes, they’ll see that organized notes make much more sense at the end 

of the week than the jumbled, mix and match variety.  

One more great benefit of group discussion is that the many perspectives improve students' 

chances of anticipating test questions. Group members will always bring up ideas and 

thoughts that never consider. 

Task-based learning is advantageous to the student because it is more student-centered, 

allows for more meaningful communication, and often provides for practical extra-linguistic 

skill building. As the tasks are likely to be familiar to the students, students are more likely to 

be engaged, which may further motivate them in their learning. 

As with all group work, in group tasks, some students can hide and rely on others to do the 

bulk of the work and learning. A second challenge is that the new learning elicited by the 

task-based lesson—one of its benefits—may yet be lost if the lesson did not include sufficient 

planning for or runs out of time. 

The other benefits of study groups are: 1) Material is better understood and retained;                      

2) Students can confirm with each other any confusing or complex subject material;                      

3) Fellow students can be a source of support and encouragement; 4) Opportunity to teach, 

not just be recipient of someone else’s knowledge; 5) Increase in confidence in academic 

capability; 6) Opportunity to learn new study habits from peers; and 7) Learning becomes 

more personally relevant and intellectually stimulating. 

The Basic Rules for Study Group Sessions must: 1) Be on time and prepared; 2) Be respectful 

of others' ideas; 3) Have homework, study guides, sample test questions, etc. completed 

before session; 4) Have questions about material ready to discuss; 5) Bring class notes and 

textbooks to study sessions; 6) Determine where, when, and how often the group will meet; 

and 7) Do not meet sporadically—schedule consistent weekly, bi-weekly, or monthly 

sessions. 

Finally, the application of SCL, TBL, Study Groups, and Communicative Approach in the 

teaching learning strategic communication can improve the ability of students, the result of 

study, and the success of Students’ Learning in Communication Department SMMTC UUM. 

From 13 students: 3 students get A+, 6 students get A, 3 students get A-, 1 students get B+. 



References 

 

Boeree, Dr. C. George. (2005). The Sage Handbook of Qualitative Methods. (3rd ed.).  Thousand Oaks, CA: 

Sage. 

Bonwell & Eison.  (1991). Active Learning: Creating Excitement in the Classroom. New York: ERIC Digest. 

Brown, Chris.  (2001).  Special Circumstances: Intervention by a Liberal Utopia. Millennium – Journal of 

International Studies. 

  
Creswell, J. W. (2003). Research design: Qualitative, quantitative, and mixed method approaches. Thousand 

Oaks, CA: Sage Publications. 

Denzin, N. K., & Lincoln, Y. S. (2000). Handbook of qualitative research ( 2nd ed.). Thousand Oaks, CA: Sage 

Publications. 

DeWalt, K. M. & DeWalt, B. R. (2002). Participant observation. Walnut Creek, CA: AltaMira Press. 

Ellis, Rod. (2007). Task-based Language Learning and Teaching. Oxford, New York: Oxford University Press. 

pp. 156–157. ISBN 978-0-19-442159-1. 

Estes, Cheryl. (2004). Promoting Student-Centered Learning in Experiential Education. Journal of Experiential 

Education, 27(2), pp. 141–161. 

Frost, Richard. “A Task-based Approach.” British Council Teaching English. 

http://www.teachingenglish.org.uk/think/methodology/task_based.shtml 4/12/2006 

Harmer, Jeremy.  (2001). The Benefit of Study Group. 3rd Edition. pg.79-80. Essex: Pearson Education Ltd. 

Holliday, A. R. (2007). Doing and Writing Qualitative Research, 2nd Edition. London: Sage Publications 

McKinney, K. (2010). Active Learning. Illinois State University. Center for Teaching, Learning & Technology. 

Noer Doddy Irmawati. (July, 2012). Communicative Approach: An Alternative Method Used in Improving 

Students’ Academic Reading Achievement. Published in Journal of English Language Teaching, Canadian 

Center of Science and Education, ELT – ISSN 1916-4742 (Print), Volume 5 Number 7, p.90-101. ISSN 1916-

4750 (Online). Canada. 

Noer Doddy Irmawati. (October, 2012). The Influence of Study Groups and on Time Culture to the Success of 

Students’ Learning in Communication Department SMMTC UUM. Published in Journal of Emerging Trends in 

Educational Research and Policy Studies (JETARAPS), North Carolina - USA, ISSN: 2141-6990, Volume 3 

Number 4, p.419-425. 

Northvale. (1983).  Unconscious Communication in Everyday Life. NJ: Jason Aronson. 

Renkl, A., Atkinson, R. K., Maier, U. H., & Staley, R. (2002). From example study to problem solving: Smooth 

transitions help learning. Journal of Experimental Education, 70 (4), 293–315. 

Taylor, Steven J., Bogdan, Robert, Introduction to Qualitative Research Methods, Wiley, 1998, ISBN 0-471-

16868-8 

Willis, Jane. (1996).  A Framework for Task-Based Learning. pg. 135-136. NY: Longman. 

Willis, D. & Willis, J. (2007).  Doing Task-based Teaching. Oxford: Oxford University Press. 

http://www.pri.univie.ac.at/Publications/2002/Motschnig_IEEE20002_Student_Centered_Teaching.pdf 

Wikipedia: Study Group. 

 

http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/23/6e/bd.pdf
http://mil.sagepub.com/cgi/reprint/30/3/625.pdf
http://en.wikipedia.org/wiki/International_Standard_Book_Number
http://en.wikipedia.org/wiki/Special:BookSources/978-0-19-442159-1
http://www.teachingenglish.org.uk/think/methodology/task_based.shtml
http://www.cat.ilstu.edu/resources/teachTopics/tips/newActive.php
http://en.wikipedia.org/w/index.php?title=Steven_J._Taylor&action=edit&redlink=1
http://en.wikipedia.org/w/index.php?title=Robert_Bogdan&action=edit&redlink=1
http://en.wikipedia.org/wiki/Special:BookSources/0471168688
http://en.wikipedia.org/wiki/Special:BookSources/0471168688
http://www.pri.univie.ac.at/Publications/2002/Motschnig_IEEE20002_Student_Centered_Teaching.pdf


CURRICULUM  VITAE 

 

 

 

 

  Dr. Hj. R. A. Noer Doddy Irmawati,  M. Hum 
 

 She is a government lecturer posted at Ahmad 

Dahlan University Yogyakarta. She was born in Sidoarjo 

Surabaya on May 26th, 1952. She has three children and 

four grandchildren. 

 She completed her education at Udayana 

University, Denpasar – Bali for her Doctoranda degree in 

English Letters.  She continued her study at Gadjah Mada 

University Yogyakarta, American Studies for her Magister. 

degree.  

 She got her Doctor (PhD) degree from Sebelas Maret University Surakarta – Solo in 

Applied Linguistics majoring English Language Teaching.   

 Now she becomes a visiting lecturer in Universiti Utara Malaysia, UUM CAS, 

SMMTC, Communication Department, UUM Sintok, Kedah Darul Aman, Malaysia.  

 She has much academic experiences: i.e. she attended: IATTS Forum in Japan; 

International Women Association Congress in Thailand Bangkok; RELC Int’l Seminar in 

Singapore; FIABCI Congress in Singapore; Int’l Conference on Language, Religion, Culture 

and Literature in Malaysia; Int’l Conference on Language, Religion, Culture and Literature 

in Emirate; LSP 2008 in Malaysia; ASIA TEFL 2009 in Thailand Bangkok; TEFLIN Congress in 

Bali, Indonesia; Communication International Conference in Malaysia, ― as presenters; 

Recharging Program for PhD Holder in Canberra, Australia 2011. 

 She wrote some books on reading, language teaching, Communication, Public 

Relations, and Leadership. She did some researches. 

 


