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Abstract: Critical reading can be an essential section of the information gathering process that's needed is to create an academically
sound assignment. At its most elementary level, critical reading involves not really taking for granted whatever you read. This study
examined the effectiveness of using Literature Circle in university student of Ma’arif Nahdlatul Ulama of Kebumen. The research was
designed in accordance with tenets of sociocultural theory, dialogic talk, exploratory talk, discourse, and the transactional theory of
reading. The findings show that Literature Circle is more effective than Technology Integrated Instructions in teaching Critical
Thinking Skill at EFL University Students. The mean score of the students taught using Literature Circle (86.00) is higher than the one
of those taught using Technology Integrated Instructions (73.20) and Dialogic Inquiry (71.10).
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1. Introduction

The context of Indonesian English language pedagogy,
particularly in university students, most of the English
teachers adopt reading comprehension or intensive reading
programs (Widodo 2015a, t). | have witnessed the truth that
intensive reading classes commonly take the form of rigid
question-answer exercises. These exercises are a way to
ensure that students have understood particular teacher-
assigned or textbook-oriented reading texts. In these
mundane exercises, the students are asked to respond to
questions following texts without any dialogic discussion. In
some cases, intensive reading classes adopt multiple- choice
format exercises in which college students are asked to
answer reading knowledge questions, and a teacher takes on
a part in providing ideal answers to the queries (Widodo
2015b). Such an strenuous reading activity does not
differentiate whether learners are learning to go through
(language ability) or whether they are taking a Reading
Comprehension Test (language skills). This conventional
reading comprehension activity will not afford students the
opportunity to share what they have read and what
vocabulary resources they possess learned from reading text
messages. In short, test-like comprehensive reading activities
do not create a supportive environment where college
students engage in interactive reading jobs and collaborative
learning community of reading since a sociable practice. For
this reason, novels circles or a small peer-led discussion
group is suggested in reading in British as a foreign language
(EFL) or English as an additional language (EAL)
application. Recent previous studies (y.g., Rowland and
Barrs 2013; Shelton-Strong 2012) display that reading circles
provide learners with a dialogic space not merely for
understanding texts, but also for making sense or meaning of
the texts dialogically. Reading as a Socio-cognitive
Procedure and Meaning Making

Reading while a multifaceted procedure has been very much
researched from different theoretical perspectives (age.g.,

knowledge, linguistics, literacy, social mindset) in the region
of second language acquisition. It requires a cognitive or
mental process called word decoding. This process can be
more challenging when students find out an extra language
whose script system differs from that of their indigenous
greatly language, such seeing that Thai and British (Country
2009). This word decoding becomes incrementally
automated as the students develop their reading ability
through practice. The subsequent stages of the reading
process embrace spotting how texts (words, phrases, and
phrases) are organized and constructed, understanding and
interpreting meanings, and utilizing this symbolism
communicatively. As college students’ reading fluency
develops, they concentrate on meaning making, which
consists of 3 intertwined carefully components. These consist
of text as the manifestation of the article writer, the audience
as a meaning maker, and a context while a cultural discourse
or practice (see Hedgcock and Ferris 2009). Though learners
socially experience the same text message, they cognitively
differently procedure the reading. Therefore, Everyday terms
teachers need to have to recognize this socio-cognitive
complexity. This suggests that reading can be not really the
simply capability to decode and understand how language
and sentence structure are used in context, but it all is the
capability of also producing meaning of just how such
vocabulary assets are built pertaining to communicative
reasons. Mickan (2013) concludes that reading is a located
meaning making activity in which visitors encounter and
engage with text messages dialogically.

A Literature Circle is a reading group consisting of 4 or 5
people in which students who have different academic
success amounts and reading abilities voluntarily come
together to read literary text messages such as a novel or a
tale or expository texts such as essays, articles, or books they
like and also to share their reading encounters with one
another (Daniels, 2002; Karatay, 2015). The cause why these
reading actions are known as novels group activities can be
that the purchase of seating is designed either as a total or
fifty percent circle which allows all group users to find each
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other’s encounters when they come collectively. If the
discussion regarding the text can be transported out just by
group people, the order of seating can be a complete after
that group (Daniels, 2002). If college students other than the
mixed group associates are asked to participate as market in
the reading activity, the purchase of seating is arranged while
a semi-circle (Karatay, 2015). In literature circles, all known
associates in the group read the same text, participate in the
discussion about the text, and each has a different reading job
for the presentation to be produced at the final end of the
debate. Four of these reading tasks are basic (compulsory)
and 4 of them are optional

2. Objective of the Study

In each stage of the teaching process, text analysis and
summarizing techniques are taught to improve the students’
knowledge skills. Since the techniques taught at academic
institutions to enhance the learners’ reading comprehension
skills are implemented on short texts, the college students are
not equipped with necessary abilities and also are not really
experienced enough to understand and analyze extended and
compound text messages. As most of the students have
difficulty in focusing on long texts, even though they are
prospective teachers, their interests and desires for reading
are not at the reasonable level (Demir Atalay, 2009; Batur,
Gulveren & Bek, 2010). Furthermore, it cannot become true
that those who acquired the habit of reading at an early age
have got an interest in reading and that those who have an
curiosity do not have adequate experience and skills to cope
with traditional novels classes and to comprehend and
analyze a literary text. Prospective educators, actually in their
final calendar year of study, still cannot acquire sufficient
experience and skills to comprehend the main theme and idea
in long and structure texts (Karatay, 2007). In this study, the
effect of reading sectors on the students’ ability to analyze
text messages, their reading desires, and interests in reading
was studied though literature circles have been well
understood in the EFL context; the implementation of this
instructional method in the EFL framework remains under-
explored.

To conduct this research, this article report’s findings
drawing on an ethnographic classroom research project about
the adoption of reading circles in English department of
Ma’arif Nahdlatul Ulama of Kebumen voluntarily student
participated in the research. Therefore, this research aimed to
answer the following questions.
1) Are Literature Circles effective on
students’ ability to analyze texts reading?
2) Are Literature Circles effective on
students’ critical in reading?

improving the

increasing the

3. Research Site and Design

A. The study was designed as experimental research. The
study was planned in three stages: In the first stage, Reading
Comprehension Test was used to determine the students’ text
evaluation skills of locating the theme, primary idea, and
keywords (Karatay, 2013, p. 246). In the next stage, for 12
weeks, 1 hour of each 4 hour traditional reading a class was

reserved pertaining to literature circles reading actions. In the
3rd stage, Reading Comprehension Test was used at the end
of the again term to gauge the improvement in the students’
text analysis skills. Also, to obtain comprehensive data about
the students’ book reading encounters and their views about
the standard of implementation, the students’ sights were
obtained. To that end, the training students were asked two
open-ended questions that have been, “What did you prefer
and didn't like about Literature Circle reading activities?”
and “What recommendations is it possible to make to
enhance the implementation of literature circles?” As
response to these open-ended questions, the learning students
mentioned their views in written form. Thus, by using both
qualitative and quantitative research strategies together,
methodological triangulation was done to look for the after-
effect of Literature Circle reading actions on the students’
text message analysis abilities, their desire to have
independent reading, and their interests in reading.

The study group of the research consisted of a total of 32
students of English department of Ma’arif Nahdlatul Ulama
of Kebumen University. The participants in the sample were
selected using homogenous sampling. Etikan, Musa,
Elkassim (2016, p. 3) define homogenous sampling as a form
of sampling that “focuses on candidates who share similar
traits or specific characteristics. For example, participants in
Homogenous Sampling would be similar with regards to
ages, cultures, jobs or life experiences. The idea is to focus
on this specific similarity and how it relates to the topic being
researched.” In the sampling process, all students who were
taking the training course were included in the sample

4. Data Analysis

In the analysis of the data obtained through the Reading
Comprehension Test, mean, regular change, repetitive
measurements, and t-test were used. The replies the learning
learners provided to solution the open-ended questions had
been examined through content analysis technique which can
be used in qualitative research studies commonly. Each
student’s answers to the open-ended questions on the subject
of the implementation were examined, and the similar, very
similar, and different opinions were coded below sub-themes
and main-themes. This code method is normally described as
an innovative and systematic technique in which some
phrases in a text are summarized under smaller articles
categories (Blyukoztlrk et al., 2011). Hence, the students’
sights about the execution were private into primary themes
and sub-themes, and each student’s response was coded
seeing that Participantl (henceforth, G1), P2, G3. In this
procedure, when it all was not crystal clear to apparently
determine under which theme or sub-theme the college
students’ views would end up being categorized, the opinions
of an professional in the field were sought. The data attained
from the individuals about the implementation through
content material evaluation were transformed into tables
then, using their frequencies and percentages to express the
learners’ views in numerical type.
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5. Findings

In this section, the change in the students’ text analysis skills
at the end of the 12-week literature circles reading activities
and the articles analysis of the learners’ opinions on materials
groups are presented. The First problem: In the analysis of
this problem, the arithmetic averages of the pre-test and post-
test scores of the answers the students provided to the
questions about the topic, main idea, and keywords in
Reading Comprehension Test which were implemented just
before and after materials circles reading actions were used.
The data about these are given in table 1.

Table 1: Result of Literature Circles Model

- Valid £
H Mizzing [1]
Mz 83.66
Madizn 8450
oda &0
Std. Deviation 141581
Y ariance 2013504
Range 5
Minimum &0
Maximum 103
Sum 2677

The data shows that 32 students who is as sampled of this
research by using Literature Circles obtained mean score is
83.66, median is 84.50, mode is 60, standard deviation is
14.191, variance is 201.394, range is 45, minimum is 60,
maximum is 105 and sum is 2677. By using output SPSS
chart the data Technology Integrated Instruction shows as
follows:
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Figure 1: Histogram Literature Circles Model Data

Based on table 4.5 and figure 4.4 above can be arranged a
frequency distribution as follows

Table 2: Distribution Literature Circles Model Data

Class Limit | Frequency | Percentage | Category | Mean
60-79 5 9.03 Low 71.62
80-99 15 68.86 Medium | 90.64

100 — 200 12 22.92 High 105.03
Total 32 100.00

18
16
14

=
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Figure 3: Distribution Technology Integrated Instruction
Data

Based on table and picture above shows the distributions of
the data Technology Integrated Instruction have the highest
ranking in the medium category 15 students (68.86%).

When table 1 was analyzed, this was seen that the students’
post-test results (83, 66) in acquiring “the theme in the text”
were larger than their pre-test scores (60, 09). It was noticed
that there was a significant difference in favor of the post-test
between the scores of the pre-test and post-test in the
university students’ ability to discover the theme in the text
message in critical reading. It can become said that literature
circles are effective in improving the learners’ ability to find
discover the theme in the text message in critical reading..
Likewise, the students’ post-test scores (83,50) in finding
“the main idea in the text” had been higher than their pre-test
scores (62,50). It was seen that there was a significant
difference in favor of the post-test between the ratings of pre-
test and post-test

6. Conclusion

Three important instructional implications can be drawn from
the findings of the study. First, those are the contribution of
literature circles to the college students’ text analysis skills. It
was determined that literature circles were effective in
improving the students’ text analysis skills such as finding
the theme, main idea, and keywords in a text. The mean score
of the students taught using Literature Circle (86.00) is
higher than the one of those taught using Technology
Integrated Instructions (73.20) and Dialogic Inquiry (71.10).
It means that teaching Critical Reading Skill using Literature
Circle in the EFL University Students is more effective than
the Technology Integrated Instructions and Dialogic Inquiry.

The data show that reading strategies which were taught
through traditional reading education could be realized in a
more entertaining and attractive social learning atmosphere
through literature circles. Second, Critical reading sectors can
be integrated into strenuous reading programs that focus on
both knowledge building and language awareness. The
results suggest that the use of this instructional method
engages students in reading while meaning making and
dialogic activity that helps university students develop their
reading ability and language repertoire. To optimize this
meaning-making task, reading instructors can assign and
rotate assignments that learners can play. Third, contribution
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of literature circles to college students is their effect on
improving the college students’ ability to read texts critically.
The views of the students such as “Literature Circle provided
us with an opportunity to read and assess many books from
different perspectives”; “in Literature Circle, we read and
reviewed the books of authors who had different world views
than us”; and “what was told in the books read in literature
circles helped us overcome our prejudices against some
historical numbers” support this..

7. Acknowledgments

This research was supported by DRPM for PDD from the
Minister of Directorate Research and Higher Education of
Indonesia

References

[1] Anderson, K. T. (2009). Applying positioning theory to
the analysis of classroom interactions: Mediating micro-
identities, macrokinds, and ideologies of knowing.
Linguistics and Education, 20, 291-310.

[2] Braun, V., & Clarke, V. (2006). Using thematic analysis
in psychology. Qualitative Research in Psychology, 3,
77-101.

[3] Braun, V., & Wilkinson, S. (2003). Liability or asset?
Women talk about the vagina. Psychology of Women
Section Review, 5, 28-42.

[4] Bruce, C. D., Flynn, T., & Stagg-Peterson, S. (2011).
Examining what we mean by collaboration in
collaborative action research: A cross-case analysis.
Educational Action Research, 19, 433-452.

[5] Canals, A. (2011). Will increased participation, on the
part of each student, in literature circles equate to higher
achievement in comprehension scores in an eighth grade
English  class?  (Caldwell  College).  ProQuest
Dissertations and Theses, 58. Ht
search.proquest.com/docview/868707657?accountid=82
03.

[6] DuFon, M. A. (2002). Video recording in ethnographic
SLA research: Some issues of validity in data collection.
Language Learning and Technology, 6(1), 40-59.

[7] Duncan, S. (2012). Reading circles, novels and adult
reading development. London: Continuum.

[8] Feldman, G. (2011). If ethnographer is more than
participant observation, then relations are more than
connections: The case for nonlocal ethnography in a
world of apparatuses. Anthropological Theory, 11, 375—
395.

[9] Fetterman, D. M. (2010). Ethnography: Step by step (3rd
ed.). Thousand Oaks, CA: Sage.

[10] Gordon, C. (2013). Beyond the observer’s paradox: The
audiorecorder as a resource for the display of identity.
Qualitative Research, 13, 299-317.

[11]Hedgcock, J. S., & Ferris, D. R. (2009). Teaching
readers of English: Students, texts, and contexts. New
York: Routledge.

[12]Holloway, S. M. (2011). Literature circles: Encouraging
critical literacy, dual-language reading, and multimodal
approaches. English Quarterly, 42(3-4), 21-35.

[13]Kern, A. L., Roehrig, G., & Wattam, D. K. (2012).
Inside a beginning immigrant science teacher’s
classroom: An ethnographic study. Teachers and
Teaching: Theory and Practice, 18, 469-481.

[14]Labaree, R. V. (2002). The risk of ‘going
observationalist’: Negotiating the hidden dilemmas of
being an insider participant observer. Qualitative
Research, 2, 97-122.

[15] Leonardi, V. (2010). The role of pedagogical translation
in second language acquisition: From theory to practice.

[16]Bern: Peter Langa AG. Littlewood, W., & Yu, B.
(2011). First language and target language in the foreign
language classroom. Language Teaching, 44(1), 64-77.

[17] Macalister, J. (2011). Today’s teaching, tomorrow’s text:
Exploring the teaching of reading. ELT Journal, 65,
161-169.

[18]Mark, P. L. (2007). Building a community of EFL
readers: Setting up literature circles in a Japanese
university. In K. Bradford-Watts (Ed.), JALT 2006
conference proceedings. Tokyo: JALT. http://jalt-
publications.org/archive/proceedings/2006/E038.pdf.

[19] Mart1'nez-Rolda’n, C. M., & Lo pez-Robertson, J. M.
(2000). Initiating literature circles in a first-grade
bilingual classroom. The Reading Teacher, 53, 270-281.

[20] McElvain, C. M. (2010). Transactional literature circles
and the reading comprehension of English learners in the
mainstream classroom. Journal of Research in Reading,
33, 178-205.

[21] Mickan, P. (2013). Language curriculum design and
socialisation. Bristol: Multilingual Matters

[22] Allan, J., Ellis, S., & Pearson, C. (2005). Literature
circles, gender and reading for enjoyment. Report for
The Scottish  Executive Education Department.
http://www.scotland.gov.uk/Resource/Doc/930/0021345.
pdf

[23] Bakhtin, M. M. (1975). The dialogic imagination. (C.
Emerson & M. Holquist, Trans.). Austin, TX: University
of Texas

[241Bohm, D. (1996). On dialogue. (L. Nichol, Ed.).
London, UK: Routledge

[25]Bogdan, R. C., & Biklen, S. K. (1998). Qualitative
research for education: an introduction to theory and
methods. Needham Heights, MA: Allyn and Bacon, Inc.

[26]Briggs, S.R. (2010). Using literature circles to increase
reading comprehension in third grade elementary
students. (Submitted in Partial Fulfillment of the
Requirements for the Degree Master of Science in
Education), San Rafael,CA.

[27]1Burner, K. J. (2007). The effects of reflective and
reflexive writing prompts on students’ selfregulation and
academic performance. (PhD dissertation), Florida State
University, Tallahassee.

[28] Burns, B. (1998). Changing the classroom climate with
literature circles. Journal of Adolescent and Adult
Literacy, 42(2), 124-129..

[29] Certo, J., Moxley, K., Reffitt, K., & Miller, J. A. (2010).
I learned how to talk about a book: children's
perceptions of literature circles across grade and ability
levels. Literacy Research & Instruction, 49(3), 243-
263.https://doi.org/10.1080/19388070902947352

[30]Clarke, L. W., & Holwadel, J. (2007). Help! What Is
Wrong With These Literature Circles and How Can We

Volume 7 Issue 11, November 2018

WWW.ijsr.net
Licensed Under Creative Commons Attribution CC BY

Paper ID: ART20193181

10.21275/ART20193181

1896



International Journal of Science and Research (IJSR)
ISSN: 2319-7064
Index Copernicus Value (2016): 79.57 | Impact Factor (2017): 7.296

Fix Them?. Reading Teacher, 61(1), 20-29.
https://doi.org/10.1598/RT.61.1.3

[31] Cohen, L., Manion, L., & Morrison, K. (2007). Research
methods in education. (6th ed), Routledge, Taylor and
Francis Group, New York.
https://doi.org/10.3108/beej.10.r1

[32] Daniels, H., & Steineke, N. (2004) Mini-lessons for
literature circles. Portsmouth, NH: Heinemann.

[33] Daniels, H. (2002). Literature circles voice and choice in
book clubs and reading groups. (2nd ed), Markham,
Ontario:Pembroke Publishers Limited. Universitesi
ornegi). Turkish Studies International Periodical For the
Languages, Literature and History of Turkish or Turkic,
(4) 3, 717-745.

[34]Widodo, H. P. (2015a). Designing and implementing
task-based Vocational English (VE) materials: Text,
language, task, and context. In H. Reinders & M.
Thomas (Eds.), Contemporary task-based language
learning and teaching (TBLT) in Asia: Challenges,
opportunities and future directions (pp. 291-312).
London: Bloomshury.

[35] Widodo, H. P. (2015b). The development of Vocational
English materials from a social semiotic perspective:
Participatory action research (Unpublished PhD thesis).
Australia: The University of Adelaide.

[36] Wegerif, R. (2005). From dialectic to dialogic: A
response to Wertsch and Kazak. In T. Koschmann (Ed.),
Theorizing learning practice. Mahwah, NJ: Erlbaum.

[37] Wegerif, R. (2007). Dialogic education and technology:
Expanding the space of learning. New York, NY:
Springer.

[38] Wegerif, R. (2008a). Dialogic or dialectic? The
significance of ontological assumptions in research on
educational dialogue. British Educational Research
Journal, 34(3), 347-361.

[39] Wegerif, R. (2008b). Reason and dialogue in education.
In B. van Oers, W. Wardekker, E. Elbers, & R. van der
Veer (Eds.), The transformation of learning: Advances in
cultural-historical activity theory (pp. 273-400). New
York, NY: CUP

[40]Kolb’s. D. (2002) Tools for Re-imagining Learning
retrieved
(https://www.ial.edu.sg/content/dam/projects/tms/ial/Fin
d-resources/Learning-resource-and-tools/Tools-for-Re-
imagining-Learning/Meta-tools-and-
resources/Dialogical%20Inquiry%20Model_Final.pdf

Author Profile

in  Muhammadiyah University of Surakarta and

SebalasMaret University of Surakarta in 2010 and
/A 2012, respectively. During 2013-2018, he become the

Dean of Education Faculty of Ma;arif Nahdlatul Ulama
of Kebumen University.

p Djoko Sutrisno received the S,Pd. and M.Pd. degrees

Volume 7 Issue 11, November 2018

WWW.ijsr.net
Licensed Under Creative Commons Attribution CC BY

Paper ID: ART20193181 10.21275/ART20193181

1897





