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Abstract

The consensus on professional teachers is known to be mostly determined by external parties,
especially the government. This prompts professionalism to be considered as an indicator for the
need of a great performance in educational sector. However, this consensus method of assessment is
of a great disadvantage, because it negates the scope of professionalism. This study aims to use
students' perspectives in conceptualizing the characteristics of professional teachers. Fifteen students
were selected as subjects from secondary schools in Yogyakarta city, Indonesia. Two interviews were
conducted via electronic media (email and zoom), in order to share their experiences about the
characteristics of professional teachers in schools. Also, an interpretive phenomenological analysis
was used to analyze the data, in order to understand the participants' point of view. The results
showed that interpersonal relationships, pleasant personalities, and teaching skills, represented the
main characteristics of great teachers, according to the students perspectives. These results
recommended the importance of emphasizing teacher-student interpersonal relationships, in order to
achieve sustainable professional programs.

1 Introduction
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Professional teachers are known to play an important role in determining learning outcomes
(Harisman et al., 2019; Osmond-Johnson, 2015), and guaranteeing the success of educational
programs. The problem of teacher professionalism is considered to be the main issue in educational
system (Rusznyak, 2018; Wardoyo et al., 2017). Therefore, the process of encouraging more
professionalism has become the primary policy for solving various problems in Indonesia. For
example, the Indonesian government formulated Law No. 14 of 2005 on teachers and lecturers, as
part of the reform of education. Professional teachers are also described to be competent, by
effectively and efficiently carrying out their roles as educators (Dessler, 2011). Moreover, the
spearhead of educational qualities is found to depend on the professionalism and performance of
teachers (Gunawan et al., 2020). Therefore, professionalism is reportedly a driving force for
educational change (Coombe & Stephenson, 2020).

The consensus on teacher professionalism has been debated for more than two decades (Alsalahi,
2015), as it is often considered to be controversial and difficult to understand (Vu, 2016). Reviewing
this consensus is found to be very important, in order to understanding the core problems of
education (Road & Kingdom, 2017). In mainstream theory, the concept of teacher professionalism is
divided into two, namely managerial and independent (Dehghan, 2020; Evans, 2014; Leung, 2012).
Managerial professionalism is based on the characteristics expected from teachers, as determined by
competent authorities and officials, e.g., the government or the Ministry of Education. Meanwhile,
independent professionalism is the method by which teachers view their practices, knowledge,
beliefs, and skills. Also, it deals with the methods by which they critically reflect on these features,
based on past experiences as learners, to achieve goals, abilities, and future directions (Leung, 2012).
Independent professionalism is also a process that starts from the bottom, as well as personal and
self-oriented, while the managerial is top-down, institutional, and externally-oriented (Dehghan,
2020). According to Bourke et al. (2013) and Nairz-Wirth & Feldmann (2019), managerial
professionalism was traditionally categorized, which is most common in countries with new
prominent public management systems (Bourke et al., 2013). When associated with mainstream
theory, the concept of teacher expertness in Indonesia was grouped into managerial professionalism,
where the bad impact indicated that educators and students were locked in old inherent routines and
practices (Nairz-Wirth & Feldmann, 2019). This is due to the perception of professional teachers
being influenced by many factors, such as cultural background (Chandratilake et al., 2012). Most
previous studies argued that Indonesian teachers tend to perceive their professions as a non-
autonomous type, as they often rejected being viewed autonomously. Moreover, most of them have
been found to emphasize on pedagogic competence (Savira & Khoirunnisa, 2018). Teachers also rate
their profession more as a civil servant, compared to being an autonomous educator. This situation
led them to place their compliance with the government, due to being a priority. The situation is also
based on long historical background, regarding the formation of teachers' identities formed by the
government (Savira & Khoirunnisa, 2018). Baskin (2007), further explained that even though the
teaching profession does not have an impact on high economic status, it is observed to have a great
social status in Indonesia.

The problems of teacher professionalism are known to be caused by many factors. Evans (2008,
2011) explained that there is no strong consensus on professionalism, as its measurement is often
determined by external parties. Sachs (2016) also criticized that the consensus is dominated by
external forces (especially the government), as it is also considered to be a strategy in mobilizing
teaching power. This also applies in the aspect of consensus in Indonesia, where it is mostly formed
by the Teacher and Lecturer Law No. 14 of 2005 (Republik Indonesia, 2005). The law emphasizes on
the qualifications and competencies a teacher should have, according to the level of education in
charge. According to Sachs (2016), such consensus is only based on indicators and performance

This is a provisional file, not the final typeset article
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demands. This is found to have a bad impact, due to reducing the deepest meaning of the
professionalism concept. Therefore, considering new perspectives to increase the legitimacy and
accountability of teacher professionalism is very important (Beauchamp & Thomas, 2009; Sachs,
2016).

This study aims to use students' perspectives to construct a professional teacher consensus, in order to
resolve these problems. According to students, the approach is also important to generate new
insights, about the figure of a professional teacher. This perspective also provides students with
detailed insights into their sentences, complex analysis from multiple aspects, and specific secondary
school contexts (Sweetman et al., 2010). Also, the participants are middle school students from
Yogyakarta, a city on Java Island in Indonesia that is known for its culture and pupils (Hasanah et al.,
2019). The majority of people in this city have lifestyles that are in line with Javanese culture,
regarding religiosity and prioritization of social life (Hasanah & Supardi, 2020).

2 Literature review

Professionalism is known to have various meanings in the world of education (Evetts 2011; Sachs
2016). It emphasizes on knowledge, experience, autonomy, and responsibility, which leads to certain
professions and behaviours, in order to improve the quality of services provided (Cerit, 2012).
Professionalism also deals with a commitment to work at high standards (Agezo, 2009). Evetts
(2011) defined it as a process of how work is regulated and controlled. However, Hall and McGinity
(2015) with Torres & Weiner (2018) emphasized on the shift of people from a job carried out by
policyholders, over to that of a top-down professionalism, where management and organizations held
more power. Tschannen-Moran (2009) also described teacher professionalism as a set of personal
characteristics.

Professional teachers are characterized by various indicators, such as commitment, collaboration,
assistance, mutual respect, and participation (Tschannen-Moran, 2009). Other previous studies
observed that professionalism was closely related to the qualifications that should be met for the job,
and how the society views the teaching profession (Demirkasimoglu, 2010). Furthermore, this
emphasizes on the practice of lecturers both inside and outside the classroom, as well as their ability
to meet student expectations. The teachers' professionalism is also viewed as a reference, in the
efforts to improve teachers' qualifications and expertise. Hargreaves (2000) further explained that the
development consists of four stages (1) Pre-professionalism: teaching is observed as a simple and
technical profession in this process. (2) Autonomous professionalism: the teaching profession
emphasizes on the autonomy of teachers at work. (3) Collective professionalism: this is the
emergence of a professional learning culture, which leads to the evolution of school collaboration. (4)
Post-professionalism: the schools and teaching professions are questioned and redefined in this
process.

Lai and Lo (2007) also explained that professionalism contained elements of knowledge and deep
understanding, such as learning strategies, responsibilities, and authorities, in order for teachers to
make innovations in carrying out their profession. Professionalism was built on competence,
collaboration, and leadership. Meanwhile, Timperley and Alton-Lee (2008) explained that it was
related to the commitment in taking responsibility for student learning. Citing several previous
studies, Cansoy and Parlar (2017) stated that the main indicators of teacher professionalism were
courage, autonomy, and responsibility. However, Appel (2020) emphasized on its three most
important elements, namely knowledge, autonomy, and responsibilities.

2.1. The importance of reconstructing the professional teacher consensus
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This consensus has always been an interesting topic in educational policy developments, due to
greatly determining the quality of education (Alsalahi, 2015; Gunawan et al., 2020). Also, the
meaning of professionalism contains complexity, both as work tools and concepts, which are related
to social politics and power (Amirova, 2020; Vu, 2016). Moreover, promoting this professionalism
was considered as a strategy to overcome various problems in learning practice (Rusznyak, 2018).
The mapping against previous studies showed that the consensus on professional teachers was more
determined by external authorities, especially the government (Evans, 2011). The problem of
professional consensus also depended on the autonomy of teachers and the authority to self-regulate,
in order to carry out their duties (Kolsaker, 2008). As explained by Hargreaves and Connor (2018)
and Sachs (2016), autonomy and professional self-regulation are the absolute standards of a
profession. Therefore, a new perspective on teacher professionalism was needed (Beauchamp &
Thomas, 2009; Sachs 2016). However, this study aims to use student perspectives to construct a
professional teacher consensus. The consensus about professional teachers in this study refers to the
agreement on the characteristics and indicators of professional teachers that are jointly constructed by
a group of people. The consensus generated by the students' voices can complement as well as
criticize the conventions that have been formed previously. This is also very important, due to the
perspectives being expected to provide students with detailed views in their sentences, complex
analysis from multiple sources, and specific secondary school contexts that shaped experiences about
the professional teacher (Sweetman et al., 2010). These perspectives also offer the opportunity to
engage secondary school students as co-experts, a data collection procedure used to enhance
adolescents' views, without being contaminated by adult contexts. Moreover, the concept of a great
teacher (Benekos, 2016; Holbrook, 2016; Robertson-kraft & Zhang, 2016) is used to maintain
neutrality in the data collection process. This concept also makes it easier for the knowledge of
students, compared to the use of more normative and professional techniques, as well as class bias
(Sachs, 2016).

3 Methods

3.1 Research design

This study used an interpretive phenomenology approach (Creswell, 2013; Smith et al., 2009), due to
its attempt to understand the meaning of a great teacher. Therefore, the themes indicated in the
research data were the subjective views of students. The interpretive phenomenological analysis
(IPA) is known as one of the most effective and qualitative analytical method, used for understanding
new and emotionally charged topics (Smith & Osborn, 2008, 2015). Science is also very suitable in
investigating and explaining students' experiences, during the conceptualization of professional
teachers in their schools. IPA also offers detailed data analysis, in order to understand each case of
study according to its merits, before advancing to the general cross-case analytical method (Smith et
al., 2009). According to personal experiences, science was suitable for completing this study. This
was due to having a deeper understanding of students' perceptions, regarding the conceptualization of
professional teachers.

3.2 Participants

The participants were determined using the purposive sampling technique (Merriam & Tisdell, 2015;
Robson & McCartan, 2016; Springer, 2010). These samples were also students at the secondary
school level in Yogyakarta City, and their selection was carried out through the following criteria, (1)
Students should be from one of the high schools in the Yogyakarta city, (2) Students should be
willing to participate until the final stage, (3) Student selections should be based on the

This is a provisional file, not the final typeset article
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recommendation of the principal/vice principal, with the consideration of having the ability to answer
questions, (4) Consideration about the ability to behave objectively.

The total number of participants were 15 (10 women and 5 men), with age ranging between 16-19
years (mean age = 17.2 years). These age groups were within the period of adolescence, which is
often a population between 10-19 years (WHO, 1999). This was because the students in Indonesia
were based on the elementary (7-12 years), as well as junior and senior high (13-15 and 16-18 years)
school ages, respectively (Kemendikbud, 2021). However, a student is either 1-2 years early or late in
entering formal education, leading to being below or above the general school age range. According
to the APA guidelines (2016). All names were also written via the code P1-P15, in order to ensure
the confidentiality of participants. Also, before the process of data collection, participants received
sufficient information about the objectives and background of the study. All fifteen participants were
found to express consent, as they were also provided with an option to withdraw from the study at
any time. However, the participants were not compensated, due to their voluntary participation.

3.3 Research procedure

The research experts coordinated and collaborated with the school authorities, namely the principal,
vice and deputy principals, as well as the staff, in order to select students according to the selection
criteria. Furthermore, an interview schedule was prepared, which was in accordance with the APA
guidelines (Smith et al., 2009). These interviews were repeatedly conducted through electronic mails
and zoom meetings. This indicated that seven students were interviewed only once (via mails), while
the others were analyzed twice through mails and zoom meetings. The difference in the number of
interviews was based on the expanded data of each participant. After the initial analytical process, the
interview data were found to still need further deepening and expansion. After these, the interview
guidelines that had been prepared based on the main indicators of professional teachers were used.
Moreover, these guidelines were discussed with experts and had received input before being used.
After being revised according to the expert's input, the interview guideline was ready to be used for
data collection. Based on this study, the interview guide contained 6 questions as follows,

1. The most enjoyable experience while studying at this school.

2. Positive experiences with teachers while studying at this school.

3. What do you think are the indicators of a great teacher?

4. Which teacher had the most positive influence on your life? Reasons?

5. What makes this teacher different from others?

6. What qualities (teaching ability, personality, attitude, etc.) does the teacher have that others lack?
This open practice was also observed to be carried out flexibly. Meanwhile, the interview through
zoom meetings were recorded automatically and the results were transcribed carefully. In addition, the
shortest and longest interviews lasted for 18 and 45 mins, respectively.

3.4 Data analysis technique

Data analysis was carried out by the following two stages: The first stage, this was carried out by the
open coding of the raw interview data (Robson & McCartan, 2016). According to the open coding
process, a deep reading of all data was conducted, resulting in the collection of respondents stories
(Smith et al., 2009). Afterwards, this was accompanied by a systematic reading, which used side
comments to identify various emerging themes and sub-themes. Moreover, the open coder aims to
identify instances, when explaining characteristics of a great teacher. The second stage, based on the
use of analytic coding, the connection of various similar codes (and breaking them) was carried out in
this process, in order to obtain conclusions from the results of the first stage (Robson & McCartan,
2016). After these, the emergence of themes was observed. These themes were also revised,
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recombined, and grouped into a more complete description of the student's experience. At this stage,
three themes were found in this study, namely teacher-student interpersonal relationships, great
teacher personality, and teaching skills. The teacher-student interpersonal relationships had several
codes, such as "my teacher motivates me", where a participant stated that “When a teacher provides
advice, students become motivated...He is a great teacher”. A great teacher's personality also had
several codes such as "my teacher has a pleasant personality"”, where a participant stated that "I like
certain subjects because the teacher's nature brings fun material”. Also, these theme tables were
created by the first and second experts, via the comparisons of respective notes. Moreover, the tables
were further revised at the end of the procedures, by the first expert (Smith et al., 2009).

4 Results

This study was found to have determined that the student perceptions of great teachers varied
considerably. The results indicated three important themes, each consisting of several sub-themes.
The first theme was the teacher-student interpersonal relationship, which consisted of five sub-
themes. Therefore, the data coding are described in Table 1.

Table 1. Data coding results

No Theme Sub-theme Total Percentage
participants (%)
1  Teacher- My teacher motivates me 13 87
student My teacher is my friend 12 80
interpersonal My teacher cares about my problems 8 53
relationship My teacher considers me important 5 33
My teacher understands me 4 27
2  Teacher My teacher has a pleasant personality 10 67
Personality My teacher is like my parents in school 5 33
My teacher is not favoritism 4 27
My teacher is funny 4 27
3  Teacher's My teacher's teaches with fun 10 67
teaching My teacher's teaching is easy to understand 7 47
ability Provoking students' curiosity 3 20

These three themes with some relevant interview quotes as properties, are described in the sections
below.

4.1 Interpersonal relationships with students

The first theme that emerged was the great teachers' interpersonal relationships with students. This
relationship was also characterized by the teacher's ability to act as friends to students, as well as
motivate and understand them. Moreover, the teacher made students feel important, and cared about
the problems they encountered. Generally, this teacher-student interpersonal relationships was
reported by 100% of the respondents (n = 15).

4.1.1. My teacher motivated me

This sub-theme was further stated by 13 students, as the codes that emerged was also observed to
vary. Also, this aspect was based on whether teachers were motivated to study hard/rise from
adversity, keep working, become a better person, or achieve goals. Moreover, P1 stated that a great
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teachers inspire students to be motivated in life, and channel their behaviours towards a more positive
direction.

When an educator provides advice and education to students in order for them to become
motivated and excited, as well as channel their behaviours in a more positive direction, such
person is known to be a great teacher (P1, 15-18).

According to another opinion, P1 also explained that a great teacher should also have the ability to
motivate students, in order for them to rise from problems.

In that way, Bu (teacher's name) taught that failing many times is not a problem, as long as |
still have the zeal to rise back up and try to be better. Since then, I did not worry anymore
during physics lessons, as my motivation to learn had also increased. Also, | was motivated to
be a fun person like Bu (teacher's name) (P1, 53-57).

Furthermore, P3 also stated that their teachers in school were great personalities, with one teacher
being mentioned. This teacher was mentioned due to having the ability to motivate many students, in
order for them to achieve their goals. Moreover, P3 stated that,

| feel that two of the most patient and wonderful people in the world after my mother were my
teachers. They are extraordinary, regarding their motivation of students towards the
achievement of their dreams (P3, 15-17).

Many other students also shared similar views, for example,

"Sir [teacher's name] and Mrs. [teacher's name], taught me how to work, as well as provided
motivation to continue working and remain productive in the midst of other activities™ (P1, 8-
10). "I learned a lot from him, especially how to always smile, enjoy, and be enthusiastic, even
though things hurt within” (P3, 39-41).

4.1.2. My teacher is my best friend

This sub-theme was mostly expressed by respondents, as 80% of them (n = 12) stated that a great
teacher should act as a friend. This enabled the teachers to be communicated with, want to listen to
their students, and joke around. P3 stated that,

A great teacher should be friendly with students, as well as not acting harshly and pressurizing
them (P3, 17-18).

With a view to strengthen P3's opinion, P9's report was about being very happy to be at his present
school, due to being in chemistry with the great teachers.

Chemistry here is in the form of teacher friendliness towards students, without any reduction of
respect. | think when students feel comfortable as friends with the teachers, they tend to open
up on what is not understood or have other anxiety that requires the role of the teacher (P9,
37-42).

Similar experiences were also reported by other students. Teachers that were willing to listen in order
to be confide in, had provided positive experiences for P6 at school.
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My positive experiences with teachers are actually much, one of which is often confiding in
them regarding lessons and activities that are related to school (P6, 10-11). At that time, Bu
[teacher's name] treated us to a meal while chatting about many things. As it turned out, I, Bu
[teacher's name], and my seniors liked the author of the same novel. At that time, we shared
stories and exchanged titles for good novels (P1, 29-32).

4.1.3. My teacher cares about my problems

More than half of the respondents (n = 8) reported that besides playing a role during learning in the
classroom, great teachers also cared about the problems encountered by students. Based on their
beliefs, the students' academical success was also related to their lives outside the school. Therefore,
the teacher also played a role in understanding and assisting the problems encountered by students
outside the classroom. P6 also had an unforgettable experience at school, due to the care and solution
received for problems encountered.

The influential teacher in my life is Mrs. [teacher's name], a teacher that cared about my
problems when | wanted to leave school, due to the environment not meeting my expectations.
Even when | started feeling uncomfortable, Mrs. [teacher's name] kept building a mindset for
me, in order not to be caught up in the problem. She also helped in dealing with all the
problems | encountered (P6, 14-18).

In line with P6, P5 also stated that the teacher's caring experience was felt during a dispute with
classmates. Moreover, P5 reported that,

| once had a problem with my classmates, as | felt ignored when | hang out with them. By being
opened to my teacher, | explained al | felt. My teacher guided and directed me by willing to
help follow up on the problems I experienced (P10, 11-15).

Other students also shared similar experiences (P5 and P9 for example) and reported that,

Bu [teacher's name] listens to all the difficulties we encounter, and always supports us. The
teacher continued to provide information and helped us when there were problems or
difficulties that was encountered (94-96). She also listens and provides solutions when my
friends and I get into trouble (P9, 97-101).

4.1.4. My teacher thinks | am important

About One-third of the respondents (n = 5) reported that a great teacher assumes that students are
important. P14 shared an experience about trying to quit lessons at school, even though the despair
was not only related to education (e.g., social and family matters). This situation was caused by some
factors, including family frustrations and economic conditions. In the interview, P14 explained that,

Actually, it started with a problem | encountered outside of school. Finally, | was unable to
focus on the lessons at school and was no longer accepted by my friends as before. My life is
ruined. (P14, 23-26).

According to the interview with P14, the academic journey at school did not meet the initial

expectations. Problems such as laziness, absence, incomplete assignment, and forgetting school
schedules were also encountered. Moreover, P14 reported that,
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Luckily, I met my homeroom teacher in high school. Even though at first my teacher also
immediately saw me as a lazy student, this view changed the next time | had the opportunity to
talk about my condition. One motivation that kept me thinking positively was that "no matter
what state you are in, you still have a future. Some of his motivations made me feel that | was
an important part of learning in the classroom” (P14, 32-38).

The story of P14 was also experienced by several other students, although it was not quite the same.
For example, when asked about a great teacher, P3 stated that,

"Bu [teacher's name] never underestimated all her students, even though they were stupid”
(P3, 8-12).

4.1.5. My teacher understands me

This was observed to be very important, as it was mentioned by more than a quarter of students (n =
4). The sub-theme was based on teachers understanding students' different abilities, conditions, and
emotional feelings.

The teachers that build good chemistry with the students, tends to understand them, which in turn
results in a sense of mutual understanding when the closeness is well established (P9, 42-46).

Several other students also reported similar experiences, as P4, P5, and P12 stated that,

Teachers that understood their students tends to adapt to each of them, because of their
different abilities (P4, 3-4).The teacher understands my friends and I. Also, the way he treats us
(P5, 22) results in a case of mutual understanding, while getting him involved in the learning
process (P12).

4.2 Teacher personality

Teachers' personality was the second theme of the student responses. This theme consisted of four
sub-themes, namely, (1) my teacher has a pleasant personality, (2) my teacher is like a parent at
school, (3) my teacher is not favoritism, (4) My teacher is funny. Generally, the teacher's personality
themes were expressed by 13 respondents.

4.2.1. My teacher has a pleasant personality

This sub-theme was mostly mentioned by the students (n = 10). Some of the relevant codes, for
example, were relaxed, friendly, patient, fun, cheerful, and never angry. According to P1, personality
was an indicator of a great teacher.

Bu [teacher's name] was relaxed, friendly, patient, understanding, and made virtual meeting
light and comfortable. The class atmosphere was often very friendly without chaos. The virtual
class felt relaxed, yet still systematic (P1, 69-72).

The same thing was shared by P4 through interviews,

She is always a cheerful person when starting lessons, therefore, my friends and | were more
excited to learn. When some do not carry out their homework, she does not get angry, yet
provided advice and opportunities to students. She often reminded us to carry out our homework
(P4, 18-22).
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A similar statement was also explained by several other students. According to them, a teacher was
pleasant, patient, and friendly, helped in increasing their interest in certain subjects.

Besides being interested in a certain subject because they are really interesting, the nature of
the teacher was mostly the reason students made it their favourite. (P3, 19-21). | am most
happy with Sir [teacher's name] lessons, because he was the most patient teacher, during my
studies from elementary to high school (P5, 2-3). The personality of Bu [teacher's name] was
humble towards her students. She always says hello when she meets them and does embrace all
(P10, 32-34).

4.2.2. My teacher is like a parent at school

This sub-theme was mentioned by one-third of the respondents (n = 5). As reported by several
respondents, teachers in high schools were required to have the ability to act like their parents at
home.

He is very responsible for me, and like a parent at school. He was a strict person, yet also
joked a lot (P4, 16-18).

A similar statement was also explained by P9 as follows,

The most important thing is that a great teacher should build chemistry with students, and also
consider acting as their parents in schools (P9, 29-31).

4.2.3. My teacher is not favoritism

This sub-theme was found to be mentioned by 4 students only. Being impartial, fair, and not
discriminating against students were codes that often occurred. P8 and P10 stated that,

Great teachers are fair in anything. When a student does not understand, it should be explained
again. However, when there is a smarter student, favoritism should not occur (P8, 5-6). Great
teachers do not differentiate between their students, because all of them have abilities in their
respective fields (P10, 7-9).

4.2.4. My teacher is funny

According to the students, being funny was also an indicator of a great teacher. The teacher with a
funny and humorous personality was also mentioned by 4 students. The trait was also an ice breaker
for students, during learning. This indicated that the learning process should not be rigid, stretchy,
too serious, and tedious. During the interview, P3 stated that,

“The teacher I like the most is Bu [teacher's name], because she is a funny person. In the
middle of the delivery of subject matter, she always inserts certain jokes, which allows the class
comes alive again. Sometimes, some friends were often sleepy because of studying during the
day, and after hearing her jokes, they became awake again” (P9). The teacher here is very
entertaining with little jokes in class, especially when it was a stressful day, in order not to
make us sleepy. Even though sometimes students act too far, the teacher does not act tough
(P3, 34-36).

4.3 Teacher Teaching Ability

.. . . . . . 10
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The teachers' teaching ability was a theme also mentioned by all respondents (n = 15). Also, three
sub-themes were identified in this themes, namely (1) my teacher teaches with fun, (2) my teacher's
teaching is easy to understand, (3) my teacher's teaching provokes students' curiosity.

4.3.1. My teacher teaches with fun

This sub-theme was found to be mentioned by 10 respondents. Codes were also found to be formed
in this aspect, such as the funny teacher, atmosphere is enjoyable, students feel comfortable, learning
while playing, and teaching is not boring. P1 further stated that,

Bu [teacher's name] built pleasant teaching and learning atmosphere, which provoked me and
my friends to actively ask, answer, and discuss. Based on this condition, my friends and |
understood the basic concepts of the learning material (P1, 63-66).

The same thing was stated by P2. According to this respondent, history lessons were difficult, due to
being delivered by a pleasant teacher, where the learning process eventually turned into a funny
atmosphere.

Actually, history is a complicated subject, yet it was fun in the 11th-grade (P2, 10-12).

Statements describing the pleasant experiences of the teachers were also delivered by P8, P10, and
P11. For example, some of their responses were,

"The teaching method should be able to make students comfortable with the subject being
taught™ (P8, 6-7). "During class, the teacher was also relaxed, which made the learning
atmosphere enjoyable” (P2, 102-103). "The atmosphere was enjoyable, with a teaching method
that was not rigid, stressful, and boring” (P10, 30-32). "The teacher likes to provide
group/individual quizzes while playing, therefore, making it easier for lessons to be accepted”
(P11, 28-30).

4.3.2. My teacher's teaching is easy to understand

Some of the codes that appeared in this sub-theme were understanding the material presented, the
lesson is easy to understand, the students understood, it is very easy to accept, and the learning
samples were absorbed by students. P4 stated that,

When the teacher explained the lesson, it was easy to understand. The learning methods used
are also different, prompting students not to get bored quickly (P4, 10-11)

P11 also reported that the teacher was one of the best, because learning processes were easily
accepted.

The way Bu [teacher's name] teaches is very easy to accept. Even though the subject taught is
chemistry, which was difficult, Bu [teacher's name] always made it interesting, by providing
sufficient materials in class (P11, 21-24).

A similar experience was also reported by several other students (P1, P5, and P7), for example,

11
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The teacher's teachings are practical and easy to understand” (P7, 29). "His teaching ability is
very good and made all students anticipate the class. This ensured the effective absorption of
the material provided (P11, 34-35).

4.4  Provoking students' curiosity

This sub-theme was mentioned by 20% of the respondents (n = 3). The interview with P1 is
described as follows,

During the quiz session, Bu [teacher's name] often provoked me and my friends with questions.
The fact that | wanted to know the reasons for such recurrence, sparked my curiosity and
desire to explore more things (P1, 72-74).

According to P1, the quizzes that were often made by the teacher resulted in more curiosity, which
also prompted the interest to explore more about school lessons. Similar experiences were also
reported by several other students (P7 and P13),

When teaching, Sir [teacher’s name] makes me and my friends feel challenged to continue
learning, because the class that was being conducted really made us curious (P7, 12-16). Bu
[teacher's name] has a funny and challenging way of teaching. Every time | finish the lesson |
am still curious about the continuation of tomorrow's material (P13, 24-26).

5 Discussion and Conclusion

This study aims to explore students' perceptions of professional teachers, according to their
experiences in school. The concept of a great teacher according to the students' perspective can be
seen in the figure 1 .Based on this investigation, three main themes, namely teachers' interpersonal
relationship, personality, and teaching ability, with twelve sub-themes were identified.

Always motivate students

Be a good friend to students

Have good interpersonal

) . Have concern for student problems
relationships

Assuming that students are an important part

Understanding students completely

Have a pleasant personality

Achieve
sustainable
professional
programs

Being a parcnt at school

Have a good personality

cacher student perspective

The concept of great
T »
No favoritism towards students

NN AN AN NI AN AN AN AN/

g el eanel G

Have a funny and happy character
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Teaches with fun
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N
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Figure 1. The concept of great teacher student perspective

5.1. Interpersonal Relationships with Students

The ability to establish interpersonal relationships with students was a priority for adolescents, in
order to perceive a great teacher. This interpersonal relationship was characterized by the ability to
motivate, act as friends, consider students important and care about their problems, and create
conditions where learning processes are easily understood. These sub-themes showed that for
students, the characteristics of great teachers depended on the dynamics of their mental development.
Even though great teachers were not sufficiently shown in the form of teaching expertise in the
classroom, the ability to immerse themselves in the youthful world was very much important.
Besides dealing with subject matters at school, they often contend with adolescents' development,
with all its dynamics.

These results corroborate several previous studies, which highlighted the importance of interpersonal
relationships between teachers and students. Several previous studies suggested that teachers that had
the ability to build good relationships with students, contributed to students' motivation (Buyse et al.,
2008; Hamre & Pianta, 2005; Koca, 2016), self-esteem (Spilt et al., 2011), daily welfare level
(Seligman, 2012), mental enhancement (Wubbels & Brekelmans, 2005), participation (Thijs &
Koomen, 2008), and achievement in school (Roorda et al., 2011). One of the sub-themes in this result
(the teacher's ability to show a caring attitude towards students), also had a profound impact on
students' psychology. There were also significant effects on the welfare of those that were cared for
by teachers (Lavy & Naama-Ghanayim, 2020). When students know that others care about their
conditions and needs, their self-esteem increases, while having the impression that their presence was
important to others. Also, when students know that they have a positive relationship with their
teachers, their attachment to school tends to become stronger (Martin & Collie, 2018). The method
teacher’s use in building interpersonal relationships with students is also very influential on emotions
(Mainhard et al., 2018). Therefore, these results also supported the previous thesis, which stated that
teachers functioned as meaningful adult figures for adolescent life, in order to make students feel
valued (Lavy & Naama-Ghanayim, 2020).

A basic component of this interpersonal relationships was the students' perception that teachers cared
and supported them. Caring is known to be a core element in creating this type of relationship (Orkibi
& Tuaf, 2017). Caring teachers showed affection for students, listened to their opinions, understood,
motivated, and made learning interesting for them (Noddings, 2013). Teachers that cared about
students were more responsive to their feelings, which in turn led to protection, safety, and support
(Mayseless, 2015). The need for attention was also very important for adolescents, due to this age
being related to the school hierarchy (Karna et al., 2010). Therefore, students need a sense of security
to step out of their "comfort zone", into an environment full of uncertainty (Mayseless, 2015).
Several empirical evidence also proved that students that felt valued and cared for by their teachers in
school, were able to achieve better cognitive, affective, and psychomotor results (Kunter et al., 2013;
McGrath, 2015; VVandenbroucke et al., 2018). Therefore, valuing and caring for students was the
teacher's main role in the learning process. This also helped to create development and happiness
(Noddings, 2012). The need for attention was also a basic human emotional desire, which supported
individual comfort and development (Lavy & Naama-Ghanayim, 2020).

Besides being good for students, the ability to build interpersonal relationships was also important for
the professional development of the teachers. Furthermore, the great teachers that built positive
interpersonal relationships with students, helped in improving welfare, and vice versa (Butler, 2012;
Klassen et al., 2012). Moreover, this interpersonal relationship played an important role in increasing
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emotional experiences (Hagenauer et al., 2015), as well as involvement and motivation in the
classroom (Henry & Thorsen, 2018). Also, quality interpersonal relationships were characterized by
closeness, warmth, low conflict, respect, and low levels of dependence (Claessens et al., 2016;
Roorda et al., 2018; Hummer et al., 2010). When they are more connected with their students,
teachers were also observed to teach with enthusiasm and fun (Aldrup et al., 2018). Therefore,
building good interpersonal relationships with students was the main identity of professionalism
(Prgitz, 2015).

5.2. The teacher has a pleasant personality

The second result also stated that a pleasant personality was an important indicator of a great teacher.
Teachers with a pleasant personality were enthusiastic, patient, friendly, and calm. Also, the presence
of these teachers were often anticipated by students. This results also confirmed the studies of
Benekos (2016) and Miron and Mevorach (2014) which stated that when students were told to
describe a good teacher, they discussed more about the qualities that reflected the educator's
personality (enthusiastic, easy to contact, humble, pleasant, funny, inspiring, and energetic) than the
pedagogical skills.

Several studies also showed that teachers' personality contributed 27% to student learning motivation
(Jahangiri, 2016). Personality is known as the unique psychological qualities that influences
individual behaviours, thoughts, and feelings (Roberts & Jackson, 2008). It also plays a role in
increasing the effectiveness of teachers' work (Holmes et al., 2015). A good teacher's personality
towards students was more important than teaching knowledge and skills. This personalities towards
students includes commitment, responsibility, and enthusiasm, which are used in developing the
teaching profession at the core of teachers' professionalism (Capen, 2017).

5.3. Teacher teaching skills

According to respondents, great teaching skills were described by teachers that taught in a funny and
easy-to-understand manner. Moreover, this was observed to increase the curiosity of the students.
When told to confirm the description of the great teacher's teaching skills, students also emphasized
on the method being used to convey the materials (in a funny way).

Teachers that taught with fun were the sub-themes most mentioned by students. This was due to the
emotions they had, which also affected the students. These teachers had an impact on students, due to
the provision of an enjoyable and comfortable learning process (Becker et al., 2014). The delivery
method in class also had an impact on students' positive emotions, such as the feelings of enjoyment
and pride (Goetz et al., 2013). Moreover, teacher teaching skills improved students' control and
academical achievements (Muntaner-Mas et al., 2017). The teachers that taught with enthusiasm and
fun also improved motivation and student learning outcomes (Keller et al., 2014; Kunter et al., 2013).

5.4. There is no code on teacher as a role model and teacher professional competence

Furthermore, there was no code about the great teachers being a role model. This result was
surprising, as none of the students perceived that a great teacher was an example in their life.
Moreover, this result also contradicted most of the previous studies, which stated that one of the
indicators of professionalism was a teacher being a role model to students (Hadisaputra et al., 2018;
Jimung, 2019; Ramdan & Fauziah, 2019; Suyatno et al., 2019). Ramdan and Fauziah (2019), for
example, stated that a teacher should have the ability to be a role model for students in attitude and
personality, honesty, discipline, responsibility, and religion. According to the Regulation of the
Indonesia Minister of National Education Number 16 of 2007, this indicator was also observed as the
main characteristic of teacher personality competence. This regulation was concerned with Academic

.. . . . . . 14
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Qualification Standards and Teacher Competencies, which stated that educators should also be a role
model for students and the society.

The next surprising result was the absence of codes, which also pointed to the importance of teacher
professional competence. According to classroom learning, students focused more on the methods
used in presenting materials (funny, friendly, simple, or easy-to-understand manners), which also
represented the pedagogical competence. Meanwhile, the teachers' mastery of the material being
taught was included in the professional competence, as stated in the Regulation of the Minister of
National Education of Indonesia Number 16 of 2007. This regulation was also concerned with
Academic Qualification Standards and Teacher Competencies, which explained that professional
competence was all about mastering the material, structure, concepts, and scientific mindset that
supported the subjects being taught. Therefore, the results of this study did not support
generalizations, especially the Regulation of the Minister of National Education of Indonesia Number
16 of 2007. This difference was probably due to the emotional condition of adolescent students,
where the adequacy of meeting emotional needs was prominently felt, compared to the mastery of
subject matter in school. Moreover, this consensus was observed to be in line with previous studies,
which emphasized more on commitment to work (Tschannen-Moran, 2009; Timperley & Alton-Lee,
2008), ability to innovate in learning (Lai & Lo, 2007), and responsibilities in carrying out duties
(Appel, 2020). Therefore, a good teacher's personality seemed more meaningful to students than the
mastery of materials presented to them. Also, the teachers' personalities, such as commitment,
responsibility, and enthusiasm, were at the core of professionalism (Capen, 2017). However, these
results need to be the object of future studies, in order to identify more valid evidence.

The results indicated that students' perspectives on a great teacher relied on the educator's ability to
build interpersonal relationships, as well as possess pleasant personalities and good teaching skills.
This embodied the qualities that should be possessed by a professional teacher (Kim et al., 2021).
Therefore, implications for the professional development of teachers was futuristically necessary and
essential. These were in line with Kuhlee and Winch (2017), which indicated the importance of teacher
professionalism not being interpreted as a universal value. This was due to the variations of
professionalism notions in different contexts.

Based on teacher professional development in Indonesia, the results became an additional "homework",
which was quite complicated for teachers and the Ministry of Education. This was because previous
studies explained that teaching was not an autonomous profession in Indonesia, due to being prioritized
to comply with the government (Savira & Khoirunnisa, 2018). Based on this perception, teachers were
less flexible in developing their professionalism features, especially accommodating students'
expectations regarding quality. This was because teachers prioritize top-down demands from the
authorities, leading to a bad impact due to being locked within ingrained routines (Nairz-Wirth &
Feldmann, 2019).

5.5. Practical implications

Several practical implications were also applied as a follow-up to this study. Firstly, the main
objective of the study was to resolve the issues of consensus, which was only based on external
perspectives, especially those made by the government. Furthermore, future consensus on
professional teachers needs to include student perspectives. As described by Aldrup et al. (2018),
considering the voices of students was a promising solution to reducing various problems in
education. Also, the second implication was the importance of emphasizing interpersonal
relationships in teachers' educational programs (both in the implementation of undergraduate and
science education in the faculties of teacher training, as well as teacher professional education/PPG)
and professional development services (Claessens et al., 2016). Moreover, undergraduate education
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providers also need to provide adequate interpersonal relationship methods, due to their experiences
playing a key role in developing professionalism (Chang & Park, 2019). Finally, the description of a
great teacher that represented the voices of students, should be elaborated in compiling competency
indicators. Therefore, professional teacher consensus was more legitimate in the perspective of
students.
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Abstract

The consensus on professional teachers is known to be mostly determined by external parties,
especially the government. This prompts professionalism to be considered as an indicator for the
need of a great performance in educational sector. However, this consensus method of assessment is
of a great disadvantage, because it negates the scope of professionalism. This study aims to use
students' perspectives in conceptualizing the characteristics of professional teachers. Fifteen students
were selected as subjects from secondary schools in Yogyakarta city, Indonesia. Two interviews were
conducted via electronic media (email and zoom), in order to share their experiences about the
characteristics of professional teachers in schools. Also, an interpretive phenomenological analysis
was used to analyze the data, in order to understand the participants' point of view. The results
showed that interpersonal relationships, pleasant personalities, and teaching skills, represented the
main characteristics of great teachers, according to the students perspectives. These results
recommended the importance of emphasizing teacher-student interpersonal relationships, in order to
achieve sustainable professional programs.
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Professional teachers are known to play an important role in determining learning outcomes
(Harisman et al., 2019; Osmond-Johnson, 2015), and guaranteeing the success of educational
programs. The problem of teacher professionalism is considered to be the main issue in educational
system (Rusznyak, 2018; Wardoyo et al., 2017). Therefore, the process of encouraging more
professionalism has become the primary policy for solving various problems in Indonesia. For
example, the Indonesian government formulated Law No. 14 of 2005 on teachers and lecturers, as
part of the reform of education. Professional teachers are also described to be competent, by
effectively and efficiently carrying out their roles as educators (Dessler, 2011). Moreover, the
spearhead of educational qualities is found to depend on the professionalism and performance of
teachers (Gunawan et al., 2020). Therefore, professionalism is reportedly a driving force for
educational change (Coombe & Stephenson, 2020).

The consensus on teacher professionalism has been debated for more than two decades (Alsalahi,
2015), as it is often considered to be controversial and difficult to understand (Vu, 2016). Reviewing
this consensus is found to be very important, in order to understanding the core problems of

educatlon (Road & Klngdom 2017) JFh&eensensu&%lsei%n&teJeeu&m&u&#Hndene&a—bee&use

malnstream theorv the concept of teacher professmnallsm is d|V|ded into two namelv manaqerlal
and independent (Dehghan, 2020; Evans, 2014; Leung, 2012). Managerial professionalism is based
on the characteristics expected from teachers, as determined by competent authorities and officials,
e.q., the government or the Ministry of Education. Meanwhile, independent professionalism is the
method by which teachers view their practices, knowledge, beliefs, and skills. Also, it deals with the
methods by which they critically reflect on these features, based on past experiences as learners, to
achieve goals, abilities, and future directions (Leung, 2012). Independent professionalism is also a
process that starts from the bottom, as well as personal and self-oriented, while the managerial is top-
down, institutional, and externally-oriented (Dehghan, 2020). According to Bourke et al. (2013) and
Nairz-Wirth & Feldmann (2019), managerial professionalism was traditionally categorized, which is
most common in countries with new prominent public management systems (Bourke et al., 2013).
When associated with mainstream theory, the concept of teacher expertness in Indonesia was
grouped into managerial professionalism, where the bad impact indicated that educators and students
were locked in old inherent routines and practices (Nairz-Wirth & Feldmann, 2019). This is due to
the perception of professional teachers being influenced by many factors, such as cultural
background (Chandratilake et al., 2012). Most previous studies argued that Indonesian teachers tend
to perceive their professions as a non-autonomous type, as they often rejected being viewed
autonomously. Moreover, most of them have been found to emphasize on pedagogic competence
(Savira & Khoirunnisa, 2018). Teachers also rate their profession more as a civil servant, compared
to being an autonomous educator. This situation led them to place their compliance with the
government, due to being a priority. The situation is also based on long historical background,
regarding the formation of teachers' identities formed by the government (Savira & Khoirunnisa,
2018). Baskin (2007), further explained that even though the teaching profession does not have an
impact on high economic status, it is observed to have a great social status in Indonesia.

The problems of teacher professionalism are known to be caused by many factors. Evans (2008,
2011) explained that there is no strong consensus on professionalism, as its measurement is often
determined by external parties. Sachs (2016) also criticized that the consensus is dominated by
external forces (especially the government), as it is also considered to be a strategy in mobilizing
teaching power. This also applies in the aspect of consensus in Indonesia, where it is mostly formed
by the Teacher and Lecturer Law No. 14 of 2005 (Republik Indonesia, 2005). The law emphasizes on
the qualifications and competencies a teacher should have, according to the level of education in
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charge. According to Sachs (2016), such consensus is only based on indicators and performance
demands. This is found to have a bad impact, due to reducing the deepest meaning of the
professionalism concept. Therefore, considering new perspectives to increase the legitimacy and
accountability of teacher professionalism is very important (Beauchamp & Thomas, 2009; Sachs,
2016).

This study aims to use students' perspectives to construct a professional teacher consensus, in order to
resolve these problems. According to students, the approach is also important to generate new
insights, about the figure of a professional teacher. This perspective also provides students with
detailed insights into their sentences, complex analysis from multiple aspects, and specific secondary
school contexts (Sweetman et al., 2010). Also, the participants are middle school students from
Yogyakarta, a city on Java Island in Indonesia that is known for its culture and pupils (Hasanah et al.,
2019). The majority of people in this city have lifestyles that are in line with Javanese culture,
regarding religiosity and prioritization of social life (Hasanah & Supardi, 2020).

LITERATURE REVIEW

Professionalism is known to have various meanings in the world of education (Evetts 2011; Sachs
2016). It emphasizes on knowledge, experience, autonomy, and responsibility, which leads to certain
professions and behaviours, in order to improve the quality of services provided (Cerit, 2012).
Professionalism also deals with a commitment to work at high standards (Agezo, 2009). Evetts
(2011) defined it as a process of how work is regulated and controlled. However, Hall and McGinity
(2015) with Torres & Weiner (2018) emphasized on the shift of people from a job carried out by
policyholders, over to that of a top-down professionalism, where management and organizations held
more power. Tschannen-Moran (2009) also described teacher professionalism as a set of personal
characteristics.

Professional teachers are characterized by various indicators, such as commitment, collaboration,
assistance, mutual respect, and participation (Tschannen-Moran, 2009). Other previous studies
observed that professionalism was closely related to the qualifications that should be met for the job,
and how the society views the teaching profession (Demirkasimoglu, 2010). Furthermore, this
emphasizes on the practice of lecturers both inside and outside the classroom, as well as their ability
to meet student expectations. The teachers' professionalism is also viewed as a reference, in the
efforts to improve teachers' qualifications and expertise. Hargreaves (2000) further explained that the
development consists of four stages (1) Pre-professionalism: teaching is observed as a simple and
technical profession in this process. (2) Autonomous professionalism: the teaching profession
emphasizes on the autonomy of teachers at work. (3) Collective professionalism: this is the
emergence of a professional learning culture, which leads to the evolution of school collaboration. (4)
Post-professionalism: the schools and teaching professions are questioned and redefined in this
process.

Lai and Lo (2007) also explained that professionalism contained elements of knowledge and deep
understanding, such as learning strategies, responsibilities, and authorities, in order for teachers to
make innovations in carrying out their profession. Professionalism was built on competence,
collaboration, and leadership. Meanwhile, Timperley and Alton-Lee (2008) explained that it was
related to the commitment in taking responsibility for student learning. Citing several previous
studies, Cansoy and Parlar (2017) stated that the main indicators of teacher professionalism were
courage, autonomy, and responsibility. However, Appel (2020) emphasized on its three most
important elements, namely knowledge, autonomy, and responsibilities.

The importance of reconstructing the professional teacher consensus
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This consensus has always been an interesting topic in educational policy developments, due to
greatly determining the quality of education (Alsalahi, 2015; Gunawan et al., 2020). Also, the
meaning of professionalism contains complexity, both as work tools and concepts, which are related
to social politics and power (Amirova, 2020; Vu, 2016). Moreover, promoting this professionalism
was considered as a strategy to overcome various problems in learning practice (Rusznyak, 2018).
The mapping against previous studies showed that the consensus on professional teachers was more
determined by external authorities, especially the government (Evans, 2011). The problem of
professional consensus also depended on the autonomy of teachers and the authority to self-regulate,
in order to carry out their duties (Kolsaker, 2008). As explained by Hargreaves and Connor (2018)
and Sachs (2016), autonomy and professional self-regulation are the absolute standards of a
profession. Therefore, a new perspective on teacher professionalism was needed (Beauchamp &
Thomas, 2009; Sachs 2016). However, this study aims to use student perspectives to construct a
professional teacher consensus. The consensus about professional teachers in this study refers to the
agreement on the characteristics and indicators of professional teachers that are jointly constructed by
a group of people. The consensus generated by the students' voices can complement as well as
criticize the conventions that have been formed previously. This is also very important, due to the
perspectives being expected to provide students with detailed views in their sentences, complex
analysis from multiple sources, and specific secondary school contexts that shaped experiences about
the professional teacher (Sweetman et al., 2010). These perspectives also offer the opportunity to
engage secondary school students as co-experts, a data collection procedure used to enhance
adolescents' views, without being contaminated by adult contexts. Moreover, the concept of a great
teacher (Benekos, 2016; Holbrook, 2016; Robertson-kraft & Zhang, 2016) is used to maintain
neutrality in the data collection process. This concept also makes it easier for the knowledge of
students, compared to the use of more normative and professional techniques, as well as class bias
(Sachs, 2016).

METHODS

Research design

This study used an interpretive phenomenology approach (Creswell, 2013; Smith et al., 2009), due to
its attempt to understand the meaning of a great teacher. Therefore, the themes indicated in the
research data were the subjective views of students. The interpretive phenomenological analysis
(IPA) is known as one of the most effective and qualitative analytical method, used for understanding
new and emotionally charged topics (Smith & Osborn, 2008, 2015). Science is also very suitable in
investigating and explaining students' experiences, during the conceptualization of professional
teachers in their schools. IPA also offers detailed data analysis, in order to understand each case of
study according to its merits, before advancing to the general cross-case analytical method (Smith et
al., 2009). According to personal experiences, science was suitable for completing this study. This
was due to having a deeper understanding of students' perceptions, regarding the conceptualization of
professional teachers.

1.1 Participants

The participants were determined using the purposive sampling technique (Merriam & Tisdell, 2015;
Robson & McCartan, 2016; Springer, 2010). These samples were also students at the secondary
school level in Yogyakarta City, and their selection was carried out through the following criteria, (1)
Students should be from one of the high schools in the Yogyakarta city, (2) Students should be
willing to participate until the final stage, (3) Student selections should be based on the

This is a provisional file, not the final typeset article



169
170

171
172
173
174
175
176
177
178
179
180
181
182
183

184

185
186
187
188
189
190
191
192
193
194
195
196
197
198
199
200
201
202
203
204
205
206

207

208
209
210
211
212
213

The Great Teacher: Student Voice

recommendation of the principal/vice principal, with the consideration of having the ability to answer
questions, (4) Consideration about the ability to behave objectively.

The total number of participants were 15 (10 women and 5 men), with age ranging between 16-19
years (mean age = 17.2 years). These age groups were within the period of adolescence, which is
often a population between 10-19 years (WHO, 1999). This was because the students in Indonesia
were based on the elementary (7-12 years), as well as junior and senior high (13-15 and 16-18 years)
school ages, respectively (Kemendikbud, 2021). However, a student is either 1-2 years early or late in
entering formal education, leading to being below or above the general school age range. According
to the APA guidelines (2016). All names were also written via the code P1-P15, in order to ensure

the confidentiality of participants.-Mereeverit-alse-folowed-the-American-Psychological
Association{ARA)ethical-guidelines: Also, before the process of data collection, participants

received sufficient information about the objectives and background of the study. All fifteen
participants were found to express consent, as they were also provided with an option to withdraw
from the study at any time. However, the participants were not compensated, due to their voluntary
participation.

1.2 Research procedure

The research experts coordinated and collaborated with the school authorities, namely the principal,
vice and deputy principals, as well as the staffs, in order to select students according to the selection
criteria. Furthermore, an interview schedule was prepared, which was in accordance with the APA
guidelines (Smith et al., 2009) These interviews were repeatedlv conducted throuqh electronic mails
and zoom meetings. BVYS Wy A g :
meetirgs—This indicated that seven students were |nterV|ewed only once (via malls) Whl|e the others
were analyzed twice through mails and zoom meetings. The difference in the number of interviews
was based on the expanded data of each participant. After the initial analytical process, the interview
data were found to still need further deepening and expansion. After these, the interview guidelines
that had been prepared based on the main indicators of professional teachers were used. Moreover,
these guidelines were discussed with experts and had received input before being used. After being
revised according to the expert's input, the interview guideline was ready to be used for data
collection. Based on this study, the interview guide contained 6 questions as follows,

The most enjoyable experience while studying at this school.

Positive experiences with teachers while studying at this school.

What do you think are the indicators of a great teacher?

Which teacher had the most positive influence on your life? Reasons?

What makes this teacher different from others?

. What qualities (teaching ability, personality, attitude, etc.) does the teacher have that others lack?
ThIS open practice was also observed to be carried out flexibly. Meanwhile, the interview through
zoom meetings were recorded automatically and the results were transcribed carefully. In addition, the
shortest and longest interviews lasted for 18 and 45 mins, respectively.

C”.U"P.W_N!—‘

1.3 Data analysis technique

Data analysis was carried out by the following two stages: The first stage, this was carried out by the
open coding of the raw interview data (Robson & McCartan, 2016). According to the open coding
process, a deep reading of all data was conducted, resulting in the collection of respondents stories
(Smith et al., 2009). Afterwards, this was accompanied by a systematic reading, which used side
comments to identify various emerging themes and sub-themes. Moreover, the open coder aims to
identify instances, when explaining characteristics of a great teacher. The second stage, based on the
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use of analytic coding, the connection of various similar codes (and breaking them) was carried out in
this process, in order to obtain conclusions from the results of the first stage (Robson & McCartan,
2016). After these, the emergence of themes was observed. These themes were also revised,
recombined, and grouped into a more complete description of the student's experience. At this stage,
three themes were found in this study, namely teacher-student interpersonal relationships, great
teacher personality, and teaching skills. The teacher-student interpersonal relationships had several
codes, such as "my teacher motivates me", where a participant stated that “When a teacher provides
advice, students become motivated...He is a great teacher”. A great teacher's personality also had
several codes such as "my teacher has a pleasant personality”, where a participant stated that "I like
certain subjects because the teacher's nature brings fun material”. Also, these theme tables were
created by the first and second experts, via the comparisons of respective notes. Moreover, the tables
were further revised at the end of the procedures, by the first expert (Smith et al., 2009).

RESULTS

This study was found to have determined that the student perceptions of great teachers varied
considerably. The results indicated three important themes, each consisting of several sub-themes.
The first theme was the teacher-student interpersonal relationship, which consisted of five sub-
themes. Therefore, the data coding are described in Table 1.

Table 1. Data coding results

No Theme Sub-theme Total Percentage
participants %
1  Teacher- My teacher motivates me 13 87
student My teacher is my friend 12 80
interpersonal My teacher cares about my problems 8 53
relationship My teacher considers me important 5 33
My teacher understands me 4 27
2 Teacher My teacher has a pleasant personality 10 67
Personality My teacher is like my parents in school 5 33
My teacher is not favoritism 4 27
My teacher is funny 4 27
3 Teacher's My teacher's teaches with fun 10 67
teaching My teacher's teaching is easy to understand 7 47

ability Provoking students' curiosity 3

20

/- N\ ata ar' ata n-; _n \ /1 ea ! ea a as\ aWiTalala 'n=
My-teacher's-teaching-provekes-the-curiosiy-ef students—These three themes with some relevant

interview quotes as properties, are described in the sections below.

1.4 Interpersonal relationships with students

The first theme that emerged was the great teachers' interpersonal relationships with students. This
relationship was also characterized by the teacher's ability to act as friends to students, as well as
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motivate and understand them. Moreover, the teacher made students feel important, and cared about
the problems they encountered. Generally, this teacher-student interpersonal relationships was
reported by 100% of the respondents (n = 15).

My teacher motivated me

This sub-theme was further stated by 13 students, as the codes that emerged was also observed to
vary. Also, this aspect was based on whether teachers were motivated to study hard/rise from
adversity, keep working, become a better person, or achieve goals. Moreover, P1 stated that a great
teachers inspire students to be motivated in life, and channel their behaviours towards a more positive
direction.

When an educator provides advice and education to students in order for them to become
motivated and excited, as well as channel their behaviours in a more positive direction, such
person is known to be a great teacher (P1, 15-18).

According to another opinion, P1 also explained that a great teacher should also have the ability to
motivate students, in order for them to rise from problems.

In that way, Bu (teacher's name) taught that failing many times is not a problem, as long as |
still have the zeal to rise back up and try to be better. Since then, | did not worry anymore
during physics lessons, as my motivation to learn had also increased. Also, | was motivated to
be a fun person like Bu (teacher's name) (P1, 53-57).

Furthermore, P3 also stated that their teachers in school were great personalities, with one teacher
being mentioned. This teacher was mentioned due to having the ability to motivate many students, in
order for them to achieve their goals. Moreover, P3 stated that,

| feel that two of the most patient and wonderful people in the world after my mother were my
teachers. They are extraordinary, regarding their motivation of students towards the
achievement of their dreams (P3, 15-17).

Many other students also shared similar views, for example,

"Sir [teacher's name] and Mrs. [teacher's name], taught me how to work, as well as provided
motivation to continue working and remain productive in the midst of other activities" (P1, 8-
10). "I learned a lot from him, especially how to always smile, enjoy, and be enthusiastic, even
though things hurt within” (P3, 39-41).

My teacher is my best friend

This sub-theme was mostly expressed by respondents, as 80% of them (n = 12) stated that a great
teacher should act as a friend. This enabled the teachers to be communicated with, want to listen to
their students, and joke around. P3 stated that,

A great teacher should be friendly with students, as well as not acting harshly and pressurizing
them (P3, 17-18).

With a view to strengthen P3's opinion, P9's report was about being very happy to be at his present
school, due to being in chemistry with the great teachers.
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Chemistry here is in the form of teacher friendliness towards students, without any reduction of
respect. | think when students feel comfortable as friends with the teachers, they tend to open
up on what is not understood or have other anxiety that requires the role of the teacher (P9,
37-42).

Similar experiences were also reported by other students. Teachers that were willing to listen in order
to be confide in, had provided positive experiences for P6 at school.

My positive experiences with teachers are actually much, one of which is often confiding in
them regarding lessons and activities that are related to school (P6, 10-11). At that time, Bu
[teacher's name] treated us to a meal while chatting about many things. As it turned out, I, Bu
[teacher's name], and my seniors liked the author of the same novel. At that time, we shared
stories and exchanged titles for good novels (P1, 29-32).

My teacher cares about my problems

More than half of the respondents (n = 8) reported that besides playing a role during learning in the
classroom, great teachers also cared about the problems encountered by students. Based on their
beliefs, the students' academical success was also related to their lives outside the school. Therefore,
the teacher also played a role in understanding and assisting the problems encountered by students
outside the classroom. P6 also had an unforgettable experience at school, due to the care and solution
received for problems encountered.

The influential teacher in my life is Mrs. [teacher's name], a teacher that cared about my
problems when | wanted to leave school, due to the environment not meeting my expectations.
Even when | started feeling uncomfortable, Mrs. [teacher's name] kept building a mindset for
me, in order not to be caught up in the problem. She also helped in dealing with all the
problems | encountered (P6, 14-18).

In line with P6, P5 also stated that the teacher's caring experience was felt during a dispute with
classmates. Moreover, P5 reported that,

| once had a problem with my classmates, as | felt ignored when | hang out with them. By being
opened to my teacher, | explained al | felt. My teacher guided and directed me by willing to
help follow up on the problems I experienced (P10, 11-15).

Other students also shared similar experiences (P5 and P9 for example) and reported that,

Bu [teacher's name] listens to all the difficulties we encounter, and always supports us. The
teacher continued to provide information and helped us when there were problems or
difficulties that was encountered (94-96). She also listens and provides solutions when my
friends and | get into trouble (P9, 97-101).

My teacher thinks I am important

About One-third of the respondents (n = 5) reported that a great teacher assumes that students are
important. P14 shared an experience about trying to quit lessons at school, even though the despair
was not only related to education (e.g., social and family matters). This situation was caused by some
factors, including family frustrations and economic conditions. In the interview, P14 explained that,
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Actually, it started with a problem | encountered outside of school. Finally, | was unable to
focus on the lessons at school and was no longer accepted by my friends as before. My life is
ruined. (P14, 23-26).

According to the interview with P14, the academic journey at school did not meet the initial
expectations. Problems such as laziness, absence, incomplete assignment, and forgetting school
schedules were also encountered. Moreover, P14 reported that,

Luckily, I met my homeroom teacher in high school. Even though at first my teacher also
immediately saw me as a lazy student, this view changed the next time | had the opportunity to
talk about my condition. One motivation that kept me thinking positively was that "no matter
what state you are in, you still have a future. Some of his motivations made me feel that | was
an important part of learning in the classroom” (P14, 32-38).

The story of P14 was also experienced by several other students, although it was not quite the same.
For example, when asked about a great teacher, P3 stated that,

"Bu [teacher's name] never underestimated all her students, even though they were stupid”
(P3, 8-12).

My teacher understands me

This was observed to be very important, as it was mentioned by more than a quarter of students (n =
4). The sub-theme was based on teachers understanding students' different abilities, conditions, and
emotional feelings.

The teachers that build good chemistry with the students, tends to understand them, which in turn
results in a sense of mutual understanding when the closeness is well established (P9, 42-46).

Several other students also reported similar experiences, as P4, P5, and P12 stated that,

Teachers that understood their students tends to adapt to each of them, because of their
different abilities (P4, 3-4).The teacher understands my friends and 1. Also, the way he treats us
(P5, 22) results in a case of mutual understanding, while getting him involved in the learning
process (P12).

1.5 Teacher personality

Teachers' personality was the second theme of the student responses. This theme consisted of four
sub-themes, namely, (1) my teacher has a pleasant personality, (2) my teacher is like a parent at
school, (3) my teacher is not favoritism, (4) My teacher is funny. Generally, the teacher's personality
themes were expressed by 13 respondents.

My teacher has a pleasant personality

This sub-theme was mostly mentioned by the students (n = 10). Some of the relevant codes, for
example, were relaxed, friendly, patient, fun, cheerful, and never angry. According to P1, personality
was an indicator of a great teacher.
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Bu [teacher's name] was relaxed, friendly, patient, understanding, and made virtual meeting
light and comfortable. The class atmosphere was often very friendly without chaos. The virtual
class felt relaxed, yet still systematic (P1, 69-72).

The same thing was shared by P4 through interviews,

She is always a cheerful person when starting lessons, therefore, my friends and | were more
excited to learn. When some do not carry out their homework, she does not get angry, yet
provided advice and opportunities to students. She often reminded us to carry out our homework
(P4, 18-22).

A similar statement was also explained by several other students. According to them, a teacher was
pleasant, patient, and friendly, helped in increasing their interest in certain subjects.

Besides being interested in a certain subject because they are really interesting, the nature of
the teacher was mostly the reason students made it their favourite. (P3, 19-21). | am most
happy with Sir [teacher's name] lessons, because he was the most patient teacher, during my
studies from elementary to high school (P5, 2-3). The personality of Bu [teacher’s name] was
humble towards her students. She always says hello when she meets them and does embrace all
(P10, 32-34).

My teacher is like a parent at school

This sub-theme was mentioned by one-third of the respondents (n = 5). As reported by several
respondents, teachers in high schools were required to have the ability to act like their parents at
home.

He is very responsible for me, and like a parent at school. He was a strict person, yet also
joked a lot (P4, 16-18).

A similar statement was also explained by P9 as follows,

The most important thing is that a great teacher should build chemistry with students, and also
consider acting as their parents in schools (P9, 29-31).

My teacher is not favoritism

This sub-theme was found to be mentioned by 4 students only. Being impartial, fair, and not
discriminating against students were codes that often occurred. P8 and P10 stated that,

Great teachers are fair in anything. When a student does not understand, it should be explained
again. However, when there is a smarter student, favoritism should not occur (P8, 5-6). Great
teachers do not differentiate between their students, because all of them have abilities in their
respective fields (P10, 7-9).

My teacher is funny

According to the students, being funny was also an indicator of a great teacher. The teacher with a
funny and humorous personality was also mentioned by 4 students. The trait was also an ice breaker

.. . . . . . 10
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for students, during learning. This indicated that the learning process should not be rigid, stretchy,
too serious, and tedious. During the interview, P3 stated that,

“The teacher I like the most is Bu [teacher's name], because she is a funny person. In the
middle of the delivery of subject matter, she always inserts certain jokes, which allows the class
comes alive again. Sometimes, some friends were often sleepy because of studying during the
day, and after hearing her jokes, they became awake again” (P9). The teacher here is very
entertaining with little jokes in class, especially when it was a stressful day, in order not to
make us sleepy. Even though sometimes students act too far, the teacher does not act tough
(P3, 34-36).

1.6 Teacher Teaching Ability

The teachers' teaching ability was a theme also mentioned by all respondents (n = 15). Also, three
sub-themes were identified in this themes, namely (1) my teacher teaches with fun, (2) my teacher's
teaching is easy to understand, (3) my teacher's teaching provokes students' curiosity.

My teacher teaches with fun

This sub-theme was found to be mentioned by 10 respondents. Codes were also found to be formed
in this aspect, such as the funny teacher, atmosphere is enjoyable, students feel comfortable, learning
while playing, and teaching is not boring. P1 further stated that,

Bu [teacher's name] built pleasant teaching and learning atmosphere, which provoked me and
my friends to actively ask, answer, and discuss. Based on this condition, my friends and |
understood the basic concepts of the learning material (P1, 63-66).

The same thing was stated by P2. According to this respondent, history lessons were difficult, due to
being delivered by a pleasant teacher, where the learning process eventually turned into a funny
atmosphere.

Actually, history is a complicated subject, yet it was fun in the 11th-grade (P2, 10-12).

Statements describing the pleasant experiences of the teachers were also delivered by P8, P10, and
P11. For example, some of their responses were,

"The teaching method should be able to make students comfortable with the subject being
taught™ (P8, 6-7). "During class, the teacher was also relaxed, which made the learning
atmosphere enjoyable” (P2, 102-103). "The atmosphere was enjoyable, with a teaching method
that was not rigid, stressful, and boring™ (P10, 30-32). "The teacher likes to provide
group/individual quizzes while playing, therefore, making it easier for lessons to be accepted”
(P11, 28-30).

My teacher's teaching is easy to understand

Some of the codes that appeared in this sub-theme were understanding the material presented, the
lesson is easy to understand, the students understood, it is very easy to accept, and the learning
samples were absorbed by students. P4 stated that,

11
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When the teacher explained the lesson, it was easy to understand. The learning methods used
are also different, prompting students not to get bored quickly (P4, 10-11)

P11 also reported that the teacher was one of the best, because learning processes were easily
accepted.

The way Bu [teacher’'s name] teaches is very easy to accept. Even though the subject taught is
chemistry, which was difficult, Bu [teacher's name] always made it interesting, by providing
sufficient materials in class (P11, 21-24).

A similar experience was also reported by several other students (P1, P5, and P7), for example,

The teacher's teachings are practical and easy to understand” (P7, 29). "His teaching ability is
very good and made all students anticipate the class. This ensured the effective absorption of
the material provided (P11, 34-35).

1.7 Provoking students’ curiosity

This sub-theme was mentioned by 20% of the respondents (n = 3). The interview with P1 is
described as follows,

During the quiz session, Bu [teacher's name] often provoked me and my friends with questions.
The fact that | wanted to know the reasons for such recurrence, sparked my curiosity and
desire to explore more things (P1, 72-74).

According to P1, the quizzes that were often made by the teacher resulted in more curiosity, which
also prompted the interest to explore more about school lessons. Similar experiences were also
reported by several other students (P7 and P13),

When teaching, Sir [teacher's name] makes me and my friends feel challenged to continue
learning, because the class that was being conducted really made us curious (P7, 12-16). Bu
[teacher’'s name] has a funny and challenging way of teaching. Every time | finish the lesson |
am still curious about the continuation of tomorrow's material (P13, 24-26).

DISCUSSION AND CONCLUSION

This study aims to explore students' perceptions of professional teachers, according to their
experiences in school. The concept of a great teacher according to the students' perspective can be
seen in the figure 1 .Based on this investigation, three main themes, namely teachers' interpersonal
relationship, personality, and teaching ability, with twelve sub-themes were identified.
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Figure 1. The concept of great teacher student perspective

Interpersonal Relationships with Students

The ability to establish interpersonal relationships with students was a priority for adolescents, in
order to perceive a great teacher. This interpersonal relationship was characterized by the ability to
motivate, act as friends, consider students important and care about their problems, and create
conditions where learning processes are easily understood. These sub-themes showed that for
students, the characteristics of great teachers depended on the dynamics of their mental development.
Even though great teachers were not sufficiently shown in the form of teaching expertise in the
classroom, the ability to immerse themselves in the youthful world was very much important.
Besides dealing with subject matters at school, they often contend with adolescents' development,
with all its dynamics.

These results corroborate several previous studies, which highlighted the importance of interpersonal
relationships between teachers and students. Several previous studies suggested that teachers that had
the ability to build good relationships with students, contributed to students' motivation (Buyse et al.,
2008; Hamre & Pianta, 2005; Koca, 2016), self-esteem (Spilt et al., 2011), daily welfare level
(Seligman, 2012), mental enhancement (Wubbels & Brekelmans, 2005), participation (Thijs &
Koomen, 2008), and achievement in school (Roorda et al., 2011). One of the sub-themes in this result
(the teacher's ability to show a caring attitude towards students), also had a profound impact on
students' psychology. There were also significant effects on the welfare of those that were cared for
by teachers (Lavy & Naama-Ghanayim, 2020). When students know that others care about their
conditions and needs, their self-esteem increases, while having the impression that their presence was
important to others. Also, when students know that they have a positive relationship with their
teachers, their attachment to school tends to become stronger (Martin & Collie, 2018). The method
teacher’s use in building interpersonal relationships with students is also very influential on emotions
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(Mainhard et al., 2018). Therefore, these results also supported the previous thesis, which stated that
teachers functioned as meaningful adult figures for adolescent life, in order to make students feel
valued (Lavy & Naama-Ghanayim, 2020).

A basic component of this interpersonal relationships was the students' perception that teachers cared
and supported them. Caring is known to be a core element in creating this type of relationship (Orkibi
& Tuaf, 2017). Caring teachers showed affection for students, listened to their opinions, understood,
motivated, and made learning interesting for them (Noddings, 2013). Teachers that cared about
students were more responsive to their feelings, which in turn led to protection, safety, and support
(Mayseless, 2015). The need for attention was also very important for adolescents, due to this age
being related to the school hierarchy (Karna et al., 2010). Therefore, students need a sense of security
to step out of their "comfort zone", into an environment full of uncertainty (Mayseless, 2015).
Several empirical evidence also proved that students that felt valued and cared for by their teachers in
school, were able to achieve better cognitive, affective, and psychomotor results (Kunter et al., 2013;
McGrath, 2015; Vandenbroucke et al., 2018). Therefore, valuing and caring for students was the
teacher's main role in the learning process. This also helped to create development and happiness
(Noddings, 2012). The need for attention was also a basic human emotional desire, which supported
individual comfort and development (Lavy & Naama-Ghanayim, 2020).

Besides being good for students, the ability to build interpersonal relationships was also important for
the professional development of the teachers. Furthermore, the great teachers that built positive
interpersonal relationships with students, helped in improving welfare, and vice versa (Butler, 2012;
Klassen et al., 2012). Moreover, this interpersonal relationship played an important role in increasing
emotional experiences (Hagenauer et al., 2015), as well as involvement and motivation in the
classroom (Henry & Thorsen, 2018). Also, quality interpersonal relationships were characterized by
closeness, warmth, low conflict, respect, and low levels of dependence (Claessens et al., 2016;
Roorda et al., 2018; Hummer et al., 2010). When they are more connected with their students,
teachers were also observed to teach with enthusiasm and fun (Aldrup et al., 2018). Therefore,
building good interpersonal relationships with students was the main identity of professionalism
(Prgitz, 2015).

The teacher has a pleasant personality

The second result also stated that a pleasant personality was an important indicator of a great teacher.
Teachers with a pleasant personality were enthusiastic, patient, friendly, and calm. Also, the presence
of these teachers were often anticipated by students. This results also confirmed the studies of
Benekos (2016) and Miron and Mevorach (2014) which stated that when students were told to
describe a good teacher, they discussed more about the qualities that reflected the educator's
personality (enthusiastic, easy to contact, humble, pleasant, funny, inspiring, and energetic) than the
pedagogical skills.

Several studies also showed that teachers' personality contributed 27% to student learning motivation
(Jahangiri, 2016). Personality is known as the unique psychological qualities that influences
individual behaviours, thoughts, and feelings (Roberts & Jackson, 2008). It also plays a role in
increasing the effectiveness of teachers' work (Holmes et al., 2015). A good teacher's personality
towards students was more important than teaching knowledge and skills. This personalities towards
students includes commitment, responsibility, and enthusiasm, which are used in developing the
teaching profession at the core of teachers' professionalism (Capen, 2017).

Teacher teaching skills

According to respondents, great teaching skills were described by teachers that taught in a funny and
easy-to-understand manner. Moreover, this was observed to increase the curiosity of the students.
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When told to confirm the description of the great teacher's teaching skills, students also emphasized
on the method being used to convey the materials (in a funny way).

Teachers that taught with fun were the sub-themes most mentioned by students. This was due to the
emotions they had, which also affected the students. These teachers had an impact on students, due to
the provision of an enjoyable and comfortable learning process (Becker et al., 2014). The delivery
method in class also had an impact on students' positive emotions, such as the feelings of enjoyment
and pride (Goetz et al., 2013). Moreover, teacher teaching skills improved students’ control and
academical achievements (Muntaner-Mas et al., 2017). The teachers that taught with enthusiasm and
fun also improved motivation and student learning outcomes (Keller et al., 2014; Kunter et al., 2013).

There is no code on teacher as a role model and teacher professional competence

Furthermore, there was no code about the great teachers being a role model. This result was
surprising, as none of the students perceived that a great teacher was an example in their life.
Moreover, this result also contradicted most of the previous studies, which stated that one of the
indicators of professionalism was a teacher being a role model to students (Hadisaputra et al., 2018;
Jimung, 2019; Ramdan & Fauziah, 2019; Suyatno et al., 2019). Ramdan and Fauziah (2019), for
example, stated that a teacher should have the ability to be a role model for students in attitude and
personality, honesty, discipline, responsibility, and religion. According to the Regulation of the
Indonesia Minister of National Education Number 16 of 2007, this indicator was also observed as the
main characteristic of teacher personality competence. This regulation was concerned with Academic
Qualification Standards and Teacher Competencies, which stated that educators should also be a role
model for students and the society.

The next surprising result was the absence of codes, which also pointed to the importance of teacher
professional competence. According to classroom learning, students focused more on the methods
used in presenting materials (funny, friendly, simple, or easy-to-understand manners), which also
represented the pedagogical competence. Meanwhile, the teachers' mastery of the material being
taught was included in the professional competence, as stated in the Regulation of the Minister of
National Education of Indonesia Number 16 of 2007. This regulation was also concerned with
Academic Qualification Standards and Teacher Competencies, which explained that professional
competence was all about mastering the material, structure, concepts, and scientific mindset that
supported the subjects being taught. Therefore, the results of this study did not support
generalizations, especially the Regulation of the Minister of National Education of Indonesia Number
16 of 2007. This difference was probably due to the emotional condition of adolescent students,
where the adequacy of meeting emotional needs was prominently felt, compared to the mastery of
subject matter in school. Moreover, this consensus was observed to be in line with previous studies,
which emphasized more on commitment to work (Tschannen-Moran, 2009; Timperley & Alton-Lee,
2008), ability to innovate in learning (Lai & Lo, 2007), and responsibilities in carrying out duties
(Appel, 2020). Therefore, a good teacher's personality seemed more meaningful to students than the
mastery of materials presented to them. Also, the teachers' personalities, such as commitment,
responsibility, and enthusiasm, were at the core of professionalism (Capen, 2017). However, these
results need to be the object of future studies, in order to identify more valid evidence.

The results indicated that students' perspectives on a great teacher relied on the educator's ability to
build interpersonal relationships, as well as possess pleasant personalities and good teaching skills.
This embodied the gualities that should be possessed by a professional teacher (Kim et al., 2021).
Therefore, implications for the professional development of teachers was futuristically necessary and
essential. These were in line with Kuhlee and Winch (2017), which indicated the importance of teacher
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professionalism not being interpreted as a universal value. This was due to the variations of
professionalism notions in different contexts.

Based on teacher professional development in Indonesia, the results became an additional "homework",
which was quite complicated for teachers and the Ministry of Education. This was because previous
studies explained that teaching was not an autonomous profession in Indonesia, due to being prioritized
to comply with the government (Savira & Khoirunnisa, 2018). Based on this perception, teachers were
less flexible in developing their professionalism features, especially accommodating students'
expectations regarding quality. This was because teachers prioritize top-down demands from the
authorities, leading to a bad impact due to being locked within ingrained routines (Nairz-Wirth &
Feldmann, 2019).

Practical implications

Several practical implications were also applied as a follow-up to this study. Firstly, the main
objective of the study was to resolve the issues of consensus, which was only based on external
perspectives, especially those made by the government. Furthermore, future consensus on
professional teachers needs to include student perspectives. As described by Aldrup et al. (2018),
considering the voices of students was a promising solution to reducing various problems in
education. Also, the second implication was the importance of emphasizing interpersonal
relationships in teachers' educational programs (both in the implementation of undergraduate and
science education in the faculties of teacher training, as well as teacher professional education/PPG)
and professional development services (Claessens et al., 2016). Moreover, undergraduate education
providers also need to provide adequate interpersonal relationship methods, due to their experiences
playing a key role in developing professionalism (Chang & Park, 2019). Finally, the description of a
great teacher that represented the voices of students, should be elaborated in compiling competency
indicators. Therefore, professional teacher consensus was more legitimate in the perspective of
students.

2 Conflict of Interest

The authors declare that the research was conducted in the absence of any commercial or financial
relationships that could be construed as a potential conflict of interest.

3 Author Contributions

S, W, AP, DKAF, and AS: Conceptualization; Methodology; Writing Original Draft; Data Curation;
Formal analysis; Project administration. ZN: Conceptualization; Writing Review and Editing.

4 Funding

Research funding supported by Universitas Ahmad Dahlan, Indonesia, Project Number: PD-
360/SP3/LPPM-UAD/V/2021

5 Acknowledgments

The authors are grateful to Ahmad Dahlan University, for funding this research, as well as the
principal, teachers, and students that helped during the data collection.

6 References

Agezo, C. K. (2009). School reforms in Ghana: A challenge to teacher quality and professionalism.

.. - . . . 16
This is a provisional file, not the final typeset article



610

611
612
613

614
615

616
617

618
619

620
621
622

623
624

625
626
627

628
629
630

631
632

633
634

635
636
637

638
639
640
641

642
643

644
645

646
647
648

649
650
651

The Great Teacher: Student Voice

IFE PsychologlA: An International Journal, 17(2), 40-64.

Aldrup, K., Klusmann, U., Ludtke, O., Gollner, R., & Trautwein, U. (2018). Student misbehavior and
teacher well-being: Testing the mediating role of the teacher-student relationship. Learning and
Instruction, 58(June), 126-136. https://doi.org/10.1016/j.learninstruc.2018.05.006

Alsalahi, S. M. (2015). Stages of teacher’s professionalism: How are English language teachers
engaged? 5(4), 671-678.

Amirova, B. (2020). Study of NIS Teachers' Perceptions of Teacher Professionalism in
Kazakhstan. IAFOR Journal of Education, 8(4), 7-23.

APA. (2016). Guidelines for the undergraduate psychology major: Version 2.0. The American
psychologist, 71(2), 102-111.

Appel, M. (2020). Performativity and the demise of the teaching profession: the need for rebalancing
in Australia. Asia-Pacific Journal of Teacher Education, 48(3), 301-315.
https://doi.org/10.1080/1359866X.2019.1644611

Baskin, B. (2007, November). Vigor, dedicafion, and absorpfion: work engagement among
secondary English teachers in Indonesia. In annual AARE Conference, Fremantle, Perth.

Beauchamp, C., & Thomas, L. (2009). Understanding teacher identity: An overview of issues in the
literature and implications for teacher education. Cambridge Journal of Education, 39(2), 175—
189. https://doi.org/10.1080/03057640902902252

Becker, E. S., Goetz, T., Morger, V., & Ranellucci, J. (2014). The importance of teachers' emotions
and instructional behavior for their students' emotions—An experience sampling
analysis. Teaching and Teacher Education, 43, 15-26.

Benekos, P. J. (2016). How to be a good teacher: Passion, person, and pedagogy. Journal of Criminal
Justice Education, 27(2), 225-237.

Bourke, T., Lidstone, J., & Ryan, M. (2013). Teachers performing professionalism: A Foucauldian
archaeology. Sage Open, 3(4), 2158244013511261.

Butler, R. (2012). Striving to connect: Extending an achievement goal approach to teacher motivation
to include relational goals for teaching. Journal of Educational Psychology, 104(3), 726-742.
https://doi.org/10.1037/a0028613

Buyse, E., Verschueren, K., Doumen, S., Van Damme, J., & Maes, F. (2008). Classroom problem
behavior and teacher-child relationships in kindergarten: The moderating role of classroom
climate. Journal of School Psychology, 46(4), 367-391.
https://doi.org/10.1016/j.jsp.2007.06.009

Cansoy, R., & Parlar, H. (2017). Examining the Relationships between the Level of Schools for Being
Professional Learning Communities and Teacher Professionalism. 5(3), 13-27.

Capen, S. M. (2017). The Context of Teacher Professionalism: A Case Study of Teacher Perceptions
of Professionalism at the University Laboratory School. University of Hawai‘i at Manoa).

Cerit, Y. (2012). Educational administration: theory and practice okulun biirokratik yapisi ile sinif
ogretmenlerinin profesyonel davranislari arasindaki iliski. Kuram ve Uygulamada Egitim
Yonetimi, 18(4), 497-521.

Chandratilake, M., Mcaleer, S., & Gibson, J. (2012). Cultural similarities and differences in medical
professionalism: A multi-region study. Medical Education, 46(3), 257—-266.
https://doi.org/10.1111/j.1365-2923.2011.04153.x

17



652
653
654

655
656
657
658

659
660

661
662

663
664

665
666
667

668

669
670
671

672
673
674
675

676
677

678
679

680
681
682
683

684
685
686

687
688
689

690
691
692
693

The Great Teacher: Student Voice

Chang, J., & Park, J. (2019). Developing teacher professionalism for teaching socio - scientific
issues : What and how should teachers learn? Cultural Studies of Science Education,
0123456789. https://doi.org/10.1007/s11422-019-09955-6

Claessens, L., van Tartwijk, J., Pennings, H., van der Want, A., Verloop, N., den Brok, P., &
Wubbels, T. (2016). Beginning and experienced secondary school teachers’ self- and student
schema in positive and problematic teacher-student relationships. Teaching and Teacher
Education, 55, 88-99. https://doi.org/10.1016/j.tate.2015.12.006

Coombe, C., & Stephenson, L. (2020). Professionalizing your English language teaching. Springer
Nature.

Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five approaches
(3rd ed.). Sage.

Dehghan, F. (2020). Teachers’ perceptions of professionalism: a top-down or a bottom-up decision-
making process?. Professional Development in Education, 1-10.

Demirkasimoglu, N. (2010). Defining “teacher professionalism” from different perspectives.
Procedia - Social and Behavioral Sciences, 9, 2047-2051.
https://doi.org/10.1016/j.sbspro.2010.12.444

Dessler, G. (2011). Fundamentals of human resource management. Pearson Higher Ed.

Evans, L. (2008). Professionalism, professionality and the development of education professionals.
British Journal of Educational Studies, 56(1), 20-38. https://doi.org/10.1111/j.1467-
8527.2007.00392.x

Evans, L. (2011). The “shape” of teacher professionalism in England: Professional standards,
performance management, professional development and the changes proposed in the 2010
white paper. British Educational Research Journal, 37(5), 851-870.
https://doi.org/10.1080/01411926.2011.607231

Evans, L. (2014). Leadership for professional development and learning: Enhancing our
understanding of how teachers develop. Cambridge journal of education, 44(2), 179-198.

Evetts, J. (2011). A new professionalism? Challenges and opportunities. Current Sociology, 59(4),
406-422. https://doi.org/10.1177/0011392111402585

Goetz, T., Lidtke, O., Nett, U. E., Keller, M. M., & Lipnevich, A. A. (2013). Characteristics of
teaching and students’ emotions in the classroom: Investigating differences across domains.
Contemporary Educational Psychology, 38(4), 383-394.
https://doi.org/10.1016/j.cedpsych.2013.08.001

Gunawan, I., Pratiwi, F. D., Setya, N. W. N., Putri, A. F., Sukawati, N. N., Santoso, F. B., ... &
Hidayati, N. (2020). Measurement of vocational high school teachers professionalism. 1st
International Conference on Information Technology and Education (ICITE 2020), 67—72.

Hadisaputra, S., Hakim, A., Muntari, Gito, H., & Muhlis. (2018). Pelatihan Peningkatan
Keterampilan Guru IPA sebagai Role Model Abad 21 dalam Pembelajaran IPA. Jurnal
Pendidikan Dan Pengabdian Masyarakat, 1(2), 274-277.

Hagenauer, G., Hascher, T., & Volet, S. E. (2015). Teacher emotions in the classroom: associations
with students’ engagement, classroom discipline and the interpersonal teacher-student
relationship. European Journal of Psychology of Education, 30(4), 385-403.
https://doi.org/10.1007/s10212-015-0250-0

.. . . . . . 18
This is a provisional file, not the final typeset article


https://doi.org/10.1080/01411926.2011.607231

694
695

696
697
698

699
700

701
702

703
704
705

706
707
708

709
710

711
712

713
714

715
716
717
718

719
720
721
722

723
724
725

726
727

728
729
730

731
732
733

734
735

The Great Teacher: Student Voice

Hall, D., & McGinity, R. (2015). Conceptualizing teacher professional identity in neoliberal times:
Resistance, compliance and reform. Education Policy Analysis Archives, 23(8).

Hamre, B. K., & Pianta, R. C. (2005). Can instructional and emotional support in the first-grade
classroom make a difference for children at risk of school failure?. Child development, 76(5),
949-967.

Hargreaves, A. (2000). Four ages of professionalism and professional learning. Teachers and
Teaching: Theory and Practice, 6(2), 151-182. https://doi.org/10.1080/713698714

Hargreaves, B. A., & Connor, M. T. O. (2018). Solidarity with solidity: The case for collaborative
professionalism. September. https://doi.org/10.1177/0031721718797116

Harisman, Y., Kusumabh, Y. S., & Kusnandi, K. (2019). How teacher professionalism influences
student behaviour in mathematical problem-solving process. Journal of Physics: Conference
Series, 1188(1). https://doi.org/10.1088/1742-6596/1188/1/012080

Hasanah, E., & Supardi, S. (2020). The meaning of Javanese adolescents’ involvement in youth
gangs during the discoveries of youth identity: A phenomenological study. Qualitative Report,
25(10), 3602-3626.

Hasanah, E., Zamroni, Z., Dardiri, A., & Supardi, S. (2019). Indonesian adolescents experience of
parenting processes that positively impacted youth identity. Qualitative Report, 24(3), 499-512.

Henry, A., & Thorsen, C. (2018). Teacher—student relationships and L2 motivation. Modern
Language Journal, 102(1), 218-241. https://doi.org/10.1111/modl.12446

Holbrook, M. B. (2016). Reflections on jazz training and marketing education: What makes a great
teacher? https://doi.org/10.1177/1470593116652672

Holmes, C., Kirwan, J. R., Bova, M., & Belcher, T. (2015). An investigation of personality traits in
relation to job performance of online instructors. Online Journal of Distance Learning
Administration, 18(1), 1-9.
http://lwww.westga.edu/~distance/ojdla/spring181/holmes_kirwan_bova_belcher181.html

Hummer, D., Sims, B., Wooditch, A., & Salley, K. S. (2010). Considerations for faculty preparing to
develop and teach online criminal justice courses at traditional institutions of higher learning.
Journal of Criminal Justice Education, 21(3), 285-310.
https://doi.org/10.1080/10511253.2010.488108

Jahangiri, M. (2016). Teacher’ personality and students’ learning motivation. Academic Journal of
Psychological Studies, 5(3), 208-214. http://worldofresearches.com/ojs-2.4.4-
1/index.php/ajps/article/view/265

Jimung, M. (2019). Pengaruh guru sebagai role model terhadap motivasi penerapan PHBS siswa di
SMP Freater Parepare. Jurnal Kesehatan Lentera ACITYA, 6(2), 40-45.

Karna, A., Voeten, M., Poskiparta, E., & Salmivalli, C. (2010). Vulnerable children in varying
classroom contexts: Bystanders' behaviors moderate the effects of risk factors on
victimization. Merrill-Palmer Quarterly (1982-), 261-282.

Keller, M. M., Goetz, T., Becker, E. S., Morger, V., & Hensley, L. (2014). Feeling and showing: A
new conceptualization of dispositional teacher enthusiasm and its relation to students’ interest.
Learning and Instruction, 33, 29-38. https://doi.org/10.1016/j.learninstruc.2014.03.001

Kemendikbud. (2021). Peraturan menteri pendidikan dan kebudayaan republik indonesia nomor 1
tahun 2021 tentang penerimaan peserta didik baru pada taman kanak-kanak, sekolah dasar,

19


https://doi.org/10.1016/j.learninstruc.2014.03.001

736

737
738

739
740
741

742
743

744
745
746

747
748
749

750
751
752

753
754

755
756
757

758
759

760
761
762

763
764
765

766

767
768

769
770

771
772
773

774
775
776

The Great Teacher: Student Voice

sekolah menengah pertama, sekolah menengah atas, dan sekolah menengah kejuruan.

Kim, L. E., Oxley, L., & Asbury, K. (2021). What makes a great teacher during a pandemic?. Journal
of Education for Teaching, 1-3.

Klassen, R. M., Perry, N. E., & Frenzel, A. C. (2012). Teachers’ relatedness with students: An
underemphasized component of teachers’ basic psychological needs. Journal of Educational
Psychology, 104(1), 150-165. https://doi.org/10.1037/a0026253

Koca, F. (2016). Motivation to learn and teacher-student relationship. Journal of International
Education and Leadership, 6(2).

Kolsaker, A. (2008). Academic professionalism in the managerialist era: A study of English
universities. Studies in Higher Education, 33(5), 513-525.
https://doi.org/10.1080/03075070802372885

Kuhlee, D. I. N. A., & Winch, C. H. R. L. S. T. O. P. H. E. R. (2017). Teachers’ knowledge in
England and Germany: the conceptual background. Knowledge and the study of education: An
international exploration, 231-254.

Kunter, M., Klusmann, U., Baumert, J., Richter, D., Voss, T., & Hachfeld, A. (2013). Professional
competence of teachers: Effects on instructional quality and student development. Journal of
Educational Psychology, 105(3), 805-820. https://doi.org/10.1037/a0032583

Lai, M., & Lo, L. N. K. (2007). Teacher professionalism in educational reform: The experiences of
Hong Kong and Shanghai. Compare, 37(1), 53-68. https://doi.org/10.1080/03057920601061786

Lavy, S., & Naama-Ghanayim, E. (2020). Why care about caring? Linking teachers’ caring and sense
of meaning at work with students’ self-esteem, well-being, and school engagement. Teaching
and Teacher Education, 91(May). https://doi.org/10.1016/j.tate.2020.103046

Leung, C. (2012). Second/additional language teacher professionalism: What is it. In Symposium (pp.
11-27).

Mainhard, T., Oudman, S., Hornstra, L., Bosker, R. J., & Goetz, T. (2018). Student emotions in class:
The relative importance of teachers and their interpersonal relations with students. Learning and
Instruction, 53, 109-119. https://doi.org/10.1016/j.learninstruc.2017.07.011

Martin, A. J., & Collie, R. J. (2018). Teacher—student relationships and students’ engagement in high
school: Does the number of negative and positive relationships with teachers matter? Journal of
Educational Psychology, 1-49. https://doi.org/10.1037/edu0000317.1

Mayseless, O. (2015). The caring motivation: An integrated theory. Oxford University Press.

McGrath, C. (2015). Learning to lobby. Interest Groups and Advocacy, 4(1), 1-6.
https://doi.org/10.1057/iga.2014.22

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative research: A guide to design and implementation.
John Wiley & Sons.

Miron, M., & Mevorach, M. (2014). The “good professor” as perceived by experienced teachers who
are graduate students. Journal of Education and Training Studies, 2(3), 82-87.
https://doi.org/10.11114/jets.v2i3.411

Muntaner-Mas, A., Vidal-Conti, J., Sesé, A., & Palou, P. (2017). Teaching skills, students’ emotions,
perceived control and academic achievement in university students: A SEM approach. Teaching
and Teacher Education, 67, 1-8. https://doi.org/10.1016/j.tate.2017.05.013

.. . . . . . 20
This is a provisional file, not the final typeset article


https://doi.org/10.1080/03075070802372885
https://doi.org/10.1016/j.tate.2020.103046
https://doi.org/10.1016/j.tate.2017.05.013

T
778

779

780
781

782
783
784

785
786
787

788
789
790

791
792
793

794
795

796

797
798

799
800

801
802

803
804
805
806

807
808

809
810

811
812

813
814

815
816

The Great Teacher: Student Voice

Nairz-Wirth, E., & Feldmann, K. (2019). Teacher professionalism in a double field structure. British
Journal of Sociology of Education, 40(6), 795-808.

Noddings, N. (2012). The caring relation in teaching. Oxford Review of Education, 38(6), 771-781.

Noddings, N. (2013). Caring: A relational approach to ethics and moral education. Univ of
California Press.

Orkibi, H., & Tuaf, H. (2017). School engagement mediates well-being differences in students
attending specialized versus regular classes. Journal of Educational Research, 110(6), 675-682.
https://doi.org/10.1080/00220671.2016.1175408

Osmond-Johnson, P. (2015). Supporting democratic discourses of teacher professionalism: The case
of the alberta teachers' association. Canadian Journal of Educational Administration and Policy,
(171).

Praitz, T. S. (2015). Learning outcomes as a key concept in policy documents throughout policy
changes. Scandinavian Journal of Educational Research, 59(3), 275-296.
https://doi.org/10.1080/00313831.2014.904418

Ramdan, A. Y., & Fauziah, P. Y. (2019). Peran orang tua dan guru dalam mengembangkan nilai-nilai
karakter anak usia sekolah dasar. Premiere Educandum: Jurnal Pendidikan Dasar Dan
Pembelajaran, 9(2), 100. https://doi.org/10.25273/pe.v9i2.4501

Republik Indonesia (2005). Undang-undang Republik Indonesia nomer 14 tahun 2005 tentang guru
dan dosen.

Road, S., & Kingdom, U. (2017). Durham Research Online. 44(October 2016), 0-18.

Roberts, B. W., & Jackson, J. J. (2008). Sociogenomic personality psychology. Journal of
Personality, 76(6), 1523—-1544. https://doi.org/10.1111/].1467-6494.2008.00530.x

Robertson-Kraft, C., & Zhang, R. S. (2018). Keeping great teachers: A case study on the impact and
implementation of a pilot teacher evaluation system. Educational Policy, 32(3), 363-394.

Robson, C., & McCartan, K. (2016). Real world research (4th ed.).
Roorda, D. L., Koomen, H. M., Spilt, J. L., & Oort, F. J. (2018). Running Head: 21.

Roorda, D. L., Koomen, H. M. Y., Spilt, J. L., & Oort, F. J. (2011). The influence of affective
teacher-student relationships on students’ school engagement and achievement: A meta-analytic
approach. Review of Educational Research, 81(4), 493-529.
https://doi.org/10.3102/0034654311421793

Rusznyak, L. (2018). What messages about teacher professionalism are transmitted through South
African pre-service teacher education programmes? 38(3), 1-11.

Sachs, J. (2016). Theory and practice Teacher professionalism: why are we still talking about it?
0602(March). https://doi.org/10.1080/13540602.2015.1082732

Savira, S. ., & Khoirunnisa, R. N. (2018). Understanding how teacher perceived teaching
professionalism. 173(Icei 2017), 294-297.

Seligman, M. E. (2012). Flourish: A visionary new understanding of happiness and well-being.
Simon and Schuster.

Smith, J. A., Flowers, P., & Larkin, M. (2009). Interpretative phenomenological analysis: Theory,
method, and research. Sage.

21


https://doi.org/10.25273/pe.v9i2.4501

817
818
819

820
821
822

823
824
825

826

827
828

829
830
831

832
833
834

835
836
837

838
839

840
841

842
843
844
845

846
847

848
849
850

851
852
853

854
855
856

The Great Teacher: Student Voice

Smith, J. A. & Osborn, M. (2008). Interpretative phenomenological analysis. Los angeles, CA:
SAGE Publications. In I. J. A. Smith & (Ed.) (Eds.), Qualitative psychology: A practical guide
to research methods (p. (2nd ed., pp. 53-80).).

Smith, J. A., &, & Osborn, M. (2015). Interpretative phenomenological analysis as a useful
methodology for research on the lived experience of pain. British Journal of Pain, 9(1), 41-42.
https://doi.org/10.1177/2049463714541642

Spilt, J. L., Koomen, H. M. Y., & Thijs, J. T. (2011). Teacher wellbeing: the importance of teacher-
student relationships. Educational Psychology Review, 23(4), 457-477.
https://doi.org/10.1007/s10648-011-9170-y

Springer, K. (2010). Educational research: A contextual approach. Hoboken, NJ: Wiley.

Suyatno, S., Jumintono, J., Pambudi, D.I., Mardati, A. & Wantini. (2019). Strategy of values
education in indonesian education system. International Journal of Instruction, 12(1), 607-624.

Sweetman, D., Badiee, M., & Creswell, J. W. (2010). Use of the transformative framework in mixed
methods studies. Qualitative Inquiry, 16(6), 441-454.
https://doi.org/10.1177/1077800410364610

Thijs, J. T., & Koomen, H. M. Y. (2008). Task-related interactions between kindergarten children
and their teachers: the role of emotional security. In Infant and Child Development (Vol. 17,
Issue 2, pp. 181-197). https://doi.org/10.1002/icd.552

Timperley, H., & Alton-Lee, A. (2008). Reframing teacher professional learning: An alternative
policy approach to strengthening valued outcomes for diverse learners. Review of Research in
Education, 32, 328-369. https://doi.org/10.3102/0091732X07308968

Torres, A. C., & Weiner, J. (2018). The new professionalism? Charter teachers’ experiences and
qualities of the teaching profession. Education Policy Analysis Archives, 26, 19.

Tschannen-Moran, M. (2009). Fostering teacher professionalism in schools. Educational
Administration Quarterly, 45(2), 217-247. https://doi.org/10.1177/0013161x08330501

Vandenbroucke, L., Spilt, J., Verschueren, K., Piccinin, C., & Baeyens, D. (2018). The classroom as
a developmental context for cognitive development: A meta-analysis on the importance of
teacher—student interactions for children’s executive functions. Review of Educational Research,
88(1), 125-164. https://doi.org/10.3102/0034654317743200

Vu, M. T. (2016). The kaleidoscope of English language teacher professionalism: A review analysis
of traits, values, and political dimensions. Critical Inquiry in Language Studies, 13(2), 132-156.

Wardoyo, C., Herdiani, A., & Sulikah, S. (2017). Teacher professionalism: analysis of
professionalism phases. International Education Studies, 10(4), 90.
https://doi.org/10.5539/ies.v10n4p90

WHO. (1999). Programming for adolescent health and development. WHO Technical Report Series
886; Geneva. http://apps. who.int/iris/bitstream/10665/42149/1/ WHO_TRS 886 _(p1-pl144).pdf
downloaded November 14, 2021.

Wubbels, T., & Brekelmans, M. (2005). Two decades of research on teacher-student relationships in
class. International Journal of Educational Research, 43(1-2), 6-24.
https://doi.org/10.1016/j.ijer.2006.03.003

.. . . . . . 22
This is a provisional file, not the final typeset article


https://doi.org/10.5539/ies.v10n4p90

