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The Power of Feedback to Enhance Writing Skill

Swvipin
Universiths Absund Dahlon
Yogyakara, ndonesin

Weiting m nof m simple usk, oven in the firm longusge, Obwiosaly, writing n
language is mote complicated. Teachors k] find sppropeiate sechnigoes 1 st
overcome their difficultion in fearming writing. Feedback ix one altomotive that
implemented In the classrooms. Teschers provide feedbach to support studosts
devalopment ad eocournie taeir confidence s writers. Feedback plays & signific
writing devekopment. Acoonding to Ur (1996 - 242) feedback i mfoemation thut i» g
learner about his or bher performance of the foaming task, wivally with the ohyesss
improving their performance, This article describes three research findings bosed &
clasiroom otion tesearch of feedback implimentition 1 weiting cluss The nescash
discuwed in this article show that the Feedback 1s able 1o help sudens 10 enhance the
performance

Koy words: Lenming. Writing, Feedbick

Introduction

Most of students assumed that writing Eaglich w difficult (o be leamed. Their ma
Eoglish words are very complicated and English grammar makes themt confitsed. &
Ticts at schoaly, the stodents have many problems in English kesson especially in wiithng
The students” skill ks weak. It & by seviml factors. They do not have 1 good &
hiobit, the students are uhio pooe in vocabulary, so thit they haive difficultios When thes
write

a -. “‘l ‘i’ ai'nl‘l‘-!
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Another probilems is Eatised by the teacher. Some teachers think that their job s &
after teaching the class. They do not think about the effectiveness of the leaming proces E
clssroam. Therefore, when the teschers teach without nppropriste technique, the
foel bored and then feel more difficalt 1 leam English. Hence, an English teacher
hard 10 change students” belief so that they will think thit writing English is casy 10 s
the teacher bas a very important role in the tesching and leaming process, an English s
has 1o try 10 find 0wt the appropriste techalgoe 1o teach his or Ber students, because
teaching snd lenming process will be sble 1o achieve its optimal result when i1 bs sup
an innovative teascher. The mnovative teacher is he or she that can use or make the je
and creative teohnigues in the classrom. A teacher 25 o model in the classroom has
sovernl wayy o make them interested in leaming writing.

The role of teacher is very importunt durning tesching learning process (1
classroom: One thing that is refated 1 the rode of feacher is how he/she gives
students. Through feedbiack, 2 teacher can help stisdents 10 compare their own perfe xr
10 diagnose their own strength and weokinesses. When 2 teacher glves # good fee
studenty, they will be enthusinstic with the muterial that bs given by the teacher. Onee ’
foel intorestod in learming English. their leaming mativation incremses and s they will
10 Iniperive their writing abilicy . -

I this article. the Writer presents the empirical evidences shout the effect of ga
feodback in writing class based on the threo rescarch findings in different setting: Il
School, Senbor High School and university. 4
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Weiting Skill
Writing in a productive skill, As 2 media of commumication, writing is different :
1 fhce communication, Accotding to Helféman and Lincols (1986 43 writing is msch
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Berent from other shill especially speakimg: It gaves time so think, to try out the ey Ol
ez, 10 choose the wonts, (o coad whint hive written, (o rethiok, to revise and roarrange i, sd
& most imporstng, 10 comsider ity effect oo 2 reader
Trokya ( 1987;3) states thit woiting is @ wisy of compmunicating a mesuige 1 4 rwader for o
Erose. Acvordingly, writing is o skill that meast be keamed scriously. Tn order to be a pood
Ber. onc needs some aspects and processes. I writing process, the writer ussally find new
or tiew ways of conveving and organizing idess. Writing i & complex process that allows
peers 10 explore their thought und iden
Process is very important 4o know the improvement of ability in learning. Accanding to
—er (2004:4) there are four main eloments w the wrmmg procosses fimely  planning
e editing (retlecting und revishiw), and final version
Firstly, “planniag”, Before siarting 10 write, the first thing 1o be dane s making a plan
purpose, the aud el the © 1 structire st be considered. Secondly is “drafiing”
) et he referred s the first version of a piece of writing. In the drafiing prosess the writer
sossed on the fluency of writing. As the writing process processds inte oditing, o numbee ol
may be produced i the way 10 the final version Thintly, “edimy™, (Reflecting and
%), after producing a draft; read the deaft 40 know whire It works and where it does st
Sometimes, something is wrmen ambignous or confismg. Therefore, editing s noeded
Reflectitig and revising are ofien helped by other readers or cditors who comimt and
sapsestions, Ancther reader’s reaction 1o a proce of writing will hetp the suthor (o imake
fate revisioon. And the Final Version, coce writors have adited their draft, making the
they cotsider 10 be necessary then they produce their fimal version, This may ook
ably differont from both the original plan and the first dmfl becawse things have
eod i the editing process,

ch
Feedhnek (Hattie amd Holen, 2007} is conceptualizod oy information provided by an agent
macher, peer. book, parent, pelf, experience) regarding aspects of one's performsnce of
petanding. A tescher of pirent can provide corrective information, & peer cun provide an
sive strategy, a book ann provide information to clarify ideas, a parent can prowide
p and o leamer can Jook up the anuwer to evaluate the correctness of a response.
A thus is 4 “consequence” of performance. Likewise, Feedback iy defined by Waond
v w5 “the way in o which learmers becre aware of the gy between their currens fevel of
b o XhiTl el thve chevivesd goal” (pS). (MiThs in hitgo//www beduac.ac.uk)
One of the ways 1 make students be able o create & good writing is by teacher’s
ance. The teacher should provide constructive feedback 10 stindonts” writiag.  According
pon (2009:137) positive teedback oo the content of leuwrmers’ writing can do & o 10
the arount of writlng that Jearvers do and 1o improve their attitude to wolting
~ Feedback i 2 kind of amscssment that concern fo give information aboxt students” writing
. According th Ur (1906 - 242) in the context of tesching in genenil, fecdback is
hon that is given to the kaumer about his of hor perfonsance of the learmimg task, usuelly
B abjestive of mmptoving thelr performance. From  thise definitionn, It s clear tht
i very important in teaching snd leaming process, becauoe students will Searn how 1o
memselves and belps the students 1o be more confident in their leaming. Feedback can
o from the teacher 10 students (teacher feedback) snd also from students 10 studenty (peer
)
Peet feedback, nlo termed peor asscnament, han been defined as “an srromjement m
odividunls consider the amount, lovel, value, worth quality or suceess of the products o
of leaming of peers of similne status’ (Topping. 1998 g 250), The process of
2 poer work, reflecting on i, wd providing feedback can lelp mprove students” work,
{Crunlap, 2005; Equner ot al, 20070 but several variables such as the types of
A provided, the mumber of peers peoviding feedhack, aml sudent perceptions of peer
% con influence the wsefalness of peer feedback (Cho & MacAnhur. 20107 Van Gesip,
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Segers, & Tillema, 2009). Ertmer <t sl 2007 and Shin sad Dickimson (29088
providing & timeline for peer feddbach. eminring tmeliness snd expliining the
feedback o stadents at the begianmyg of the Course ean increase stodonts” s
feedbmek aend improve their perceptions of its valie of peer foesdback. Kumar 20138

Feedback frivm thie 1eachicr (o the sudents” writing cun play #n importes
in the teaching and keaming process. Harmer (2004 1086) said that students cxpes
whiat they are diving or whist they have dose. It indicises tut under wache's &
will know the appeopriate of the langurge feature for thesr componitivm, hom these
shonld be acrmged nnd thein composition will be better

According 10 Harmer (2008:142) there nee two types of feedback: The
Jeedback. Oral feedback refiurs 1o personal consaltation betweent tencher and &
ovaluistion of » companition. Thiv kind ol feedbock s expected 10 help the student 1
the problents that canivet be handied by written feadhick. The obutacle in doing S5
foedback i that it takey 2 lot of timex 1

Ihe secand is Written Foodback. [n writien feedback, commientaresponse, ©
ruarky are given on the stindents” wreittén work drafl. According to Hanmer (2004 108
wacher reacty to studerts’ work will depend not omly ot the Sind of task the studesss
bust 110 on' whit teacher want 1o achieve of nny one point. Those wayy including
and “correcting”. Harmer (20011 10) said thar one way of considering feedback &5 8
b ‘tesponding” 1 students’ woek rather than sssesing or evalusting what they lese
added (hut wiren nesponding 10 the students” work o sencher not ooty concermed
accursey of their performance bot also with the comtent and design of their writing
1w Harmver (2004:108) “correcting” is the stape at which » 1cacher indicates when
not tlght. From that stidement, it & cleur thist n this case, 3 tescher coerects
utdents” wrinen performuance.

Nuvertheless, o teacher has to remember that bis/her tash is aot o say whae &
wrong. but 1o ask questions, make saggestion, and indicote where improvements sight b
This kind of feedback becomes more approprinte @ the students’ level improves s
(ke advantuge of that help.

Ways of Giving Feedback

Feodback from the tescher i very mmportant in order 1o Improve studenes’
Englivh, especially writing. According to Harmes (2004; 110) there are some wayy of
feedback 1o the students. The fiest is Oral Feedbuck. When studenty aro imvolved
tisk in class, especially where this is part of process sijuence. teachers will often sisi
and talk 1o them about what they ane writing. Teachers may ask what a certaly sentence
or wonder why they have startdd n composition In o particular way, or suggost thit! thes
recheck some informations that they have mude bn o node The second s Writtes Foodbaok

Writien feedback can be given by responding sand correcting. In giving
teachers can tse somie forms, Respooding by Written Camment, Post-task and
Commuents,

Besides respomding, cormecting is also given in written feedback, For cotrecting
works, teachers con use severl wive, selective covrection and using cornection
reformatlation, referrmy stvdents 1o a dictionnry or s grammar book, remedial feaching

Purposes of Teacher's Feedback
here are wiany reasons why it i importand 16 give sudents Foodbnek, Wouod (2

MilTs (hutp:/Awww, bedsac ac,uk) described the main purposs of giving feedback a5 1
improvement of the shadent’s performance. Some of the rensons you may have
include:
1) Giving feedhack 1o the stident sbout thelr strengths is Tikely to increase the
confidonce. motivation and enthusiasm for learning amd swill help them o contmtie o

and to Turther develop thelr strengths

426 15BN 978-602-170173.7




Saadents needd o be glven feadhash about thelr weahiesses il arcas for development.
Ihe student iy hot Know that they s sot schieving tho meguired fevel sod withow this
Soedback will not be althke to take the actions necsssary o improve  Heing given feedbach
il enable the student 10 Facus on these areas anid to take nctions 10 progross their skills so
ot they ave performing at the required level:

Living & stdent regular feedback will help them 1o develup their skills of self assesnment
s thait they can recogrioe their own strengths and weaknesses and pewins for development.
Some students have difficelties reaching the reguired level. Giving regular feedback and
cloping sctign plams 1o develop the stadent™s skills and knowlodge crivares the studens
s appeoprinsely supported and that a fir process of assesattent s caried ou

Student have identified thut they find foalback usefil.  Being given Rodback ncremod
s confidance and self estoem, [horeased thetr akilly and kaowledgo, eihanced theie
Jearning and enabled them t dentify where they needed more prictice.

pevieal Evidences

Chiving Feodback 1o funbor High Sehool students
The first evidence was teported by Rabayu in 2007 sfier conducting class room sction
warch for Junior High School studunts. She found  the mprovement of the students” weiting
through teacher's feedback.
 After analyzing hee rescarch cesult on each eycle, she divpliyed the evidenco that wiing
s foedhack in tonching and Jeammitg prosess conld inprive stidlents” writing abifity. The
Lol students™ score increased in every cycle. The improvement of the students” score in
ability can be seen i the figare |

The Improvement of students” writing score

cBBEBEEE383

| PreTest | Post-Test! ’“"""“

{-mm-::.sm} sn | nes a8

|

Fignre 1: graphic af the mean of studetits’ weiting score (Rahayw, 2013)

Basord on ber research finding, Rahayy (2013 ) reported that the stidents” scoee in wiiting
after she gave feedback, She states that this technigue ks appropriate to ach English
specially in writing The imgroverment of students’ score can be soen from the result (figurs 1)
. the stiidents ghve good response i tesching and learn (g process after she applied
foodback a6 a fechnique. It wan proven from the observation she did during the
n the chasstoom. Thie stndents were more active and enthusizstic in leaming writing.
4 on the result of the reseurch. She conchuddes thist using toacher’s feedbodk ax o teehnique
sesching and leaming can improve thie student’s witing ability.

8
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2 Giving Foedback 1o Senioe High Schodl students
Sulistignto. Kidwan. 2014 reparted i rescarch entithed Jmpvoning Flar Sticiosss
Shil Theowgh Téccher's Bulirves Writtén Fewitock (A4 COlaxsroome dction Rexwarss
Secvned Griwde Stindenty ar SMK Muhowssdiverh 2 Bontsd, i the deademic Yoo of R
He conducted @ clissroom acthon research i a writing chass of a Sertior High Seboes
dhaws the improvement of studenty” writing Wkill

The Improvement of Students'
Writing Skill
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Figure 2. praphic 0f the students” writing maun score {Sulistionto, 2012y

Sulistinto (2014) reports that the mplementation of glving writtelr Sos
conducted in two cycles. It & almied (o help the studlents’ writing skill in the class S
leatming process, He got the datn about studenis” interest after conduoting the resears
the rosult of observation, interviewing with the: students and distributed the quests
students. indicated that the students got more motivation zod intercsted using wosss
w6 the correction in their sdents’ work. By giving weitten feedback the studests sles
more sctive and got & good enthesiesm in learsing English, espeicially in writing. B
suid that, thoy were appreciaed by the rescarcher as the corrector, beeanse they wess
given the score bat also written feedback 24 the correetion. Therefore, the students
motivation in writing.

tn his research, he informe that the students writing akill increases nfter gives
It can be seen from the students” impeovement rosult { figure 2). It shows that gisssg .
foedhack a8 the coroction of the students’ task can improve the students” writing shis

3. Feedback for Univerpiry students
The third evidence Is shown on the graphic. It based on the resenrch dome
2014, He did a classroom oction cosearch in his writing <lass i Universitas Ahmas S
Yogyakarta. He mmplomenied peer feedbock in the classroom 1o improve the sudsss
oKill Figare 3 shows the development of students” writing skill

428 158N - 9786021701737
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i 3. grophic of the stadents” writing mean score (Sucipto, 2014)
i 2 on his eesearch finding. Sucipto (2014) reporsed that the students’ score in wrining
J aller she implemented peer feedbuck as o leaming techmigue (n e writing ¢lass, te
= s sechmiqee i approprinse (o leach writing cliss in the eniversity. The improvernent

" seore can be seen from the result (Nigure 3). Firthermore, the students gave positive
= o teaching and feaming process after they practiced siving feedback to their peers: It
= from the questionnaire Glled by the students. The students sgrced hat by giving
hey caty impeovie their writing skilh,

& class

osearch

questo wnching and leamning process will be ahle 1 gain ity optimal result when it is

! writlen ped by i innovative feacher. The innovative tescher is he or she that cin uso or make

feots alse = ng and crestive techniques in the classroom. A reacher as & model in the clissroom

g Benade Bave several ways to make them interested in learning writing. The implementation of

wy were Seodbock in wrming class can enhance stodonts” writimg skill. 1t has been proven with the

jradents of some classroom oction researches that were done for different students” level. jutior

senior high school and unrversity,

rgiven

b giving

v skill w, Jeremy, 2001, The Proctice of Englivh Langsipe Teuching. England;  Longman,
2008, The Pracooe of English Largwage Teaching Fowrth Edition. England:

Longman,
_"“'" by weree, 2004, How o Teooh Writing Evgland; Longman
| “'"'“:':_ (i Solwi and Timperley, Helen. 2007, The power of fredback Review of Edwarional
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erman, Jamses AW and Johin E Lincolin. 1986, Weitimg o Collage Handbook. New Yok
Norton & Company.
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Development in Online Leaming. lo . H. Yung & S Wang (Eds. ) Claves an Online
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