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ABSTRACT

The purpose of this research is to identify differences ufseﬂfareuated
learning (SRL) of men and women students in Bantul, Special
Region of Yngyakea, Indonesia. This study is a comparative study
with a sample of 300 sw.ents consisting of 164 men students and
135 women students. Sample selection wusing Stratified Random
Sampling technique. The instrument used is the scale of selfregulated
learning. Data analysis to identify differences in SRL of men and
women students wsing Independent Samples Test. The research
findings show that there are significant differences between SRL of
men students and women students. Based on the mean level of SRL,
women students have higher SRL than men students. This research
recommends counseling service to improve SRL of students.

Keywords: selfregulated learning, gender differences, comparative

study

INTRODUCTION

Student academic success is one of the
impartant variables for students who undergo
the learning process in school, including
junior high school students. A student's
academic success needs to be realized by
students in a planned. The need for various
efforts is made to support the achievement of

dents' academic success in school
(Palmer, Davis, & Maramba, 2010; Palmer,
Davis, & Thompson, 2010).

Maslow's view, students are pursuing
academic success because they want to
meet the needs of "physiclogical' and
"psychosocial' (Freitas & Leonard, 2011).

Intrinsic motivation for learning becomes an
impartant variable n)r achieving student
academic success (Alhadi & Saputra, 2017;
Fan & Williams, 2010; Froiland dkk., 2012;
Logan, Medford, & Hughes, 2011; Niehaus,
Rudasill, & Adelson, 2012; Walker, Greene,
& Mansell, 2006). Students who have
intrinsic motivation have the opportunity to
achieve better academic success.
Conversely, students who do not have
intrinsic motivation have the opportunity to
achieve lower academic success.

The phenomenon shows the opposite of
what should happen among students about
the achievement of academic success.

http://journal.uad.ac.id/index.php/PSIKOPEDAGOGIA




47 | PSIKOPEDAGOGIA

JURNAL BIMBINGAN DAM KONSELING
WVol.7, No.2, December 2018

Various negative behaviors shown by
students today which actually reduce the
achievement of academic success, for
example is academic procrastination
(Munawaroh, Alhadi, & Saputra, 2017).
Someone who does academic prokratinasi
demonstrated that they lack the ability of self-
regulated learning (SRL) is good. Students
who have academic procraglination, because
they lack good SRL skills (Corkin, Shirley, &
Lindt, 2011; Rakes & Dunn, 2010; Waschle
dkk., 2014). The poor SRL will trigger the
achievement of students' academic success.

Students' awareness and metacognition
of SRL abilites will help them avoid bad
academic achievement (Azevedo dkk., 2010;
Efklides, 2011; Zimmerman, 2013). A student
needs to have awareness in his mind in
maximizing SRL skills. Assessments of SRL
skills of junior high school students can help
students realize the level of SRL (Clark,
2012; Lindner & Harris, 1£83) and it can
facilitate the development of self-regulated
leaming skills of students.

The gap between ideal conditions and
facts in the field as explained above needs to
be shed light on the SRL of junior high school
students. Gender can be one componantnal
determines students to have a level of self-
regulated learning (Virtanen & MNevgi, 2010;
Zimmerman &  Martinez-Pons,  1980).
Students men and women may have a
tendency to Sn_ ability. More specifically, the
research will identify the differences in SRL
of students male and female.

METHODOEDGY

The design in this research is
comparative research. The goal of this
research is to identify differences in the level
of SRL between male and female students.
The samples were 300 junior high school
students in Daerah Istimewa Yogyakarta,
Indonesia. The sample consisted of 164 male
junior high schoal students and 136 female
junior high school stude@s. The sampling
technique is through stratified random
sampling. The instrument used is the self-
regulated learning scale. Data analysis to
identify differences in SRL of male and

female students using the Independent
Samples Test formula with the help of the
SPSS for Windows Release 20 program.
Data is collected using the SRL scale. Fifth,
do data analysis. Data that has been
collected is analyzed using the Independent
Samples Test formula.

RESULT AND DISCUSSION

RESULT 3

The results of the analysis show that there
is a difference in the level of SRL between
male and female students. The average male
student has a level of SRL in the high
category with an average of 76.91 (N = 112).
Specifically, only 7% of male students have a
very high category and 48% have a igh
category. The reality is that only 6% of male
students gave wvery low levels of SRL and
38% of male students have low levels of
SRL. More details can be seen in figure 1.

The Level of Self Regulated
Learning on Man Student
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Figure 1.
Self Regulated Learning on Man Student
in Indonesia

In contrast to men, the average female
student also has a high level of SRL with an
average higher than male, which is 81.30 (N
= 112). Specifically, 18% of female students
have a very high category and 46% have a
high category. The reality also appears to
women that 5% of female students have very
low levels of SAL and 31% of female
students have low levels of SRHL. More
details can be seen in figure 2




The Level of Self Regulated
Learning on Women Students

5%

mVery Low

m Low

= High
Very High

Figure 2.
Self Regulated Learning on Woman
Student in Indonesia

The results of this study indicate that the
axistencm)f an equation about the level of
SRL in male and female students is in the
high cat . There is also the difference is
that the level of female SRL is higher than
that of male students. The average level of
female SRL is 81.30 while the level of male
SRL is 76.91. The average level of SRL of
female students is greater than the level of
SRL in male students which also affects
leaming achievement. More details can be
seen in figure 3

The Different Self-Regulated
Learning between Men and
Women Students
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Figure 3.
The Mean level Self Regulated Learning
on Man and Woman Student in Indonesia

Differences in SAL for male and female
students have been analyzed data through
processing Independent Samples Test data
using the help of the SPSS Version 20
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application. The t-test analysis was chosen to
see whether or not there were differences in
SRL in terms of gender. The following are the
results of different tests of SRAL in terms of
gender can be seen in Table 1.
Table 1.
Output of Independent Samples Test
Analysis @g SPSS 20 Application

Group Statistics
Std.
Sid. Emrar
Genders | N | Mean | Deviation | Mean
SRL  Man 164 | 76.91 9.406| .734
Woman | 136| 81.30 0.686| .831

In Table 1 it appears that f obtained was
0.542 with a significance of 0.462 which
means greater than 0.05 (0.462= 0.05) then
this means that the variance is homaogeneous
population groups. Homogeneity
requirements for comparative analysis are
met. The results of data analysis obtained by
the tcount coefficient of -3,973 with a
probability of 0,000 wheng@ompared with
0.05, then the probability value is smaller
than 0.05, which means that there is a
significant difference about student Sa in
terms of gender. The conclusion is that there
are significant differences in SRL between
men and women. In the next section, the
results of this study will be discussed
comprehensively, involving discussions with
the results of previous studies and
confirmation of the theory.

Discussi

The results of the study indicate that
there are differences in SRL between male
and female students in the Daerah Istimewa
Ycﬂkar‘ta of Middle School, Indonesia. SRL
of female students is higher than the level of
SRL in male students. Differences in male
and female self-regulation of learning due to
differences in academic self-regulation
abilities, performance and context in
managing tasks, metacognitive aspects, and
motivational ?)6013 (Zimmermman, 2011).
Students who have a high level of SRL have
greater opportunities to ac desired
academic achievement than students who
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have a low level of SRL (Broadbent & Poon,
2015; Kitsantas, Steen, & Huie, 2017).
Female stmnts tended to report the use of
exercise, organization, metacognition, time
management  skills, elaboration, and
business better than male students
(Bidjerano, 2005).

The difference in SRL of male and
female students is also based on two
aspects, namely the reactive aspects and
psychological aspects. Reactive aspects are
measured based on reactive results, such as
academic value or standard test performance
from proactive process results, such as goal
setting and use of strategies (Schunk &
Zimmerman, 2012). Psychological aspects in
the process of SHL are based on intentions
or intentions that are not understood and
implied in many operations (Corno, 2013).

The results of this study are supported
by previous research which shows that the
level of SRL of male and female students is
different (Bembenutty, 2007). The findings of
one study show that male are more inclined
to performance goals and they are reported
to use more superficial (eg rote) learning
strategies than female (Niemivirta, 1997).
Female students have higher SRL than male
students, one of the indicators seen is higher
achievement of female students than men.
Female students had better achievements
than male students (Ray, Garavalia, &
Gredler, 2003).

SRL of female students is higher when
compared to male students, one of the
causes is environmental factors. The
environment of female students has a
tendency to  provide support and
reinforcement of the high SRL of female
students. SRL that is owned by students is
influenced by the situation that exists in the
student environment and is also inseparable
from the social support provided to them
(Rachmah, 2015).

In contrasts male students, women have
a strong attachment to their peers who
actually have a negative impact on the
quality of their SRL. This illustration is similar
to that of student SRL and peer conformity
influencing academic procrastination

(Safa'ati, 2017). The high or low academic
procrastination itself is one of the predictors
of good or bad SRL skills possessed by
students (Balkis & Duru, 2016; Hong dkk.,
2015).

In contrast to these results, g3me
research suggests that the fallout. One study
showed that there were no significant
differences between male and female
students on the variables of SRL and
motivational beliefs (Yukselturk & Bulut,
2009). Based on the research, it can be said
that between male and female students have
a level of SRL wn:h tends to be the same.
The difference in the results of this study can
be the basis of further research to identify the
reasons for the differences in the results of
this study, which are cerainly interesting to
study.

SRL itself is an important variable for
students to achieve the academic success
that they live in school. This is a fundamental
reason for students to understand and realize
their level of SRL and be able to make
changes if their SRL is low. As evidence of
SRL has a significant influence on academic
performance (Wilson & Narayan, 2016). In
addition, other studies also show that SHL
has a signilnnt influence on academic
achievement (Broadbent & Poon, 2015; Dent
& Kcﬁka, 2016; Wolters & Hussain, 2015).

e role of the counselor is so vital to
help students identify the level of SRL. A
pedagogical approach by counselors can
integrate formal and infarmal learning using
social media and support student self-
learning (Dabbagh & Kitsantas, 2012). The
level of SRHL is the basis coaselor in
formulating guidance and counseling
programs in order to make the change, which
is the increased SRL possessed by the
students.

Counselors need to  understand
students to be effective servants for
themselves through the learning process
(Bjork, Dunlosky, & Kornell, 2013). This is
done by the counselor so that the material
provided by the counselor is in accordance
with the needs of the students. The guidance
and counseling program developed by the




counselor must be on target according to the
situation and condition of students in the
school, one of which is the development of
BJdems' SRL  abilities.  Professional
development of guidance and counseling
services shapes the future development of
students (Stackton, Nitza, & Bhusumane,
2010).

Counselors in service practice can use
social networking-based tools and
technology for participatory development of
student SRHL, so that the counselor's
competence in the field of pedagogy,
personality and social development also
develops. (McLoughlin & Lee, 2010).
Counselors in service practice can use social
networking-based tools and technology for
participatory development of student SRL, so
that the counselor's competence in the field
of pedagogy, personality and social
development also develops (Sitzmann & Ely,
2011). The result of SRL skills is that
students are able to plan learning, find the
right learning resources, use resources to
leam, and reflect learning progress
(Mikroyannidis, Connolly, & Berthold, 2013).

CONCLUSION

SRL is an important variable for students'
success in their academic fields. Students'
awareness of the level of SRL needs to be
possessed by students who will later support
their success in the academic field. This
study concludes that female junior high
school students have SRL skills that are

tter than male junior high school students.
The results of this study should be the basis
of the counselor in developing a gquidance
and counseling program to improve SRL by
paying attention to the characteristics of male
and fem junior high school students. In
addition, the results of this study can be the
basis of further research to be able to
improve  creating or testing certain
intervention models to improve student SRL.

REFERENCES
Alhadi, S., & Saputra, W. N. E. (2017). The
Relationship between Learning Motivation

p-lSSN 2301-6167

e-ISSN 2528-7206 | 50

and Learning Outcome of Junior High
School Students in Yogyakarta.

Azevedo, R., Johnson, A., Chauncey, A., &
Burkett, C. (2010). Self-requlated learning
with MetaTutor: Advancing the science of
learning with MetaCognitive tools. In New
science of learning (pp. 225-247).
Springer.

Balkis, M., & Duru, E. (2016).
Procrastination, self-regulation failure,
academic life satisfaction, and affective
well-being: underregulation or
misregulation form. European Journal of
Psychology of Education, 31(3), 439-459.
https://doi.org/10.1007/s10212-015-0266-
5

Bembenutty, H. (2007). Self-requlation of
learning and academic delay of
gratification: Gender and ethnic
differences among college students.
Journal of Advanced Academics, 18(4),
586-616.

Bidjerano, T. (2005). Gender Differences in
Self-Regulated Learning. Retrieved from
https:/leric.ed.gow/?id=ED430777

Bjork, R. A., Dunlosky, J., & Kornell, N.
(2013). Self-regulated learning: Beliefs,
technigues, and illusions. Annual review
of psychology, 64, 417-444.

Broadbent, J., & Poon, W. L. (2015). Self-
regulated learning strategies & academic
achievement in online higher education
learning environments: A systematic
review. The Internet and Higher
Education, 27, 1-13.

Clark, 1. (2012). Formative assessment:
Assessment is for self-requlated learning.
Educational Psychology Review, 24(2),
205-249.

Corkin, D. M., Shirley, L. Y., & Lindt, S. F.
(2011). Comparing active delay and
procrastination from a self-regulated
learning perspective. Leaming and
Individual Differences, 21(5), 602—-606.

Corno, L. (2013). Volitional aspects of self-
regulated learning. In Self-regulated
learning and academic achievement (pp.
188-221). Routledge.

Dabbagh, N., & Kitsantas, A. (2012).
Personal Learning Environments, social




51| PSIKOPEDAGOGIA

JURMAL BIMBINGAN DAN KONSELING
WVol.7, No.2, December 2018

media, and self-regulated leaming: A
natural formula for connecting formal and
informal learning. The Internet and higher
education, 15(1), 3-8.

Dent, A. L., & Koenka, A. C. (2016). The
relation between self-regulated learning
and academic achievement across
childhood and adolescence: a meta-
analysis. Educational Psychology Review,
28(3), 425-474.

Efklides, A {2011). Interactions of
metacognition with motivation and affect
in self-requlated learning: The MASRL
model. Educational Psychologist, 46(1),
6-25.

Fan, W., & Wiliams, C. M. (2010). The
effects of parental involvement on
students’ academic self-efficacy,
engagement and intrinsic motivation.
Educational Psychology, 30(1), 53-74.

Freitas, F. A., & Leonard, L. J. (2011).
Maslow's hierarchy of needs and student
academic  success. Teaching and
Learning in Nursing, 6(1), 9-13.

Froiland, J. M., Oros, E., Smith, L., &
Hirchert, T. {2012). Intrinsic motivation to
learn: The nexus between psychological
health and academic success.
Contemporary School Psychology:
Formerly"  The  California School
Psychologist”, 16(1), 91-100.

Hong, J.-C., Hwang, M.-Y., Kuo, Y.-C., &
Hsu, W.-Y. {2015). Parental monitoring
and helicopter parenting relevant to
vocational student's procrastination and
self-requlated learning. Learning and
Individual Differences, 42, 139-146.
https://doi.org/10.1016/j.lindif.2015.08.003

Kitsantas, A., Steen, S., & Huie, F. (2017).
The role of self-regulated strategies and
goal arientation in predicting achievement
of elementary school children.
International  Electronic  Journal  of
Elementary Education, 2(1), 65-81.

Lindner, R. W., & Harris, B. (19393). Self-
Regulated Learning: Its Assessment and
Instructional  Implications.  Educational
Research Quarterly, 16(2), 29-37.

Logan, S., Medford, E., & Hughes, N. (2011).
The importance of intrinsic motivation for

high and low ability readers' reading
comprehension performance. Learning
and [Individual Differences, 21(1), 124-
128.

MclLoughlin, C., & Lee, M. J. (2010).
Personalised and self regulated learning
in the Web 2.0 era: International
exemplars of innovative pedagogy using
social software. Australasian Journal of
Educational Technology, 26(1).

Mikroyannidis, A., Connolly, T., & Berthold,
M. (2013). Self Regulated Learning.
Milton Keynes: The Open University.

Munawaroh, M. L., Alhadi, S., & Saputra, W.
N. E. (2017). Tingkat Prokrastinasi
Akademik Siswa Sekolah Menengah
Pertama Muhammadiyah 9 ‘Yogyakarta.
Jurnal Kajian Bimbingan Dan Konseling,
2(1), 26-31.

Miehaus, K., Rudasill, K. M., & Adelson, J. L.
(2012). Self-efficacy, intrinsic mativation,
and academic outcomes among Latino
middle school students participating in an
after-school program. Hispanic Journal of
Behavioral Sciences, 34(1), 118-136.

Niemivirta, M. (1997). Gender Differences in
Motivational-Cognitive Patterns of Self-
Regulated Learning.

Palmer, R. T., Davis, R. J., & Maramba, D. C.
(2010). Role of an HBCU in supporting
academic success for underprepared
Black males. Negro Educational Review,
61(1-4), 85.

Palmer, R. T., Davis, R. J., & Thompson, T.
(2010). Theory meets practice: HBCU
initiatives that promote academic success
among African Americans in STEM.
Journal of College Student Development,
51(4), 440-443,

Rachmah, D. N. (2015). Regulasi Diri dalam
Belajar pada Mahasiswa yang Memiliki
Peran Banyak. Jurnal Psikologi, 42(1),
61-77. hitps://doi.org/10.22146/jpsi.6943

Rakes, G. C., & Dunn, K. E. (2010). The
Impact of Online Graduate Students'
Motivation and  Self-Regulation on
Academic Procrastination. Journal of
Interactive Online Learning, 9(1).

Ray, M. W., Garavalia, L. S., & Gredler, M. E.
(2003). Gender Differences in Seli-




Regulated Learning, Task Walue, and
Achievement in Developmental College
Students.

Safa'ati, E. (2017). Peran Regulasi Diri Dan
Konformitas Teman Sebaya Dengan
Prokrastinasi  Akademik  Mahasiswa
Universitas Muria Kudus. Prosiding
Konferensi  Nasional Peneliti  Muda
Psikologi Indonesia, 2(1), 75—84.

Schunk, D. H., & Zimmeman, B. J. (2012).
Motivation an essential dimension of self-
regulated learning. In Motivation and self-
regulated learning (pp. 13-42). Routledge.

Sitzmann, T., & Ely, K. (2011). A meta-
analysis of self-regulated learning in work-
related  training and educational
attainment: What we know and where we
need ta go. Psychological bulletin, 1373},
421.

Stockton, R., Nitza, A., & Bhusumane, D. B.
(2010). The development of professional
counseling in Botswana. Journal of
Counseling & Development, 88(1), 9-12.

Virtanen, P., & Nevgi, A. (2010). Disciplinary
and gender differences among higher
education students in  self-requlated
learning strategies. Educational
Psychology, 30(3), 323-347.

Walker, C. Q., Greene, B. A., & Mansell, R.
A. (2006). |dentification with academics,
intrinsic/extrinsic motivation, and self-
efficacy as predictors of cognitive
engagement. Learning and Individual
Differences, 16(1), 1-12.

Waschle, K., Allgaier, A., Lachner, A., Fink,
S., & Niickles, M. (2014). Procrastination
and self-efficacy: Tracing vicious and
virtuous circles in self-regulated learning.
Learning and Instruction, 29, 103-114.

Wilson, K., & Narayan, A. (2016).
Relationships among individual task self-
efficacy, self-regulated learning strategy
use and academic performance in a
computer-supported collaborative learning
environment. Educational Psychology,
36(2), 236-253.

Wolters, C. A., & Hussain, M. (2015).
Investigating grit and its relations with
college students' self-regulated learning
and academic achievement.

p-lSSN 2301-6167

e-ISSN 2528-7206 | 52

Metacognition and Learning, 10{3), 293-
311.

Yukselturk, E., & Bulut, S. (2009). Gender
differences in  self-regulated online
learning  environment. Journal  of
Educational Technology & Society, 12(3),
12.

Zimmerman, B. J. (2011). Motivational
Sources and Outcomes of Self-Regulated
Leaming and Performance: Graduate
Center of City University of New York. In
Handbook of self-regulation of leaming
and performance (pp. 63-78). Routledge.

Zimmerman, B. J. {2013). Theories of self-
regulated learning and academic
achievement: An overview and analysis.
In Self-regulated learning and academic
achievement (pp. 10-45). Routledge.

Zimmerman, B. J., & Marinez-Pons, M.
(1990). Student differences in self-
regulated learning: Relating grade, sex,
and giftedness to self-efficacy and
strategy use. Journal of Educational
Psychology, 82(1), 51.




HASIL CEK KAPRODI_12933-35151-1-PB

ORIGINALITY REPORT

19. 15, 6. 7o

SIMILARITY INDEX INTERNET SOURCES  PUBLICATIONS STUDENT PAPERS

PRIMARY SOURCES

journal2.um.ac.id

Internet Source

[£

)

journal.uad.ac.id

Internet Source

3%

e

A Amam, D Darhim, S Fatimah, M S Noto. "
Math anxiety performance of the 8 grade
students of junior high school ", Journal of
Physics: Conference Series, 2019

Publication

1o

=

www.slideshare.net

Internet Source

1o

bem.fkip.uad.ac.id

Internet Source

1o

"International Handbook for Policy Research on
School-Based Counseling”, Springer Nature,
2017

Publication

1o

e-iji.net

Internet Source

1o




Submitted to University of Hull

Student Paper

1o

journal.unesa.ac.id

Internet Source

1o

RN
(@)

Submitted to Bilkent University

Student Paper

1o

—
—

WWWw.ijpes.com

Internet Source

1o

RN
N

Submitted to University of Wales central

institutions
Student Paper

1o

Exclude quotes On Exclude matches <1%

Exclude bibliography On



	HASIL CEK KAPRODI_12933-35151-1-PB
	by 12933-35151-1-pb 12933-35151-1-pb

	HASIL CEK KAPRODI_12933-35151-1-PB
	ORIGINALITY REPORT
	PRIMARY SOURCES


