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Abstract

Online learning during the covid-19 pandemic has resulted in psychological impacts on

students, such as stress, fear, anxiety, depression, and burned out. Many literatures relevant to
the issue have mentioned that student well-being proves to be one of the influencing
components of a student’ssuccess. However, being a significant factor, no research has
related student well-being with online learning during the covid-19 pandemic. The current
study gxplored the students’ experience in determining the aspects influencing their well-
being in online learning during the pandemic to fill in the gap. The data were gathered
through an interview with 12 senior high-schoolers who have attended online learning for one
year in Yogyakarta City. The study, employing interpretative phenomenology, found that the
student well-being is established from several factors. For example, the teachers are aware
and concerned, the learning is enjoyable and less burdening, and the peers are fun and
supportive. The findings can be used as a reference for teacher training institutions (LPTK),
principals, and teachers to improve student well-being during online learning.
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Introduction
The shift of learning platform from face-to-face to online as one effect of the covid-19
pandemic (Favale et al., 2020; Kim, 2020; Zimmerman, 2020; Vijay Govindarajan & Anup
Srivastava, 2020; UNESCO, 2020) has affected several parties, such as school management,
teachers, parents, and students (Adedoyin & Soykan, 2020:; Baticulon, 2021; Bozkurt &
Sharma, 2020; Pokhrel & Chhetri, 2021; Ribeiro, 2020). As a result, most students
experienced psychological and emotional pressure. Besides, they cannot engage productively
in the learning process. Indeed, in most developed countries, online learning brings many
obstacles, such as limited access to online 1 ing devices for students (Daroedono et al.,
2020; Fedynich, 2014; Fishbane & Tomer, 2020; Pokhrel & Chhetri, 2021; Mukhtar et al.,
2020; Wedenoja, 2020), inadequate infrastructure and technical support, teacher’s low
commitment (Frehywot et al., 2013), resistance towards change (Childs et al., 2005), and
inadequate supports from the institution (O’Doherty et al., 2018). Less interaction with
students (Oztiirk, (2021), closeness, attachment, and opportunities to consult with the
teachers directly can decrease the students’ learning achievement (Sintema, 2020). The
worst, online learning from home increases the potential of violence towards children

(Ravichandran & Shah, 2020).

Apart from the challenges and negative impacts, online learning should provide a chance for
improvement for educational practices globally (Adnan & Boz, 2015; Whalen, 2020; Ryan &
Deci, 2020). Several authors mentioned the advantages of online learning. For example, it is
flexible (Smedley, 2010), more faster (Wagner et al., 2008), and interactive (Leszczynski et
al., 2018). Besides, online learning does not depend on physical location. All people can
participate and join the learning since it is cost-effective (Fedynich, 2014; Yilmaz, 2019).
Further, several studies mentioned that online learning is better than traditional one (Means ct
al., 2013; Barboni, 2019). Therefore, during the pandemic, the concern is not about quality
learning. Instead, it is how the academic institution adopts online learning for massive needs

and all people’s comfort (Carey, 2020).

Several studies have discussed the process of online learning. Baticulon (2021) studied the
obstacles experienced by medical students in online learning in a developed country. The

electronic survey of 3760 medical students concluded that they experienced some difficulties,
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such as adjusting the learning style. Besides, they are unable to focus on learning because
they have to do the housework simultanecously. Poor communication between the educators
and the learners also adds to the difficulties. Kim (2020) conducted a ﬁscriptive study about
the need to change the courses for early childhood education teachers in the United States of
America due to thg,covid-19 pandemic. The redesign focused on improving the teachers’
skills in utilizing information and technology in online learning. He explained the three
phases of redesigning the course: preparation, implementation, reflection. The new design is
expected to allow teachers to interact with the children. Besides, it encourages them to reflect
on the best way to promote a child’s development and instruction using online
communication devices. Another research by Chiu (2021) investigated the importance of
students’ engagement during online learning. Engagement, encouraged by motivation as
exemplified in the self-determination theory (SDT), becomes one requirement in learning.
Using pre-and post- questionnaire filled in by 1201 students, the research showed that the
students’ needs are more sufficed by digital support. Other than the above research, another
one about online learning implemented due to other reasons have been published. For
example, the research found that students were not geady to balance the job, family, social
life, and learning enviropment (Parkes et al., 2015). Many students and teachers experienced
psychological problems, stress, fear, anxiety, depression, and insomnia, preventing them from

focusing and concentrating on the learning process (Di Pietro, 2018).

One aspect that cannot be ignored to support the students’ success in online and offline
learning is student well-being. It has become the current conceptualization of educational
goals (Domitrovich et al., 2017). Student well-being is a psychological aspect necessary in
the online learning implementation. It influences the students” comfort, well-being, and
learning success. Several studies showed that well-being could increase health (Diener &
Chan, 2011) and performance (Wright & Cropanzano, 2000). Student well-being is a
multidimensionwonstruction that includes the school's condition, emotion, and positive
reality (Scrimin et al., 2016; Tuominen-Soini et al., 2012). Meanwhile Lan and Moscardino (

9) and Zins and Elias (2007) mentioned that student well-being consists of students’
gagement in academic activities, satisfaction toward the relationship with peers, and
commitment toward the school. Well-being is the main predictor of students’ motivation,
engageeent, and achievement (Fogarty et al., 2014; Lewis et al., 2011; Seligman et al.,

2009). Martin (2020) explained that motivation, relationships, and mental health are crucial
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in implementing online learning. Although student well-being is significant in optimizing the
learning process during face-to-face settings, it is neglected in the online situation due to the
pandemic. To fill in the gap, the current study explored the students’ experiences in finding
the aspects that can establish their well-being during online learning in the pandemic. The
phenomenology approach employed in the research enables the data exploration from the
students to reveal their experience in their perspective (Creswell, 2013; Sweetman et al.,

2010).

Research questions

What are the students’ experiences in attending online learning during the covid-19

pandemic, and what aspects can develop their well-being?

Methodology
The research adopted the qualitative method to summarize the participants’ experience in
their natural setting, leading to rich and substantial information regarding the phenomena
under study (Creswell, 2012; Patton, 2002). Integpretative phenomenology approach was
employed as suggested pyel angdridge (2007) and Smith et al. (2009). As Smith and Osborn
(2008, 2015) proposed, Interpretive Phenomenological Analysis (IPA) is one way to analyze
the qualitative data appropriately. In particular, it is to understand the research topics loaded
with emotional aspects. IPA orients toward obtaining in-depth and textured personal and
subjective meanings shared by the individuals based on their experience in all aspects of their
life (Brooks et al., 2017; Larkin et al., 2006; Smith et al., 2009;: Wedlock, 2016). The
approach offers detailed analysis, eﬁuating each case based on the ability before moving to
a more general cross-case for the convergence and divergence among cases (Smith et al.,

2009).
Participants

In line with the research objective, the homogenous samples were selected (Noon, 2018). A
criteria-based purposive sampling technique (Bhanot & Verma, 2020) was employed to
identify and select the participants who attended the online learning for a year. It was to
ensure that the participants have gained adequate experiences, enriching the data (Noon,

2018). The research resource was 12 students from one of the private schools in Yogyakarta
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City. They consisted of 7 female and 5 male students, aged from 17 to 19 years old. The
respondents’ names were represented by codes P1-P12 for the sake of confidentiality (Igbal
et al., 2020). The research followed the ethical guidelines proposed by the American
Psychological Association (APA). All participants joined the research voluntarily. Before
deciding to take part in the research, they were given adequate information about the research

background and objectives.
Eta Collection and analysis

The data were gathered through a semi-structured interview (rnith et al., 2009). It develops
an in-depth understanding of the participants’ experience. It creates an interactive dialog
between the participants and the researchers (Modesto, 2020). In gathering the data, interview

idelines were employed. The instrument was in the form of non-directive open-ended
questions based on the expectation towards the participants related to the research objectives
(Smith & Osborn, 2008, 2015). The interview guideline was developed based on the aspects
of student well-being as explained in the background of the study. Before it was used, the
guideline was consulted by an expert. After revision following the expert’s suggestions, the
guideline was then utilized. In practice, the guideline was employed in a flexible manner
(Igbal et al., 2020). The followings are the sample questions are given to the students: 1)
What is your experience in attending online learning for about a yeaéZ) How do you engage
in academic activities at school? 3) How is your relationship with teachers and peers in the
school during online ﬁ‘ning? And 4) What aspects make you satistfied and willing to

participate more in the online learning activities during the covid-19 pandemic?

The data were analyze ough IPA data analysis steps, as suggested by Noon (2018). First,
the researchers tried to develop an in-depth understanding of the informants' unique
experiences about the phenomena under the study (Cassidy et al., 2011). After that, the
themes were extracted individually into broader themes (Smith & Eatough, 2006). Finally,
the existing themes and homogeneity were categorized conceptually (Smith & Osborn, 2008).
In presenting the research results, quotations from the relevant interview were included to

support each theme.
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Findings

Through IPA data analysis, three important themes were established based on the research
informants’ responses. They are care and concerned teachers, enjoyable and less burdening
learning, and fun and supportive peers. The themes were explained supported by the relevant

quotes from the interview.
Care and concerned teachers

The respondents mostly mention the care and concerned teachers in terms of their well-being
during online learning. All respondents (n=12) stated that well-being is established when the
teachers care for them during online learning. Therefore, the topic presents in the following
codes: my teacher notices me, my teacher cares for my problem, and my teacher is friendly.
For example, P1 explained that it is fun to learn at school because the teachers pay attention

to the students.

Mrs. [teacher’s name] always supports and encourages me. The virtual learning
activities are less burdening, and it feels like time flies so fast. Although I don't
like physics, taught by Mrs. [teacher’s name] changes the way I think about it
(P1,37-40).

P8 shared the same experience. The student mentioned that the learning motivation is
maintained during the pandemic. The teachers always encourage the students and give them

advice and suggestions. They also spare their time to listen to the students’ problems.

Because they always motivate me when something terrible happened or when [
don't feel I want to do anything. When I pour my heart out, they are willing to
listen and give me advice and suggestions to make the situation better (P8, 15-
18).

A similar experience was also shared by P9. For the student, the attention given by the
teachers at school can maintain the enthusiasm to keep learning even in the problematic

condition during the pandemic.

Both teachers [teacher’s name] gave me the opportunity to have a new experience
that 1’ve never felt before (P9, 80-81). They also respond to a problem patiently
and positively; they immediately find a way out for the problem. With Mrs.
[teacher’s name], I can express what I feel. When I need to use the school
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facilities or want to do something, then I told her, she always listens and gives me
alternative solutions for what my friends and I can do next (P9, 97-101).

The teachers’ awareness helps P10 to maintain enthusiasm and engagement in the learning
process during the covid-19 pandemic.

Mrs. [teacher’s name] always asks, “Nduk [ways of addressing female child in
Yogyakarta], what happened?” “Nduk, is everything okay?” “Nduk, I know you
are strong.” For many reasons, those kinds of questions help me stay here and
attend the learning process during the covid-19 pandemic. I feel cared for by the
teachers (P10, 24-27).
The events told by the students showed that co , attention, kindness, and flexibility are
crucial in maintaining the students’ motivation to engage in the learning process. Further,

they feel satisfied with the school services.

Enjoyable and less burdening learning

Enjoyable and less burdening learning during the covid-19 pan@‘nic becomes essential for
students. Most of the students (n=10) shared their experiences during the learning process.
They mentioned that the learning is fun, exciting, manageable, and comprehensible. The
condition helps to maintain their learning enthusiasm and satisfaction with the school
services. One of the respondents, P3, has a unique experience. The student feels that the
learning experience in high school is much more different from when the student was in the
previous educational levels. The student mentioned that learning in the classroom was
something horrible, worrying, and burdening. However, the student did not find those kinds
of experiences when entering senior high school. The anxiety existed, but the teachers teach
them patiently.

During my 11 years of learning at school, I feel that the teachers in this senior
high are the most patient of all. When I was in elementary school and junior high
school, I was so afraid when the teachers entered the class. We had to prepare
and thought about many things, such as “Will 1 get punished because I can't
answer the question?” or “Do I bring all the books for today?” or “Do [
understand today’s material?”, and many others. I felt burdened at school.
However, I don't feel that way anymore. Indeed, I don't hesitate to ask because
the teachers in senior high are serious yet relaxed. I understand that the different
teaching style is not a problem because they have the same purpose. But I feel
more comfortable if I can learn without thinking too much about everything and
without fear (P3,24-33).
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P3 and P10 reported that they maintain their learning enthusiasm because the teachers are
amusing and humorous. In addition, the class is not tense, and the teachers do not give them
many assignments.

The teachers here are entertaining us with their senses of humor in the classroom.
After spending an entire day learning in the class, they can make us enthusiastic
and less sleepy (P3, 34036). More relaxed teaching method, few tasks, and
attractive teaching style (P10, 30-32).

Moreover, the step-by-step learning, simple language, and quiz help students feel comfortable
in learning.

Mrs. [teacher’s name] explained the material in simple and comprehensible
words. 1t's easy to understand the new terms in the discussed material (P1, 61-
63). She can deliver the material appropriately, ensuring that the students
understand what she explains (P2, 5-7). She [teacher’s name] teaches briefly, but
it includes all the materials. Besides, the quizzes are interesting, so learning
history is like playing a game (P2, 12-14).

Fun and supportive peers

For adolescents, classmates play an important role in establishing their well-being. Eight
students (80% of all respondents) mentioned that their classmates are influential in
maintaining their motivation to learn, bringing joy and comfort to the school.

The most impressive experience is when I met with friends having the same vibes.
When I was in junior high, I was introverted, and I didn’t have many friends. 1
didn't like socializing nor joining an organization. I only had three friends; for
one and many reasons, I limited myself from making friends. In school now, |
have more friends that bring a positive impact on me. They do not discriminate
others and befriend everyone. Besides, I learn to get out of my comfort one; I
learn to know people, I want to join the school organization and go around with
my friends. Weird as it may seem, but I never did those before entering senior
high. 1 enjoy my life in senior high with the many fun events, supportive
environnient. I enjoy the learning process, although it is now carried out online
(P3,2-13).

For P3, the experiences gained with peers during high school create a comfortable and
enjoyable learning environment at school. As a result, they participated in the school
activities and enjoyed the learning process. Similarly, the experiences influence the students,

although the learning is now conducted online. The related experience was also shared by P1

in the interview.
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The experience that I like most from the school is when joining the Javanese short
story writing competition. During the preparation, I met with cool seniors and
teachers. Two of my seniors are fluent in Javanese; they use it in daily
communication and create and perform Javanese art on stage. The experiences
make me more comfortable and motivated in learning up to now (during online
learning) (P1, 2-6).
About the importance of fun and supportive peers, some respondents stated that while in high
school (although it was before the pandemic), the experiences affect their life. It allows them
to stay connected with the school environment and teachers at school. Therefore, online
learning due to the pandemic does not eliminate their learning motivation. Indeed, they are

willing to participate in academic activities. Further, they are satisfied with the school

service. P2 and P11 added the information as follow:

It’s an amazing experience that 1 could share with friendly seniors, finding
solutions together when facing an obstacle or a problem. It is fun. It opens my
mind little by little, changes niy mindset, and helps me find new things, such as
administrative matters, organizational leadership, new friends, and other
experiences. I may not repeat them in the future (P2, 2-14). I made many
acquaintances in the program, shared new experiences, and told stories with each
other (P11, 2-6).

Discussion and Conclusion

The research is ainﬁj to explore the students’ experience in finding the aspects influencing
their well-being in online learning during the covid-19 pandemic. The results indicated that
concerned teachers, enjoyable and less burdening learning, fun, and supportive peers are
three resources of the students’ well-being. In general, the results confirmed the previous
studies mention that students’ motivation and engagement are influenced by several
contextual factors, such as supports from teachers and peers (Lietaert et al., 2015). Teacher’s
support is one crucial factor becaugg they help students develop their motivation at school
(Ishak & Suyatno, 2020; Mardati et al., 2019; Suyatno et al., 2019; Roorda et al., 2018;
Wang, 2014). The thrgge dimensions of teachers, such as autonomous, structural, and
engagement supports (Lietaert et al., 2015; Roorda et al., 2011), fulfill the students’
psychological needs. More specifically, it promotes positive learning and effective teaching

strategies necessary to face the challenges during the pandemic.
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As confirmed by all respondents, 100% agreed that concerned teachers become the primary
source of student well-being. They encourage the students to participate in various academic
activities at school. They also help students to feel comfortable in learning. The facts support
the previous findings, explaining that teachers’ concern and attention affectedthe student
well-being (Klem & Connell, 2004; Lavy & Naama-Ghanayim, 2020; Reddy et al., 2003;
Roorda et al., 2011; Suyatno et al., 2020; Wubbels et al., 2016). Care is “emotion, bond, and
behavior manifestation around us” (Mayseless, 2015, p. 1). The term concern is
conceptualized as the feeling, motivation, and behavior reflecting the awareness of others’
feelings and needs (Mayseless, 2015). Forms of teachers’ concern include affection
(Goldstein, 2002), closeness with students (Mayseless, 2015; Suyatno et al., 2019), openness
towards students’ needs, and empathy (Noddings, 2012). Students who feel noticed and taken
care of by the teachers will develop a sense of security (Noddings, 2006, 2012). Therefore,
teachers’ concern is the most important component affecting the students’ development
(Lavy & Naama-Ghanayim, 2020). Besides, it is also related to self-esteem, well-being, and

school participation (Roorda et al., 2011).

The teacher’s concern is related to the students’ mental development during their adolescent
period. Bowlby (2005) and Shaver anwikulincer (2009) stated that adolescents who feel
cared for by others tend to better self-esteem and a sense of security. In an educational
environment, the condition encourages them to get out of their comfort zone and face the
uncertain reality. A sense of security is established when students feel cared for by the adults
around them, especially their teachers (Mayseless, 2015; Shaver & Mikulincer, 2009). The
need for attention is also significant for the students (Lavy & Naama-Ghanayim, 2020)

because they are in a vulnerable period (Antti Kirnd & Marinus Voeten, 2010).

The second finding mentioned that student well-being is established when students follow the
enjoyable and less burdening classes. It means that they can enjoy the learning activities with
the teacher. The class is serious yet relaxing, not giving many tasks, complete with various
ice-breakers that prevent students’ boredom and lead to learning comfort. Seligman et al.
(2009) stated that learning fulfilling the indicators is related to the student well-being;
students participate in the academic activities while maintaining the optimal outcome. The
teacher’s mental condition also influences well-being. For example, teachers who are

enthusiastic and pleasing increase the students’ motivation, engagement, and better learning
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outcome (Keller et al., 2014; Kunter et al., 2013), fun and comfortable learning (Becker et al.,

2014), and students’ academic control and achievement (Muntaner-Mas et al., 2017).

The third finding showed that student well-being is formed because students have fun and
supportive peers. For students, classmates are the leading social network they find on their
own, ones whom they spend most of their time with (Hofferth & Sandberg, 2001; Larson,
2001). The peers’ well-being influences theirs. In general, the findings support the ones by
King and Datu (2017), mentioning that classmates can transmit social well-being. Student
well-being also depends on the well-being of other people existing within the network
(Fowler & Christakis, 2009). Similarly, the current study confirms several views in well-
being theories emphasizing social context as an aspect of establishing well-being (Tian et al.,
2015). Besides, other research mentioned that well-being could be transmitted through peers,
although_they are not specifically learning in the same class (Dishion & Tipsord, 2011;
Giletta et al., 2013; Parker et al., 2021; Parker et al., 2015). Some stud'ﬁs mentioned that
well-being could spread through online networking and peer groups (Eyre et al., 2017; Giletta
et al., 2013; Parker et al., 2021).

Suggestions

The findings become an important reference for several parties, especially for principals as
the highest policymaker in the academic unit at school, teachers as the controller and
classroom manager, and teacher training institution (LPTK) as the institutions responsible for
preparing the pre-service teachers. For principals, they need to identify, map, and establish a
policy relateao the components of student well-being. The policies and programs
implemented during online learning in the covid-19 pandemic need to be oriented towards
improving the teachers’ soft skills. Therefore, they become more concerned about the
students in the class. Besides, they will develop the ability to implement fun and easy
learning. For example, online learning needs to be directed towards qualitative achievement
since the quantitative ones tend to burden the students. In addition, the principals with the
teachers need to create a condition where peers' social networking in the classroom setting
can support the students’ learning. The findings suggest that teachers continue to improve

their soft skills, allowing them to show concern and devotion while helping them during
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online learning. Further, the teacher training institution (LPTK) needs to re-direct the
curriculum so that the pre-service teachers have the competence and experience in conducting

enjoyable learning.
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